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EXECUTIVE SUMMARY
The Kingdom of Saudi Arabia is making measurable progress in reforming its textbook content,
but still has much to do. Before assessing the current status of this effort and the way ahead, a
look at the context in which these reforms are taking place is very much in order.
Background
Recent education reform in Saudi Arabia began in the shadow of tragedy. The public outcry
inspired by the 2002 Meccan girls’ school firei led to the abolishment of the General Presidency
for Girls’ Education dominated by the conservative religious establishment and a transfer of the
responsibility for girls’ education to the Ministry of Education.ii Later that year, the royal
advisory council – the Shura Council – recommended a new national strategy on technical and
vocational education, finally addressing Saudi business’ complaints about the lack of qualified
Saudi applicants for jobs.iii
Reform priorities changed again after May 2003, when an al-Qaeda-led wave of terror attacks
rocked the country. National Dialogue Forums convened by then-Crown Prince Abdullah
featured expert testimony in December of 2003 that the Kingdom’s Islamic curriculum
“encourages violence towards others.” This precipitated the first steps toward meaningful
reform, intended to excise some of the more controversial passages from Saudi textbooks.iv
Parallel to these efforts, Saudi de-radicalization programs were initiated in 2004. As a result,
approximately 3,500 imams (out of a total of 75,000) have been subsequently relieved of their
duties for espousing extremist views; and more than 20,000 others have been retrained.v
Extremists in prison also began receiving counseling and religious reeducation. Thousands of
prisoners have participated in the six-week rehabilitation course; and recidivism relating to
terrorist activities appears to be relatively low, although the program is still quite new. In 2007,
the Mohammed bin Nayef Center for Counseling and Advice opened. A modified halfway
house, the Center focuses on education as a way to modify radical behavior in the prisoner
population, including updated classes on religion, history and culture that reflect a more tolerant
and peaceful interpretation of scripture.vi
King Abdullah bin Abdulaziz al Saud, who ascended the throne in 2005, has sought to reproduce
this same tone in the regular school curriculum. He has installed more moderate figures in the
Ministry of Educationvii and made skillful use of peripheral institutions to bypass conservative
elements in pursuing reform.viii The use of international accreditation standards, international
partnerships, independent financing, and the privatization of higher education have all provided
openings to reform.ix The King Abdullah University of Science and Technology, the Kingdoms’
first co-ed university dedicated solely to science and technology, was placed under the authority
of the Saudi oil company ARAMCO rather than the Ministry of Higher Education to ensure that
it came online in a timely manner.x It is just one of over 100 new institutions of higher learning
opened in Saudi Arabia between 2006 and 2010.xi
A further indication of the King’s commitment to reform was his establishment in 2007 of the
Tatweer Education Reform project, a $2.4 billion program responsible for curriculum reform and
dedicated to graduating capable and open-minded young Saudis.xii As a result, thousands of
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Saudi teachers have been involved in teacher training programs in the UK, and future plans call
for expanding access to modern pedagogy to at least 500,000 of them.xiii
English is being introduced in the fourth grade, and early education has become a priority: in
2011 Saudi Arabia opened one preschool per day, and the government plans to almost triple that
pace for 2012. Additionally, the Saudi education ministry has announced a more “hands-off”
policy, giving schools more autonomy in setting up their curriculums. Finally, a holding
company has been established to disburse educational funds; and an independent body has been
set up to institute educational standards for public and private schools.xiv
Textbook Reform
The above measures coupled with the Kingdom’s efforts to reform its textbooks are indicative of
its commitment to engaging the rest of the world in a socially and economically beneficial way.
This is a welcome initiative, as this material is taught in Saudi-sponsored schools throughout the
world. The effort itself is also consistent with the Kingdom’s larger goal of de-radicalization.
The reform process, however, is undeniably delicate, since it is taking place in an environment
where change does not come easily. The distribution of power between the Saudi Islamic
scholarly class (the Salafist ulema) and the monarchy (which depends for its legitimacy on the
religious endorsement of the clerics) makes any attempt at fundamental reform exceedingly
difficult.
“The government has the exclusive say in the areas of national security, defense, the
economy, and foreign relations; the clerics control the public sphere, education, religious
indoctrination, and, to some degree, the dissemination of their teachings abroad.” xv
Challenging the underlying religious ideology that perpetuates intolerance risks internal conflict
with the religious elites in a highly charged atmosphere, made all the more sensitive by the
Kingdom’s custodianship of the two holiest sites in Islam, which serve as the religious center of
gravity for more than a billion Muslims worldwide.
Challenges aside, the Kingdom has made notable progress in its textbook reforms, an exemplary
case being its most recent eighth grade textbook on the Hadith.xvi In place of its past message of
exclusion of non-Salafists and the demeaning of other faiths as polytheists rejected and hated by
Allah, including People of the Book (Christians and Jews), this text now conveys a very different
message regarding God’s will toward non-Muslims, such as:
The prayer of the oppressed, be he Muslim or non-Muslim, is answered and not rejected.xvii
Additionally, the revised books reflect efforts to highlight cooperation between Muslims,
countering previous calls to violence against polytheistic worship that in many instances were no
more than thinly veiled references to Shi’a and Sufi practices.
Perhaps the most resounding testament to the progress of the reforms is demonstrated in the
following passage, which is deeply rooted in Islam, tolerance, and non-violence.
The reason behind the call for Monotheism: when the prophet used to preach Islam, he did
not use force or seek violence to show people the right path of guidance. The Prophet made
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sure they knew that this was for their own good that they were being helped to find this
path...xviii
What makes this material so positive is its contrast to earlier editions of the same textbook.
These were generally characterized by constant critical associations of other faiths, including
“People of the Book,” with polytheism, which then served as a basis for the exclusion,
denigration, and even direct violence often associated with the Salafist interpretation of Islam.
Many regional experts, such as Dr. Ondrej Beranek of Brandeis University, claim that analysts
and critics in the West fail to appreciate the importance of Salafist power where issues of Saudi
domestic policy are concerned, claiming that:
“…[they] do not fully understand the nature of the Saudi religious establishment and its
influence on the political culture of the country. Every decision taken by the government of
Saudi Arabia, especially when it pertains to the social sphere or might “threaten” public
morals, has to accord, somehow, with the will of the ulema.”xix
This monolithic social control is sometimes credited with maintaining a high degree of social
stability in Saudi Arabia. However, the negative impact of intolerant material, particularly where
it has been exported to pluralistic societies, is becoming a cause for increasing concern at the
highest levels of the monarchy.
ICRD contends that even subtle changes could provide a better balance between the Islamic
identity of the Saudi state, the religious and non-religious education of the students, and the
elimination of discriminatory content. Recent ‘thorough’ curriculum reform, for example, has
failed to eliminate numerous examples of intolerance. The offending material still found in
grades one, two, four, five, seven and eight can easily be removed without compromising the
textbooks’ basic message. What purpose is served, for example, by calling believers to enact
violence against a group of people, particularly where there is no clear way to determine who
might belong to that group? And yet this direct and unspecific incitement still finds expression in
these texts, as demonstrated by the continuing inclusion of the below in the reformed 8th Grade
Monotheism text:
Sorcerers should be killed as was called for by the prophet.
The positive results of recent reforms need to be mirrored in all disciplines at all levels in
upcoming reforms, so the entire curriculum reflects a consistent tolerant framing. Currently,
offensive material that has been removed from certain revised texts can still be found in other
unrevised texts. This sends a confusing and contradictory message to students as they proceed
from one grade to the next. For example, the following intolerant passage that was appropriately
removed in the new 8th Grade text on monotheism can still be found in the 10th Grade History
text on prophets, biographies, and the spread of Islam:
 The Jews don’t have deep faith and have an inclination towards kufr [disbelief].
 The Jews are occupied by materialism. The sole reason for the distortion of the Torah by
the Jews was for the sake of getting material gains.
 The Jews are eager about life, even if it means living under humiliation, and they refuse to
fight.
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 Feelings of arrogance and superiority inhabit the Jews. They claim they are the chosen
people even though God himself has denied that, humiliated them, misled them and made
them into swine and apes.
Clearly, much remains to be done. Saudi Arabian society is still characterized by officially
sanctioned cultural, political and religious homogeneity, a homogeneity that is supported by a
domestic religious doctrine that thoroughly dominates every aspect of society and is strongly
fixated on a “unification” theme. The education system acculturates students in this perspective
by taking any characteristics that diverge from this norm and exaggerating them to suggest
threatening, deviant religious and social identity categories, thereby justifying doctrines of
intolerance and even calls for violence.
As late as 2011, the United States Commission on International Religious Freedom (USCIRF)
expressed grave concern about the promotion of religious intolerance and religion-based
violence in Saudi textbooks and went so far as to call for designating Saudi Arabia as a “country
of particular concern,” due to its “egregious and systematic violations of religious freedom.”xx
Since the first major external review of the content of Saudi Arabian curriculum was conducted
in 2003, a flurry of additional studies has followed. These have largely focused on identifying
the most extreme cases of intolerance and calls to violence that Saudi children are exposed to
during their education. The consensus findings of these reports demonstrate a consistent pattern
of using the educational curriculum to generate a climate of broad-based intolerance for nonSalafist identity groups.
A number of passages serve to exclude other groups, which are then treated with both religious
and cultural disdain, even to the point of cautioning against establishing cooperative
relationships with them so as not to incur the wrath of Allah. All of this serves to deepen the
divide between Saudi students and outsiders, who are consistently portrayed as a threat, as
illustrated in this passage from a 12th Grade textbook on monotheism:
The reasons for hostility towards kuffar [disbelievers]:
1. The kuffar are enemies of Allah.
2. Being loyal to the kuffar means one is satisfied with their state of kufr [disbelief] and this
is contradictory with being satisfied with Allah as a God, Islam as a religion and
Mohammed as a messenger.
3. Kuffar are the enemies of Islam and its people.
4. Being loyal to kuffar means one is willing to advocate for them, and this causes the
discontent of Allah and His punishment is due.
Building on this foundation of earlier studies, ICRD conducted this first comprehensive
evaluation of the most recently published (2011-2012) Saudi textbooks. Using a team of scholars
– most of whom were Salafist scholars, intimately familiar with Saudi culture, the educational
system, and associated regional identities – the analysis accomplished a number of specific
objectives. Themes of intolerance in the curriculum were identified, with new and old editions of
representative texts used to gauge the tangible outcomes of the ongoing reform efforts. A
baseline of the current, more-egregious content was established, with a supporting database of
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relevant quotes for each grade. This baseline will provide a substantive benchmark by which to
evaluate future reforms (Addendum A).
Specific categories of intolerant material were also highlighted that provide generally negative
portrayals of religious and other minorities. Where it is relevant, counter-arguments that refute
intolerance using Islamic doctrinal sources were also provided (Addendum B). Finally, in the
interest of balance, the textbooks in question contain significant tolerant content as well. This is
catalogued in Addendum C.
Recommendations
To expand the accomplishments to date of Saudi educational reform, it is strongly recommended
that the following steps be taken:
1. Encourage the Kingdom to enhance the academic rigor of curriculum development
a. Require a higher degree of scholarship for teachers of Islamic studies
b. Base critiques of intolerance on Qur’anic principles



Use 8th grade Hadith textbook (2011-2012) as the standard for future reforms
Initiate a professional development program for textbook writers on reducing bias
and conjecture

c. Create a diverse curricular review body that includes representation from each of the
Kingdom’s cultural and faith traditions
d. Develop functional partnerships with other Muslim countries on issues relating to
religious education
2. Continue to monitor the progress of textbook reform on a periodic basis
a. Include classroom pedagogy in future studies
b. Track the international distribution of the textbooks



Ensure that the latest revised versions are being used
Assess the local impact of texts in recipient countries

3. Accommodate Saudi realities in providing recommendations
a. Conduct a meeting of Western and Saudi scholars to discuss educational reform
strategies
b. Present findings of textbook reviews privately.
In summary, as with any religion, many of the concerns in question are a matter of emphasis or
context (or both), i.e. which passages of one’s Holy Book are given greater credence, those that
tend to promote conflict or those that tend to promote peace, and determining what a particular
passage actually means when considered in its proper literary and historical context. The
principal conclusion of this study is that a great deal of progress has been made. However, just as
there is cause for celebration, so too is there continuing cause for concern.
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1.

BACKGROUND

The one constant in the history of the Arabian Peninsula is the centrality of the Ka’aba. Regarded
by Muslims as the original house of worship built for man to worship his creator, the Ka’aba serves
as the focal point of prayer for over a billion Muslims each day. Custodianship of the Ka’aba, then,
symbolizes political might ordained by divine will. At the same time, the presence of the Two Holy
Mosques means that Saudi Arabia, in a sense, belongs to all Muslims and must serve the global
“ummah,” or Islamic community. While the population of Saudi Arabia does not constitute a
significant segment of the global Muslim population, it maintains a disproportionately powerful
voice throughout the Muslim world. Saudi basic law emphasizes the country’s role as the leading
power in Islam and as the defender of the faith.1 Saudi government officials have compared the role
of Saudi Arabia in Islam to that of the Vatican in Catholicism, and the role of the Saudi King to that
of the Pope.2 Each year, the Kingdom hosts the Muslim World League and the Organization of the
Islamic Conference. Jeddah is the permanent home of the Islamic Development Bank.3
Apart from this profoundly important role across the breadth of Islam, the Kingdom of Saudi Arabia
plays a number of additional roles in the global community. It has a young and rapidly growing
population that, in the light of modern global integration, increasingly demands quality education,
employment opportunities, human security and general stability. As a chief oil producer, the
Kingdom is a major mover of the global economy, with a comprehensive foreign relations portfolio.
It is also an enduring ally of the United States and many Western European nations, despite some
deep ideological differences.
The national identity of Saudi Arabia is deceptively simple. It is an absolute monarchy, with the
only semblance of political power-sharing occurring between the royal family and the powerful
Islamic scholar class, the ulema. The Kingdom has one official religion, Islam, within which there is
only one dominant ideology, Salafism, a puritanical sect of Islam that stresses a strict social
adherence to shari’a law, imitation of the Prophet, and the purge of ‘un-Islamic’ practices. These
practices, however, are defined by the theological interpretations of an 18th Century conservative,
Sheikh Muhammad ibn Abdul Wahhab,4 and rooted in the doctrine of Taqi ad-Din Ahmad ibnTaymiyah, a 13th century Islamic scholar of the Hanbali school of jurisprudence. While a sizable
Shi’a minority exists (as high as 15%), they wield little political power.
The theology of ibn-Taymiyah emerged primarily as a reaction to the rapid decline of Islamic
military supremacy. His region of modern day Turkey, along the Syrian border, had been devastated
by the Christian Crusaders and the Mongol barbarians. The damage inflected by these conflicts had

1

Nina Shea, “Saudi Arabia’s Curriculum of Intolerance: With Excerpts from Saudi Ministry of Education Textbooks for Islamic
Studies,” (prepared for the Center for Religious Freedom of Freedom House, 2006), pg 17.
2
Adel al-Jubeir, interview by Tony Snow, Fox News Sunday, FOX, May 18, 2003.
3
The Royal Embassy of Saudi Arabia, Washington, DC, USA, “Saudi Arabia: Islam’s Heartland,”
www.saudiembassy.net/about/country-information/Islam/saudi_arabia_Islam_heartland.aspx (accessed 10-Jul-2012).
4
The primary religious duty, according to Salafism is tawheed, or absolute unification of worship in God. Shirk, or polytheism, is the
antithesis of tawheed and can describe a wide range of behaviors from photography to visiting the dead. The extreme rejection of
shirk is often aimed at the persecution of Islamic minorities such as the Shi’a and Sufi sect.
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a deep cultural and psychological impact on Muslim identity, which had not known a significant
external military threat since the time of the Prophet.5
Ibn-Taymiyah preached a new form of Islam aimed at invigorating the fighting spirit of the
Muslims. The defeat of Muslim armies, according to ibn-Taymiyah, was attributable to the gradual
slide of Islam into impurity through religious apathy, innovations such as Sufism, and other less
strict Islamic practices. By ibn-Taymiyah’s reasoning, the greater (or personal) jihad did not exist,
and the doctrinal restriction on jihad as a purely defensive act was misconstrued. Violent jihad was
understood to be an obligation of the entire global ummah.6 The fact that many of the Mongol
invaders had since converted to Islam (primarily Sufi or Shi’a) made jihad against them a
doctrinally prohibited practice, However, through the association of shirk7 with apostasy, ibnTaymiyah created an Islamic justification for war with other Muslims. This expanded the eligible
targets of jihad beyond the traditional ‘infidel’ to include Shi’a and Sufi, principally for their
veneration of graves and the righteous.
The Salafis continued to expand this categorization, seeking ways to condemn as mushrikeen8 the
religious groups that receive protection under Islam, such as Christians, Jews and most other
Muslims. Strict Salafist interpretation of the Holy Qur’an informs both legality and punishment.
The legal system of Saudi Arabia is not based on religious law, it is religious law. Religious crimes
such as apostasy and sorcery are punishable by death, and executions are frequent.
In times of extreme volatility, the royal family and the religious ulema typically achieve consensus
in private and respond in tandem to threats, reinforcing one another’s legitimacy. Dissent in the
Kingdom against the monarchy or the religious elite is often met with swift punishment, preventing
serious challenges to the authority of either. Saudi Arabia rarely bends to international pressure,
especially in matters of religion. The training of popular perception to see the West as deviant and a
threat to Islam results in a general rejection of Western principles out of hand. Saudi reformists and
Western reformists understand reform in diametrically opposed ways, with those in the Kingdom
traditionally advocating for moving the already conservative Kingdom even closer to a puritanical
Salafist ideology and further from Western concepts of human rights, tolerance and liberty.

1.1

The House of Wahhab and the House of al-Saud

In order to understand the role that textbooks play in Saudi schools, it is essential to understand that
the nation was founded on a symbiotic relationship between two powerful visions – one political
and the other religious. The political vision of Muhammad ibn Saud sought to unite all of the tribes
of the Arabian Peninsula under his authority, while the religious vision of Sheikh Muhammad ibn
Abdul Wahhab was to purge the land of beliefs and practices that, according to his strict
interpretation of theology, contaminated its Islamic identity.
Separately, their visions had little hope of succeeding, but when they were joined, the foundation
was laid for the modern state of Saudi Arabia. The political and religious views contained in Saudi
5

Tamin Ansary, Destiny Disrupted: A History of the World Through Islamic Eyes (New York: PublicAffairs, 2009) pg. 188.
Ansary, Destiny Disrupted, pg. 162.
7
Loosely translated as polytheism, best understood as the attribution of anything Godly to something other than Allah.
8
Loosely translated as polytheist, literally people of shirk.
6
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textbooks emanate in many ways from this historical alliance and a dedication to fulfilling its
mandate.
Sheikh Abdul Wahhab (1703-1792) was born in the Najd region in northern Arabia, a
geographically and developmentally isolated area.9 Although the Ottomans had ruled Arabia since
the 16th century, they never had much use for the Najd region. The Ottomans were careful to control
the pilgrimage routes along the three coastlines of the peninsula and held Mecca and Medina tightly
in their grip to legitimize their Islamic identity. The Najd region thus lagged behind the rest of the
peninsula in its development.
During his studies throughout the Middle East, Sheikh Abdul Wahhab grew concerned with what he
saw as the widespread deviation of Muslims from the monotheistic purity of Islam. He especially
disapproved of the ‘un-Islamic’ practices that had crept into the Hejaz region, where they threatened
Islam at its core in Mecca and Medina. This seemed to be a clear return of the most holy sites of
Islam to the “jahiliyyah”10 practices of idol worship and polytheism that Muhammed himself had
eliminated when he converted the Arab tribes to Islam. The Sheikh returned to his home in Najd
and began his mission to purge the land of those practices that in his eyes reflected ignorant aspects
of pre-Islamic culture.11
Sheikh Abdul Wahhab quickly gained followers, but his views made him controversial and he drew
the ire of powerful leaders in the region. In 1744, a local chieftain, Muhammad ibn Saud, offered
the cleric refuge and the two men formed a religio-political alliance that ultimately proved
instrumental to unifying the warring tribes that were scattered throughout the peninsula. Both men
recognized the role the other could play in unifying the Arabian Peninsula under one ruler, ibn
Saud, and one imam, Sheikh Abdul Wahhab. The message in the region was clear: all Muslims
were to unite by accepting Islam as envisioned by the Sheikh and by pledging complete obedience
to the new Muslim ruler on the condition that he upheld Islamic law.12
Centers of popular worship such as tombs and shrines that Sheikh Abdul Wahhab deemed loci of
“innovative practices,” which he considered a contemporary manifestation of jahiliyyah, were
desecrated or destroyed. This began the persecution of Shia and Sufi Islam, forms of worship that
the Sheikh condemned as un-Islamic. Religious purification supplanted cultural tradition, and social
behavior was strictly regulated. By 1803 all the territory from Mecca, on the eastern side of the
peninsula, to Bahrain, on the west, was united. In 1818 the hegemonic power of the region, the
Ottoman Empire, took note of the growing political significance of the Wahhab and Saud capital,
Al-Dar’iyah, and sent troops armed with modern weapons to raze the city, thereby ending the first
Saudi State. The alliance between al-Saud and the Sheikh, however, endured.13

9

Ayman al-Yassini, "Ibn Abd al-Wahhāb, Muhammad," In The Oxford Encyclopedia of the Islamic World, Oxford Islamic Studies
Online, http://www.oxfordislamicstudies.com/article/opr/t236/e0337 (accessed 12-Jul-2012).
10
The “Age of Ignorance” that preceded Islam in Arabia.
11
Ayman al-Yassini, "Ibn Abd al-Wahhāb, Muhammad."
12
Eleanor Abdella Doumato and Joseph A. Kéchichian, "Saudi Arabia," In The Oxford Encyclopedia of the Islamic World, Oxford
Islamic Studies Online, http://www.oxfordislamicstudies.com/article/opr/t236/e0709 (accessed 18-Jul-2012).
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In 1924 the al-Saud and Sheikh Abdul Wahhab alliance reasserted its goals of regional control. A
group of Bedouin soldiers who had previously fought on the side of the Sauds, the Ikhwan or
Brotherhood Movement, were ignited by the Sheikh’s Islamic teachings and began to impose their
newfound faith on their villages: congregational prayers were strictly enforced, as was the
separation of unmarried men and women in all facets of life. They did not hesitate to use force to
compel others to follow their version of Islam, and their willingness to fight was a great boon to
Abdulaziz al-Saud in his quest to unite Arabia. The Ikhwan, more than 60,000 strong, helped usher
in a Wahhabi revival in the 1920s that was crucial to Abdulaziz bringing the majority of the Arabian
Peninsula under his command.
With the help of these holy warriors, Abdulaziz al-Saud conquered the Hejaz, the region containing
the holy cities of Mecca and Medina. With this military success, the alliance of the two families
secured profound ideological influence within the Islamic world. Once their power had been
consolidated, however, the Ikhwan began to act independently, and threatened colonist-controlled
territories outside the peninsula. Abdulaziz, however, preferred not to contest the colonial powers
occupying Mesopotamia, the Levant, and Aden. This difference of views led to the Ikhwan Revolt
of 1929 and the ultimate defeat of the Ikhwan movement in the 1929 Battle of Sabilla.14 Loyal
Ikhwan warriors, with their stricter conservative ideology, were transformed into the Saudi National
Guard. The event set the framework for the relationship between the Wahhabis and house of Saud
that exists to this day, unquestioned political leadership for the Sauds with the approval, and
oversight, of a strict theological orthodoxy.
In 1932, with the backing of Sheikh Abdul Wahhab’s descendants, the Ahl ash-Sheik, ibn Saud
declared himself King of the new Kingdom of Saudi Arabia. Possibly in return for protection, the
Sheikh made it a tenet of his interpretation of Islam that a Muslim had to pledge “bayah” (an oath of
allegiance) to a Muslim ruler and not rebel in any way, as long as the ruler allowed his subjects to
live according to the laws of Allah. Political obedience, then, was made an Islamic duty, and
Salafist obedience was made a royal obligation.
Understanding the ties between the religious followers of Sheikh Abdul Wahhab and the House of
Saud is profoundly important because of the legitimacy that each confers upon the other. The clerics
produce rulings justifying the hereditary monarchy as Islamic and immune from popular protest; the
monarchy uses its position as guardian of Mecca and Medina to give Salafism primacy in the
Muslim world. In doing so the Saudis see themselves as reenacting Muhammad’s smashing of the
idols of polytheism that had filled the Ka’aba in his time. This symbolic and symbiotic relationship
endures to the present day.

1.2

Ideology of the Modern Saudi State

The Saudi Ministry of Pilgrimage, under the Supreme Hajj Committee, has the dual role of
administering the Hajj (the annual pilgrimage to Mecca, one of the five pillars of the Muslim faith)
and supporting projects at home and abroad that promote Islam’s role in the community.15 The
Saudi government has done an impressive job of building modern infrastructure to support the Hajj
14
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and dealing with a huge increase in the yearly number of pilgrims, while at the same time
preserving the holiness of the experience.16 On a more controversial note, though, there are claims
that they are failing to accommodate the diversity of views from across the Muslim world, using the
exposure to impose ultra-conservative Salafist ideals.17
The Shia (roughly 10-15% of the global Muslim population) have been particularly affected by the
strong Salafi doctrine represented in the official management of the Hajj, as many Shia-specific
practices have been officially or unofficially frowned upon.18 Shi’a Muslims visiting the Prophet’s
Mosque in Medina are in danger of beatings or arrest by the religious police if they pray in the
direction of Muhammad’s body, as suits their tradition.
The most controversial teachings of Sheikh Abdul Wahhab stem from his understanding of
“tawheed” (the oneness of Allah). This is a central tenet of Islam, which he said prohibits:
1. Associating a person or object with powers that belong only to God.
2. Praying to a “saint” or anything or anyone else other than God.
The Sheikh’s progressive interpretation of those ideas concludes in a broad and violent intolerance
of other religious ideas. Sheikh Abdul Wahhab built a wide-ranging argument, directly associating
the sin of violating tawheed (monotheism) with his own classification of “shirk” (polytheism). For
example, the condemnation of mourning at graves or marking them in any way directly and deeply
impugned Islamic minorities, such as the Shi’a and Sufi.
His vision of a Muslim community was one in which Muslims would keep each other on the
straight path. In accordance with this, the Salafists in Saudi Arabia literally implement the Qur’anic
verse “And let there rise up from you a community inviting others to what is good, enjoining what
is right and forbidding what is wrong, and those will be the successful.”19
Salafis have long disputed the notion that they are imposing their version of Islam onto others.20
Sheikh Abdul Wahhab himself was taken aback by such accusations and attacked those who
claimed this:
“An example of [their lies] is … that I deem all people to be disbelievers except those who follow
me, and that I claim marrying them is not valid! … I absolve myself before Allah from this claim,
which only emanates from one with deficient intellect and no understanding. So may Allah curse
the people of evil and false objectives.”21
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He also made it a point to specifically state that he did not claim those who followed Sufism to
be non-Muslims:
“… we do not reject the Sufi tariqah (way) and purifying the inner-self from the impurities of
disobedience which are connected to the heart and limbs, so long as its adherent is steadfast upon
the Islamic law and the upright, compliant methodology, except that we do not start making
explanations for his speech and his actions.”22

However, in stark contrast with this assertion, Sheikh Abdul Wahhab lists many Sufi practices and
pronounces that those who perform them may legally be killed and their possessions seized or
families taken captive by other Muslims:
“The people that ask for intercession through the Prophets and Angels, calling upon them and
making supplication through their waseelah (intercessor) in attempt to draw nearer to Allah are
committing the greatest of sins. Thus it is permitted to kill them and take their property.”23

Sheikh Abdul Wahhab’s teachings thus provide doctrinal support for violence against these Muslim
groups, painting them as polytheists. This lays the foundation for future such claims against other
faith traditions and amounts to a theological justification for violent jihad against any but the most
orthodox Muslim faithful:
“That he is a polytheist, guilty of violating tawheed, whose blood may be shed and whose wealth is
lawful for seizure.”24

The House of Saud faces a dilemma when it considers any reform of religious practice, including
that relating to the educational curriculum. While it initially gained legitimacy to rule Mecca and
Medina by virtue of having conquered them in the name of Islam, it can only maintain its
legitimacy through continued adherence to “proper Islam,” which, in turn, is defined by those
empowered to confirm the religious pedigree of the monarchy, the Salafist ulema.
Sheikh Abdul Wahhab and his followers view the Qur’an and “sunna” (teachings of the Prophet
Muhammad) as the only sources of Islamic law. While the Sheikh was careful to place himself
within a context of orthodox scholars, he maintained that the rulings of such scholars were not vital
to understand the plain meaning of the Qur’an and sunna. The Saudi ulema today, therefore,
typically rejects the notion that critical thinking skills ought to be applied to one’s knowledge of the
Qur’an and sunna to reinterpret Islamic law for a contemporary context.
By the 1970s, the once powerful ulema had lost a number of battles over religious issues with the
monarchy, and only retained leadership roles in three government ministries: education, higher
education, and justice.25 The failures of Nasser’s Arab Nationalism became apparent after the 1967
Six Day War with Israel. This gave the Saudi regime the confidence necessary to begin instituting

22
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reforms and to relax certain strict moral social codes. Both of these infuriated many Salafist
conservatives, who began to see the Saudi regime as corrupt and un-Islamic.26
In November of 1979, Islamist insurgents led by Juhaiman Saif al-Otaibi, a fundamentalist militant
from Najd, seized the Grand Mosque in Mecca and demanded the overthrow of the Saudi Kings.27
While al-Otaibi had sympathy from certain segments of the ulema, his claims that his brother-in-law
Mohammed Abdullah al-Qahtani was the “Mahdi” (the Islamic redeemer who Muslims await to
usher in the end times) were unacceptable to the religious establishment.28 They eventually turned
their support to their traditional ally, the House of Saud, and authorized a forceful recovery of the
Grand Mosque. The Saudi government was severely shaken by the encounter and sought to reclaim
their religious legitimacy by adopting many of the reforms called for by conservatives, who in
practical terms, had much in common with al-Otaibi.29
Among these reforms were numerous restrictions on the activities of women. Women announcers
on television were banned and female employment in general was severely restricted. The trade in
illegal alcohol was curtailed, and the ban on intermingling of the sexes was reemphasized.30 To
enforce these laws, the Commission for the Promotion of Virtue and the Prevention of Vice, the
religious police also known as the “mutaween,”31 were given new powers32 after having previously
experienced a slow decline in influence.33
Policemen sometimes accompanied the mutaween, giving them the power to make arrests.34
Punishments were harsh, as Saudi Arabia continued to be unique in the Islamic world for their
frequent application of corporal “hudud” punishments (which are prescribed in the Qur’an and often
include amputation or death).35 It is only in the last decade that concrete moves to rein in the
mutaween began, largely as the result of scandals, such as the deaths of two men in their custody in
2007 and 2008.36
Because of their alliance with the descendants of Sheikh Abdul Wahhab, the House of Saud has
long faced a dilemma between accepting their minority status in Islam and reinventing the country
to be more tolerant of diverse Muslim practices, or aggressively spreading Salafist convictions
throughout the Muslim world to ensure their dominance. After the seizure of the Grand Mosque, the
26
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House of Saud, encouraged by the Salafist ulema, appears to have consistently chosen the latter.37
The Kingdom began spending huge sums of money on the Islamic universities in Riyadh and
Medina and began contributing to proselytizing organizations dedicated to spreading the Saudi
brand of Salafism abroad.38
Salafism is spread through attractively designed literature and significant financial support.
Marketed as the “true Islam,” it attracts those who seek an answer to the challenge of Westerndominated modernity. Over the last two decades, the Kingdom has spent $90 billion on
proselytizing abroad.39 This effort has the added political impact of countering the influence of
Saudi Arabia’s main rival, Shi’a-dominated Iran.40 It is no accident that the Kingdom’s export of
Salafism on a grand scale coincided with Khomeini’s takeover of Iran in 1979. A number of violent
extremists around the world have reported that their radicalization first began when they were
exposed to Salafist literature or websites.41 Nevertheless, the Saudi government continues its
propagation efforts unabated.

1.3

Early Years of Saudi Education

The history of the education system in modern-day Saudi Arabia goes back to the 1920s. At that
time, only a few small, secular schools existed in the region, with most other educational
institutions dedicated to rote memorization of the Qur’an.42 In 1925, King Abdulaziz bin Saud
created a Directorate of Education and began establishing government schools.43 These schools
required six years of elementary education and five years of secondary education for boys within
the Kingdom. Following the official establishment of the Kingdom of Saudi Arabia in 1932, statesponsored modern education became a priority for the government. In 1938, the monarchy asserted
control over all schools and education, with the exception of military academies.44 The vast
majority of Saudi Arabia’s population was illiterate, and schools were of poor quality.45
The “Islamic Awakening” (sahwah), which was part of a reaction to the emergence of corrupt and
oppressive secular regimes, redefined the nature of education in the Kingdom. Organizations like
the Muslim Brotherhood, which had long rejected the Western trappings of modernity, called for a
return to Islamic orthodoxy as a complete way of life. Members of the Brotherhood were widely
persecuted and forced to flee the secular regimes of Egypt and Syria. During the 1950s and ‘60s,
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many of them fled to Saudi Arabia with the patronage of then-Crown Prince Faisal.46 In the 1970s
their standing and influence in society began to increase rapidly, especially in the academic arena.
At this time, the Saudi Ministry of Education was in poor shape and overly dependent on foreign
teachers. To address these weaknesses, the Saudis turned to members of the Muslim Brotherhood,
many of whom had received a high-quality secular education, to fill the gap.47 The Brotherhood
thus came to play a key role in the development of the Saudi school system, making up much of the
faculty and setting most of the curriculum.48
By the 1980’s, the Salafist ulema were able to regain a great deal of control over the Ministry of
Education, as the government responded to various threats like the seizure of the Grand Mosque, the
Shi’a takeover of Iran, and Shi’a revolts in the Kingdom in the late ‘70s and early ‘80s by giving the
religious leaders greater control over society in exchange for their loyalty.49 The collective impact
of that history is the extent to which religious influences from the Muslim Brotherhood and the
Saudi Salafists dominate the Saudi educational system. William Rugh, president of the AmericaMideast Education and Training Services stated that, “Islam is not only integral to Saudi education
but also serves as the very essence of its curriculum.”50

1.4

Saudi Education Today

Saudi Arabia has built up their educational institutions over the last sixty years from practically
nothing into a massive system capable of meeting the demands of a young, rapidly growing and
geographically scattered population. The public school system serves three major functions in Saudi
society: preparing Saudi youth for a competitive domestic employment market; serving as the
primary source of employment for Saudi nationals (especially women and those with social sciences
degrees); transmission of Salafist theology in the heart of the Islamic world.
To accomplish these goals, approximately 33,000 public schools currently serve over 5.9 million
students in Saudi Arabia.51 Ninety percent of Saudi students attend these public schools while the
rest attend one of the Kingdom’s estimated 2,800 private schools. Saudi students are taught from a
standardized national curriculum and, even in private schools, they are required to use the religion
textbooks published by the Ministry of Education. Much of their classroom time is dedicated to
religious education through all levels of their education.
Elementary schooling is required in Saudi Arabia and begins at age six for girls and boys. After the
elementary level, students are encouraged, but not required, to continue to the intermediate level. To
continue on to secondary school, students must receive the Intermediate School Certificate. At that
46
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time, students are sorted into either regular secondary schools or vocational/technical secondary
schools. Students who are not in the vocational schools study a common curriculum for the first
year and can choose to focus on Administration and Social Science, Natural Science, or Shari’ah
and Arabic studies for their last two years.52
Table 1.1: Saudi Arabia Education - Fast Facts (2011) 53
Teachers and Students
Total

Male

Female

Students

5,934,973

2,991,068

2,943,905

Teachers

425,343

210,187

215,156

Public Schools*
Classrooms*

32,986
230,222

14,698
121,426

13,830
107,129

Education Employment
Total Education Staff
(Teachers/Admin)
Foreign Employment as a
share of Public Education
Workforce
Foreign Employment as a
share
of
National
Workforce

516,186
5.5%

50%

Schools
Distribution by Level
High
Primary Middle
School

Total Public Schools
Public Schools (K32,986 13,990
7,170
3,860
12)
Additional Facts
New Public Schools Slated for Construction - 2010
Budget:
Public Schools Currently Under Construction - 2010:

School Size
>100 Pupils

>50 Pupils

50%

20%

1,200
3,112

*Male and Female totals do not add up exactly because there are a small number of co-education facilities that do
not report gender data.

The growing problems of youth unemployment and economic stagnation have added to the new
emphasis on reform. In early 2009, King Abdullah made sweeping changes to his cabinet,
supplanting many conservative members with more progressive-minded individuals in key areas
such as the armed forces, courts, central banks, and the religious police.54 The inclusion of Nora alFayez to oversee the female division of the Ministry of Education (MOE) marks the first time a
52
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woman has been included in the cabinet. Additionally, the government opened the King Abdullah
University of Science and Technology, the nation’s first-ever co-ed institution of higher learning;
initiated a 9 billion riyal (2.4 billion USD) education reform initiative (which includes revising
outdated and insensitive passages in textbooks)55; created several UNESCO academic chairs
throughout the country’s universities,56 and; formed The King Abdullah bin Abdulaziz International
Program for the Culture of Dialogue and Peace in 2010.57 Despite these promising indicators of
progress, however, there continues to be insufficient transparency regarding the actual process of
textbook revision and curriculum reform.58
Chart 1.1: Saudi Arabia’s Multi-Track Education System
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2.

METHODOLOGY

The study was conducted in a five-stage process:
1. A desk review of current textbooks and teacher training materials published by the Kingdom
of Saudi Arabia’s Ministry of Education (KSA-MOE),59 with a specific focus on content
relating to ethnic and religious tolerance. This desk review was conducted in two parts:
a. A preliminary review of available earlier editions of textbooks from a range of academic
subjects and grades across the Saudi curriculum, which helped determine the proper
criteria for data extraction and identify general trends of intolerance;
b. A thorough screening of sixty-nine books, including the most recent editions of
textbooks (2011-2012) spanning a range of subjects throughout all grades, from which a
comprehensive set of examples of religious or ethnic intolerance were extracted.
2. The collection and cataloguing of examples of intolerance found in official KSA textbooks
and teacher training materials to help facilitate future curricular reform efforts;
3. A contextual analysis of content from the desk review and previous studies in order to
clarify the nature of the text and its potential effect on the student’s perception of tolerance,
violence and the rule of law;
4. Documentation of the progress made to date by the KSA-MOE to remove pejorative or
violent content as identified in previous research studies;
5. Development of strategic recommendations for the future enhancement of the Saudi
curriculum and removal of discriminatory content.
The ICRD research team reviewed Saudi textbooks extending over a range of academic years and
subjects, including the most recent texts available both in electronic and physical format. The team
was composed of members selected on the basis of their native understanding of the Arabic
language and their exposure to and knowledge of the prevalent values and culture of the Middle
East. Particular attention was paid to the context in which religious and ethnic minorities were
referenced, the type of language used (eg: unnecessarily pejorative or ambiguous), the emergence of
visible trends, the recurrence of common themes across grades and academic years, and the age
appropriateness of the content to the target audience. General themes of intolerance and the
recurrent targets of intolerance were particularly highlighted.
Intolerant content was identified, translated, and filed into a database (see attached). Throughout the
review, the process of identifying material as religiously or ethnically intolerant was guided by the
following criteria:
1. Context: The attribution of negative characteristics to an entire religious or ethnic group by
presenting selected historical incidents, personal characteristics (stereotyping or generalization),
59
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individual facts out of context, anecdotes, or opinions as universal truths.
2. Emphasis: The omission of alternative points of view, counter-narratives, or differing
interpretations, particularly where they clearly exist and are prevalent. Examples of the practical
application of selective quoting include references to quotations in the Hadith and Qur’an to
justify negative assessments of certain groups, while actively ignoring quotations that portray
them in a positive light.
Content was examined based on the recurrence of specific thematic types of intolerance, as well as
explicitly mentioned ethnic or religious target groups. These categories ranged from direct calls for
violence to the development of a general climate of intolerance. The following categories
demonstrate prevalent trends that emerged in the course of this research:
Generic Intolerance:
This category refers to statements containing a biased or derogatory reference to a religious or
ethnic target group that do not fall into the specificity of the following categories.
Threats from within Islam:
Material within this category tends to glorify and idealize Salafist ideology, beliefs, practices,
and the qualities of its adherents and imply that other Islamic practices are a threat to this
orthodoxy.
Misrepresentation of Identity:
Biased, often inaccurate, statements describing target groups, which are presented as fact,
characterize selections in this section. A primary sub-category of this misrepresentation is
associated with Salafist understanding of the concept of “shirk” (polytheism) and the practices,
religious traditions, and customs performed by other religious or ethnic groups that Salafist
ideology would pejoratively characterize as polytheistic. Also included are quotes that
unnecessarily link specific individuals or groups with a broader target group, thereby framing
their identity as a whole through a selected representative, and implicitly associating negative
individual actions and beliefs with an entire target group.
External Threats:
References to or accounts of historical events that are blatantly skewed or false, deliberately
painting a certain target group in a particularly negative light, or highlighting or omitting
different aspects of a story.
Aggressive Jihad:
Content within this category tend to be viewed with the greatest concern as they contain direct
and outright incitements to violence against specified or unspecified non-Salafist target groups,
backed by the religious and moral justification of the concept of jihad.
Material was then analyzed in three sections: a specific evaluation of the material in the newly
revised religious curriculum textbooks; a comparison of selected revised texts with older editions;
and a disaggregated analysis of intolerance in the 2011-2012 curriculum according to the target
groups mentioned or implied, in order to provide a baseline for future analyses.
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3.

LITERATURE REVIEW

To understand the link between the content of Saudi Arabia’s educational curriculums and the
violent radicalization of students both in Saudi Arabia and around the world, several studies have
analyzed Saudi textbooks for their inclusion of intolerant and demeaning references aimed at a
broad cross-section of groups. While these studies have consistently identified many such instances
and a number have called for specific reforms,60 most earlier studies have focused on a small
number of texts. These previous studies were examined with an eye toward understanding the
findings of existing critiques and developing a comparative framework for a deeper review of a
much larger selection of texts, the results of which are presented in subsequent chapters.

3.1

Early Studies

Broad international criticism of the Saudi Arabian curriculum began appearing immediately after
the attacks of September 11, 2001. In 2002, according to the Congressional Research Service, the
Saudi foreign minister conceded that the Saudi’s own internal evaluation of textbooks concluded
that 5% of the textbook content was considered ‘horrible.’61 In 2006, former Saudi Ambassador to
the United States, Prince Turki al-Faisal, heralded the Kingdom’s success in curriculum reform as
reported by the Washington Post:
“Not only have we eliminated what might be perceived as intolerance from old textbooks that were in
our system, we have implemented a comprehensive internal revision and modernization plan.”62

A 2003 study by Bader Mousa al-Saif63 reviewed textbooks from a series of courses on
monotheism. While monotheism is only one part of a more expansive Saudi Arabian religious
curriculum, it is the only class other than Qur’anic Studies to be taught in all grades. Al-Saif’s
analysis of the textbooks from grades one through twelve identified aggressively intolerant passages
that encouraged hateful and demeaning images of Jews and Christians.
Going beyond the textbooks, al-Saif attempted to understand how teachers are presenting the
curriculum through the study of memoranda and teacher recommendations contained in the
textbooks. His findings revealed that teachers are instructed to highlight differences between
Muslims and all other groups.64 This even extended to delegitimizing Jews’ and Christians’ claims
to being “People of the Book,”65 a status that would give them rights that Muslims are bound to
respect: “…it is clear that non-Muslims are seen as ahl al-shirk [people of polytheism]. Jews and
Christians are not Ahl-e-Kitab [People of the Book]!”66
60

Confirmed by Saudi Prince al-Faisal in an interview on 60 Minutes.
Febe, Armanioes. “Islamic Religious Schools, Madrasas: Background.” Congressional Research Service. Oct 29, 2003
<www.policyalmanac.org/world/archive/madrasas.pdf>
62
Shea, Nina. This is a Saudi textbook. (After the intolerance was removed.) Washington Post, May 21, 2006
<www.washingtonpost.com/wp-dyn/content/article/2006/05/19/AR2006051901769.html>
63
Bader Mousa al-Saif, “A Glimpse at the Saudi Religious Educational System: Mohammed ibn Abdul Wahhab’s Kitab at-Tawhid &
Monotheism School Textbooks’ treatment of Ahl al-Kitab – A Unique Saudi Worldview: A Look at the ‘Other,’” (paper prepared for
“Constructs of Inclusion and Exclusion: Religion and Identity Confirmation in Middle Eastern School Curricula,” by the Watson
Institute for International Studies at Brown University, Providence, Rhode Island, Nov. 2003).
64
Al-Saif, “A Glimpse…” 15.
65
See Addendum B for Qur’anic references to the People of the Book and a brief analysis of the Islamic principles involved.
66
Al-Saif, “A Glimpse…” 16.
61
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Al-Saif also examined the source material of the Monotheism textbooks, Sheikh Muhammad ibn
Abdul Wahhab’s 18th century Kitab at-Tawheed, or the Book of Monotheism, to show that the
modern Saudi textbooks inflate negative perceptions of Jews and Christians in a way that is not
present in the Sheikh’s book. To highlight the danger that exclusive exposure to the Saudi school
system can create, he cited interviews with Saudi students on the subject of Judaism and the Jews.
Students who had studied abroad tended to be considerably more tolerant than those who had stayed
in Saudi Arabia.
While Monotheism is a major part of the Saudi religious education curriculum, al-Saif’s study was
limited in scope and may only reflect certain aims of the Saudi educational establishment, namely,
to highlight group differences between Muslims and their understanding of non-monotheists.
Furthermore, the study did not seek to apply the lessons it took from analyzing the curriculum and
teaching practices to develop recommendations for reform. While it did demonstrate the existence
of religious intolerance, it did not explore the extent to which that intolerance extends beyond
religious groups to include cultural or ethnic perspectives.
A study by Arnon Gross, also in 2003,67 analyzed ninety-three textbooks on various subjects from
grades one through ten, taken mostly from the years 1999-2002. This study used UNESCO criteria
for analyzing textbooks, and consisted mainly of a large set of quotations drawn from the textbooks
and organized according to subject. Minimal analysis was performed on these lists, leaving it to the
reader to determine the levels of objectivity and tolerance that these passages exhibited.
The main findings of the study revealed how Saudi Arabian textbooks form an Islamic group
identity by simultaneously mixing narratives of ideological supremacy and external acts of
humiliation. The result is the creation of an “other” that is invariably defined as an enemy of Islam,
led by “a malicious Crusader-Jewish alliance striving to eliminate Islam from all the continents.”68
Deep analysis of the motivations behind the propagation of these narratives, however, was not
addressed in the study.
Addressing the issue from a different angle, an important assessment carried out in 2003 by Eleanor
Abdella Doumato69 sought to elaborate on the critiques levied against Saudi Arabia’s textbooks.
Rather than claiming that aggressive intolerance was the key motivation behind the creation of such
a curriculum, Doumato attributed the controversial passages in the textbooks to what she describes
as an overwhelming fear and defensiveness that permeates Saudi culture. In addition, the reason
these texts spread extremism, in her view, related less to the type of Islam that underpins them and
more to an aversion to encourage critical thinking and independent reasoning, leaving students few
tools with which to reject charismatic extremist propaganda. In a climate of defensiveness with
respect to internal and external criticism, creative ambiguity and intellectual ambivalence are
strongly discouraged, resulting in the natural emergence of fundamentalist viewpoints.
Framed in this way, problematic passages on the West, Christians, Jews and others are revealed to
be responses to perceived threats rather than aggressive calls for conquest. The core imperative is
67

Dr. Arnon Gross, “The West, Christians and Jews in Saudi Arabian Schoolbooks,” (paper produced for CMIP, Jan. 2003).
Gross, “The West, Christians and Jews…” 31.
69
Eleanor Abdella Doumato, “Manning the Barricades: Islam According to Saudi Arabia’s School Texts” in Middle East Journal,
Vol 57, No. 2, Spring 2003.
68
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the development of a protective group identity, up to and including instructing students to be hostile
when dealing with unbelievers on a personal basis.
To reach her conclusions, Doumato read through the religious textbooks being taught from grades
nine through twelve, for both girls and boys. While this study covered a more sophisticated
curriculum, which was intended for an older group of students than that analyzed by Gross, it lacks
analysis of the crucial early years of education that strongly bias the students’ developing
perceptions of other groups.
Several years later in 2006, Nina Shea published a study through Freedom House70 that illustrated
Saudi Arabia’s efforts to establish itself as the arbiter of orthodoxy in the Muslim world, compared
changes in textbooks to Saudi promises of reform, and concluded that the Kingdom is consciously
working to build an extremist following inside and outside its borders.
Nina Shea’s 2006 study reviewed what she described as a “representative” sample of a dozen of the
“major textbooks on Islamic Studies” used during the 2005-2006 academic year at the elementary,
middle, and high school levels both inside and outside of Saudi Arabia. The study focused on the
treatment of non-Salafi religious groups and believers. Shea categorized some of the more
controversial quotes according to topic. Nina Shea’s study confirmed the earlier findings of Gross
and Al-Saif relating to deeply ingrained intolerance, and laid the groundwork for a more
comprehensive study.
These studies advocated total reform based on the very real evidence of intolerance in the texts.
However, the ultimate impact of these reports might have been limited by the fact that they did not
develop reform proposals that took into account the powerful political and religious interests at play
in the Kingdom.

3.2

Updates

Nina Shea published two additional studies as a follow-up to her 2006 effort, in 2008 and 2011.71
The 2008 update compared twelve passages identified as key carriers of religious intolerance from
the 2006 editions of the textbooks to the 2008 editions. The 2011 analysis similarly compared
fifteen key controversial passages referring to non-Salafi groups and non-Muslim groups identified
in previous studies to their counterparts in the 2010-2011 and 2009-2010 schoolbooks. It also
included objectionable or violent teachings found in the reviewed textbooks of 2010-2011.
In 2008, Arnon Gross published a research update on his 2003 study.72 It scrutinized eight books in
a range of subjects that were 2006 editions of the same books reviewed in 2003, and included a
cursory review of several new textbooks. Much like the Nina Shea updates of 2008 and 2011, the
study sought to demonstrate the progress of promised reforms, or lack thereof.
70

Nina Shea, “Saudi Arabia’s Curriculum of Intolerance: With Excerpts from Saudi Ministry of Education Textbooks for Islamic
Studies,” Center for Religious Freedom, 2006.
71
Nina Shea, “2008 Update: Saudi Arabia’s Curriculum of Intolerance: With Excerpts from Saudi Ministry of Education Textbooks
for Islamic Studies.” Center for Religious Freedom: Hudson Institute, 2008;
Nina Shea, “Ten Years On: Saudi Arabia’s Textbooks Still Promote Religious Violence,” Center for Religious Freedom: Hudson
Institute, September 11th, 2011.
72
Dr. Arnon Gross, “The West, Christians and Jews in Saudi Arabian Schoolbooks, A Research Update,” (paper produced for CMIP,
Jul. 2008).
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The updates by Shea and Gross were both intended to offer insight into the progress of educational
reform in the Kingdom rather than to present an updated comprehensive view of the state of the
curriculum. As such, the most recent broad look at the Saudi education system dates back to 2006,
with Nina Shea’s original study. The earlier 2003 studies are particularly out of date, not least of all
because they do not reflect the 2002 transition of girls’ education into the Saudi Ministry of
Education’s purview.
ICRD’s current study seeks to rectify these limitations, building on the important prior work done
by these scholars, by reviewing the entire religious studies curriculum together with a large
proportion of other courses, and identifying deeper trends represented in the intolerant materials that
are being taught to students. By doing so, the current study is meant to demonstrate as broadly as
possible where intolerant content remains, where it has been effectively excised, and what specific
religiously and ethnically intolerant material children are being exposed to when they pass through
the Kingdoms’ education system.

3.3

Conclusion

While earlier studies have revealed many of the problems of intolerance afflicting the Saudi
education system, no study comprehensively tackles the religious education curriculum, from
grades one through twelve. Furthermore, many of the most comprehensive studies are outdated and
do not reflect the current state of the Saudi curriculums. Rather, updates have focused on identifying
key areas of controversy to monitor whether change is occurring. A new broad-based study of
content and an analysis of the context of reform are needed in order to set a new baseline,
demonstrating what the Saudi curriculum consists of today and indicating how best to address
outstanding intolerant content that threatens to perpetuate ethnic and religious conflict.
It is crucial to keep in mind that the primary objection to textbook reform in the Kingdom has been
based on the argument that pressures to make content-related amendments to the textbooks are
nothing more than repackaged attempts at Western cultural imperialism targeted at Islam itself.73
Unfortunately, prior studies that have more staunchly demanded wholesale reforms may have
played into these post-colonial perceptions, resulting in greater defensiveness and entrenchment.
This ICRD study differentiates itself both by the thoroughness of its research and by its treatment of
the contextual challenges to reform. The analysis with respect to the latter takes into account the
delicate balancing act between the religious and the political elements within which the Kingdom’s
educational goals are formulated, i.e. preserving an Islamic identity in the face of globalization,
solidifying social support for the monarchy, and responding to a general feeling of communal
defensiveness. By engaging the Saudi leadership in a discussion informed by their own stated
needs, interests, and options for authentic reform, it is hoped that this study will help facilitate
future reform, guided by tolerant Islamic principles.

73

Michaela Prokop, “Saudi Arabia: The Politics of Education,” in International Affairs, 79:1, 2003, Pp. 77-89; 89.
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4.

EVALUATION OF REFORMED RELIGIOUS CURRICULUM

In Chapter 6, ICRD presents the analysis of material drawn from the entire 2011-2012 curriculum,
demonstrating the persistence of intolerance in the textbooks. That material, together with an
exhaustive list of quotes found in the attached database, is intended to form a definitive baseline for
the future evaluation of ongoing Saudi reforms.

Saudi Arabia follows a 6-3-3-education model,
considering grades one through six as primary
education, grades seven through nine as
intermediate, and grades ten through twelve as high
school.

Primary

Table 4.1: Current Status/Schedule of
Textbook Reform

Intermediat
e

Within the 2011-2012 texts that form that baseline,
a number of the new edition texts have undergone
the reform process to remove religious and ethnic
intolerance. At present, the core religious textbooks
from six grades have been revised and
disseminated, while three grade levels – third, sixth
and ninth – are currently undergoing revision for
release later this year. The Kingdom does not
anticipate revision of the high school textbooks to
be completed before the 2013-2014 school year,
and it is unclear if the entire curriculum will be
reformed or just the religious textbooks.

Grade

Status

Announced
Release

One

Complete

In Distribution

Two

Complete

In Distribution

Three

Incomplete

Late 2012

Four

Complete

In Distribution

Five

Complete

In Distribution

Six

Incomplete

Late 2012

Seven

Complete

In Distribution

Eight

Complete

In Distribution

High School

Progress to date has produced ‘thoroughly revised’
Incomplete
Late 2012
Nine
editions of the first, second, fourth, fifth, seventh
and eighth grade religious curriculum. 74 These
Incomplete
2013
Ten
specific textbooks should be considered the most
determined attempt to-date by the Ministry of
2013
Eleven Incomplete
Education to produce a religious curriculum free of
intolerance. ICRD has confirmed that these
textbooks are in wide distribution, as the analysis of
2013
Twelve Incomplete
this curriculum was performed on physical
textbooks taken directly from Saudi classrooms. The tables below describe the current state of the
recently revised textbooks in the primary and intermediate grades.75
The conclusions drawn from the textbook revision effort are mixed, as the sections to follow
demonstrate; but it should be noted that some of the most tolerant textbook content is to be found in
74

For more on the Saudi revision claims see: Nina Shea, “Ten Years On: Saudi Arabia’s Textbooks Still Promote Religious
Violence,” Center for Religious Freedom: Hudson Institute, September 11, 2011 (p. 6), USCIRF Annual Report, May 2010 (p.130),
USCIRF Annual Report, May 2010 (p.167)
75
For a comparison of selected textbooks from the revised curriculum with textbooks from the 2009-2010 curriculum, see Chapter
five. To gain additional clarity on the progress in textbook reform, books from grades four and seven are evaluated against previous
editions. This offers preliminary insight into the entire revision program, with an idea of what might be expected as further reforms
are implemented.
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the new revisions. The eighth grade Hadith textbook, in particular, should be highlighted as a model
of success in which themes of intolerance, exclusion and hostility have been replaced with
comprehensive lessons prohibiting the oppression of religious minorities and specifically countering
notions that justice is reserved for Muslims only. While the textbook does contain a Hadith passage,
repeated in several instances throughout earlier grades in the curriculum, which references Jews
who wish death on the Prophet, its language is softened and the Jews are identified as ‘a group of
Jews’ rather than simply the universal reference to ‘Jews.’ While this might seem like a subtle
difference, it is the kind of nuance that was conspicuously absent in earlier editions; and the lesson
is one of many in this particular textbook that advocate restraint, non-violence and kindness. If the
Ministry of Education is satisfied that this textbook does not pervert the teaching of Islam, it should
be used as an exemplary template for revising the entire curriculum.
Reform of the monotheism curriculum was less successful. The eighth grade monotheism textbook,
for example, does not exhibit the same degree of tolerance found in the Hadith textbook. A blanket
directive to kill sorcerers is still taught, which is the kind of doctrine that fails to account for the
legal environment in which a foreign student might encounter these texts, thus creating a threat to
security and the social order in countries where sorcery is not presumed to be punishable by death.
The same textbook does contain a lesson advocating tolerance for the personal safety of nonbelievers, but this is couched between a clear admonishment to hate them and the example for the
lesson, which extols the Prophet’s kindness towards mushrikeen and Jews, despite his own hatred
for them. These kinds of diluted messages are superficial at best and cynical at worst.
Lessons on the social exclusion of mushrikeen are still found in the revised textbooks, as are those
that make claims respecting the violation of monotheism by Jews, Christians and Islamic minorities.
Despite the remnants of intolerance still found in the revised textbooks, the Ministry of Education
should be recognized for the undeniable progress it has made, as many of the lessons appear to
directly challenge arguments of intolerance found in the remaining curriculum. By the same token,
the rest of the curriculum forcefully contradicts the lessons of tolerance found in the revised grades.
Clearly, the impact of the current revisions needs to be solidified through the continued reforms of
other grades – most particularly the high school texts.

4.1

Revision of Primary Grades

The results of revisions at this level have been modestly successful, with some, but certainly not all,
objectionable content removed from the religious curriculum. The revised textbooks also include
several lessons on tolerance that have been included here. Earlier studies of the Saudi curriculum
that were mentioned in the desk review did not focus on tolerant aspects of the texts, their inclusion
here, however, lends analytical balance. It should be noted that the primary curriculum was not
found to be particularly intolerant, relative to the High School curriculum for example, even prior to
the revisions.
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1

2

3

4

Table 4.2: Remaining Intolerance in Revised Textbooks (Primary)
Broadly intolerant and
Any Religion other than Islam is worthless/void.
inappropriate for the
Monotheism, Grade 1 (Term I), 2011-2012, p22
1st grade
Gratuitous negative
Guide us in the path of those who walked in your Grace, and
references to Jews and
they are the Prophets, martyrs, and the righteous and not those
Christians while Sura
who have been shown the truth but abandoned it, like the Jews,
al -Fatiha does not
or those who substituted truth for ignorance and delusion like the
name Jews or
Christians.
Christians (see full
Jurisprudence, Grade 4 (Term II), 2011-2012, p37
transliteration).76
Description of shirk
Some phenomena of shirk: shirk that was exercised in old times
makes references to
is the same that is exercised today:
basic religious
1. Praying to the dead as in saying to the dead: my master, save
practices
of Islamic
me;
minorities within
2. Kneeling to someone or something other than God, like
Saudi
Arabia. It is
kneeling to graves of prophets, the righteous men…;
very harmful for the
3. Sacrificing to other than Allah, like sacrificing for the graves of the
righteous and saints.
minorities that attend
4. Magic, because of what is in it of devil worship.
the Saudi education
Monotheism, Grade 4 (Term II), 2011-2012, p28
system
Worship Allah only in the ways that were made lawful for us by
the prophet. We should not come up with our own forms of
Students are later
worship; the Prophet said: “Whoever performs a deed that is not
taught that Islamic
in accordance with our matter will have it rejected.”
minorities do this
Monotheism, Grade 5 (Term II), 2011-2012, p17
Positive Statements

1

My religion teaches me to improve our treatment of the help
(maids and workers).
Jurisprudence, Grade 2 (Term II), 2011-2012, p14

Non-Muslims fall into
this category

76

Al-Fatiha | 7 verses | The Opening |  ال فات حة سورةSura #1 | Makkah
Bismillāhi r-raḥmāni r-raḥīm
Al ḥamdu lillāhi rabbi l-'ālamīn
Ar raḥmāni r-raḥīm
Māliki yawmi d-dīn
Iyyāka na'budu wa iyyāka nasta'īn
Ihdinā ṣ-ṣirāṭ al-mustaqīm
Ṣirāṭ al-laḏīna an'amta 'alayhim ġayril maġḍūbi 'alayhim walāḍ ḍāllīn
Translation: [Quran 1:1].
In the name of Allah, the Most Beneficent, the Most Merciful.
All praise is due to Allah, Lord of the worlds.
The Most Beneficent, the Most Merciful.
The Lord of the Day of Judgement.
Thee alone do we worship and Thee alone we seek for help.
Guide us to the Right Path.
The path of those upon whom Thou has bestowed favors, Not of those who Thou has cursed once nor of those who have gone astray.
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2

3

4.2

The Prophet denies that a person has reached the necessary faith
if he does not love his/her Muslim brethren…
Hadith, Grade 4 (Term II), 2011-2012, p60
“People of the book, let us come to common terms between us
that we worship no one other than Allah, that we associate no
partners with Him, that we choose no one from among ourselves
as patrons and lords, say that we bear witness that we are
believers.”
Monotheism, Grade 5 (Term II), 2011-2012, p12

Inclusive of Islamic
Minorities

While this may appear
somewhat intolerant, it
is distinctly inclusive

Revision of Intermediate Grades

The revision of grades seven and eight also produced mixed results. On the one hand, the eighth
grade Hadith textbook already mentioned is not only free of major intolerance; it contains
comprehensive lessons on religious tolerance. On the other hand, the Monotheism textbook of the
same grade is as intolerant as the Hadith text is tolerant, containing direct calls for extrajudicial
violence against sorcerers. At the same time, the eighth grade Jurisprudence textbook teaches
students that jihadists must be supplied with sufficient weapons and that the charity of infidels must
not be accepted. The latter lesson is particularly troubling as the Somali Salafist terrorist group AlShabaab regularly targets and rejects the humanitarian assistance of ‘infidel’ aid workers.
Table 4.3: Remaining Intolerance in Revised Textbooks (Intermediate)

1

2

3

4

The violation of monotheism by Jews and Christians: they have
raised their scholars and monks to the status of Gods when they
obeyed them in forbidding what God Himself had made
permissible.
Monotheism, Grade 7 (Term I), 2011-2012, p54
The worst kind of injustice is slandering God and His prophet
such as when one attributes a partner or son to God or when one
attributes lying to the Prophet.
Tafsir, Grade 7 (Term II), 2011-2012, p46
Condemn the mushrikeen for they are ignorant and have lost
their minds.
Tafsir, Grade 7 (Term II), 2011-2012, p80
…disobedience is a characteristic of Jews
Tafsir, Grade 7 (Term II), 2011-2012, p132

Sweeping indictments of
the entire faith practice,
marking them as
polytheists within the
context of Salafist
teachings

Judgmental against nonbelievers
Intolerant generality
aimed at an entire
people of faith. Also
judgment made that are
forbidden by Islam itself
(see footnote)77

77

Neither those who disbelieve among the people of the Scripture (Jews and Christians) nor Al-Mushrikun (the disbelievers in the
Oneness of Allah, idolaters, polytheists, pagans, etc.) like that there should be sent down unto you any good from your Lord. But
Allah chooses for His Mercy whom He wills. And Allah is the Owner of Great Bounty. Baqara V#106
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5

6

7

They (infidels) can’t believe that because of their ignorance,
stubbornness and weakness.
Tafsir, Grade 7 (Term II), 2011-2012, p120
The prophet was asked, “Which acts/deeds does God love the
most? And he answered: Praying on time, then honoring your
parents and jihad for the sake of Allah.” And the explanation of
Jihad in this context is making an effort to obey Allah by
fighting the infidels to elevate the words of Allah
Hadith, Grade 7 (Term II), 2011-2012, p37
Jihad in the name of Allah is considered to be the pinnacle of
Islam and is the reason for the glory of Islam.
Hadith, Grade 7 (Term II), 2011-2012, p38

8

Conditions for Zakat (charity): 1. Being a Muslim: an infidel’s
zakat cannot be accepted for Allah rejects all their acts.
Jurisprudence, Grade 8 (Term II), 2011-2012, p12

9

Who deserves our charity (zakat)? …. Mujahideen who have
committed their lives for the sake of Allah. They should be
given enough weapons, food and others to continue their jihad
and sustain themselves.
Jurisprudence, Grade 8 (Term II), 2011-2012, p40 (& p42)

Moderation during worship: …No additions to the religion, nor
10 innovation, or taking away from it in performing obligations.
Hadith, Grade 8 (Term II), 2011-2012, p28

Sorcerers should be killed as was called for by the prophet.
Monotheism, Grade 8 (Term II), 2011-2012, p24
The Jews didn't know what was in the Torah that was revealed to
them, which mentions the prophet-hood of Muhammad,
therefore they deserved the anger of Allah… …Jews will not
12
wish for death, ever, because of what they have committed of
disbelief and oppression, so they are scared of punishment.
Tafsir, Grade 8, 2011-2012, p20
11

Judgmental against nonbelievers (see footnote)

Glorification of
aggressive jihad

Extreme bias toward
non-Muslims. With this
definition the text is
teaching prejudice by
denouncing the majority
of Muslim countries,
which accepts aid from
the West.
Direct call to support
jihadists with weapons.
This justification is used
by multiple terror
groups like: Taliban,
Lashkar-e-Taiba, etc.
These are covert biases
toward Islamic
minorities that
negatively impact
student attitudes toward
accepting others
negatively.
Direct call to violence
Direct hostility toward
Jews based on human
judgment.
(See previous footnote)

The Jews said that the Christians follow nothing (i.e. are not on the right religion); and the Christians said that the Jews follow
nothing (i.e. are not on the right religion); though they both recite the Scripture. Like unto their word, said (the pagans) who know
not. Allah will judge between them on the Day of Resurrection about that wherein they have been differing. Baqara 114
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How did Allah show the lies of the Jews in their claims that they
13 were His loved people?
Tafsir, Grade 8, 2011-2012, p21
14

The house of Allah must be cleansed from types of shirk…
Tafsir, Grade 8, 2011-2012, p48

The non-believers hate the spread of Islam, and put forth all of
their effort to block people from it, and they do not want from us
15
except for us to follow their religions.
Tafsir, Grade 8, 2011-2012, p217
Jihad for Allah's cause is one of the strongest reasons for the
survival of the ummah, with a strong authority, with safety over
16 its nations, and the spreading of its religion to defeat the
enemies, and conquering countries and spreading the religion.
Tafsir, Grade 8, 2011-2012, p220
The non-believers rush to accuse the prophets of false assertions,
17 to block people from following them and having faith in them.
Tafsir, Grade 8, 2011-2012, p265

Religious justification
for intolerance
Denies the faith of and
implies violence against
Islamic minorities
Non fact based
assertions can cause
irreparable damage to
the students as they
internalize this
information as ‘truth’.
Promotes aggressive
jihad

Unsupported, blanket
assertion

Positive Statements

1

2

3

4

The prophet said: “Support your brother whether he is an
oppressor or oppressed.” So one of his companions asked him
why should he support an oppressor even if he is a Muslim, the
prophet answered: “you support him by demanding him to stop
the oppression.”
Hadith, Grade 7 (Term II), 2011-2012, p42
Islam is the religion of love and brotherhood. It demanded a
relationship among Muslims based on these principles. Islam
warned against issues that might cause hatred and animosity
between Muslims.
Hadith, Grade 7 (Term II), 2011-2012, p47
The reason behind the call for Monotheism: when the prophet
used to preach Islam, he did not use force or seek violence to
show people the right path of guidance. The Prophet made sure
they knew that this was for their own good that they were being
guided to find this path…
Monotheism, Grade 7 (Term II), 2011-2012, p36
Is justice during dealing with people for Muslims only? [being
just] Explain this.
Hadith, Grade 8 (Term II), 2011-2012, p20

Calls for opposition of
oppressors, even if they
are Muslims. Implies
dialogue rather than
violence

Inclusive of Islamic
minorities

Emblematic lesson on
the religious tolerance of
the Prophet

Direct lesson on
religious tolerance
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5

6

7

Oppression is a bad characteristic, and a big sin, that the Prophet
warns you of, and tells you the punishment of the oppressor. Of
his punishment is: He will be in hell on the day of Judgment.
…Be careful of oppressing your classmates, children, servants,
and others. Because the prayers of the oppressed are answered…
The prayer of the oppressed, be he Muslim or non-Muslim, is
answered and not rejected.
Hadith, Grade 8 (Term II), 2011-2012, p39-40
Clarify if this statement is wrong or right: It is permitted to
oppress the non-believer.
Hadith, Grade 8 (Term II), 2011-2012, p56
The true strength that a Muslims should be praised for: 1. His
ability of self-control [referring to anger].
Hadith, Grade 8 (Term II), 2011-2012, p57

Lesson on temperance
and tolerance

Both Tolerant and Intolerant
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Hate the haters of Allah for they do not believe in Him. God
almighty said: "Moved by wrong suspicions of Allah due to
ignorance. They said: Do we have any hand in this affair. You
say: Indeed this affair is wholly Allah's". And a Muslim should
respond to these haters by disowning them and their disbelief.
Allah said: "You will not find any believers in Allah and
Judgment Day loving those who oppose Allah and his Messenger
even if they were their fathers or their sons, or their brothers or
their kin" This does not mean that you can violate them or attack
them. Their position on Allah does not give you the right to
violate or attack them but you should treat them well, soften their
hearts, refrain from oppressing them and do them justice. As
Allah declared: “Allah does not forbid you to deal kindly and
justly with those who fought you not because of your faith nor
drove you out of your homes, for Allah loves those who are just.”
1

Also He said: “Oh you who believe! Stand out firmly for Allah,
as witnesses to fair dealing and let not the hatred of others make
you swerve to wrong and depart from justice. Be just, that is next
to piety and fear Allah. For Allah is well-acquainted with all that
you do.” The Prophet Muhammad dealt with the polytheists and
Jews as merchants and neighbors, visiting them in sickness and
calling them to Islam on their death beds. The Prophet did all this
even though he hated their standing as disbelievers and
polytheists, but he made sure he guided them whenever he could.

This lesson contains
both tolerant and
intolerant elements
It directs students to
hate the perceived
enemies of Allah such
as Jews and polytheists,
but to also treat them
kindly and specifically
prohibits violence
against them
The lesson also
encourages a sense of
forgiveness that is
exclusive to Muslims

And of those believers who have committed sins, we shall love
them for they have loved Allah and the Prophet but we shall
resent their sins. Because they are of our religion, we should
never hesitate to advise them on getting back on track by
promoting virtue and avoiding evil and wrongdoing.
Monotheism, Grade 8 (Term I), 2011-2012, p19
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5.

COMPARISON OF REVISED TEXTBOOKS (GRADES 4 AND 7)

A major goal of this study is to evaluate the progress of reforms. To this end, ICRD used six
textbooks from the 2009-2010 fourth and seventh grade religious education curriculum to compare
against the newly revised textbooks. The purpose of this comparison is to determine the level of
success achieved by the reform initiative and to make recommendations where deficiencies are
found.

5.1

Fourth Grade Revisions

The recent revision of the fourth grade religious curriculum appears to have removed much of the
blatant hostility toward Christianity that was found in the 2009-2010 editions, but criticism of
Islamic minorities remains. It could be argued that ingrained in the fundamental thesis of Salafism
is an inherent intolerance of Sufi and Shi’a practices, and that this therefore represents a valid aspect
of sectarian theology. This may be a compelling argument from the Salafist perspective, but when
sectarianism moves beyond making distinctions and begins to manifest an outright call for violence,
it becomes a major cause for concern.
Fourth Grade, Monotheism and Jurisprudence, 2009-2010
While the content of the 2009-2010 combined monotheism and jurisprudence textbook for the
fourth grade is not found to be particularly intolerant in comparison with later grades, there are
some objectionable lessons. A common practice in earlier textbooks was to build an argument
linking the non-Muslim People of the Book with polytheism. This line of reasoning is ultimately
used to support what appears to be a key element of Salafist doctrine, which challenges the
deference, afforded the People of the Book in the Qur’an. According to traditional Salafist theology
mushrikeen are treated in many respects as pagans and identified as the original enemies of Islam.
The Qur’an states:
“Indeed, those who believed and those who were Jews or Christians or Sabeans [before Prophet
Muhammad] - those [among them] who believed in Allah and the Last Day and did righteousness - will
have their reward with their Lord, and no fear will there be concerning them, nor will they grieve.”
Surat Al-Baqarah, [Verse 62]

The manner in which the earlier curriculum (2009-2010) moves students away from their adherence
to this doctrinal protection is not as direct in the early grades. Instead, a gradual foundation is laid
for much more severe criticism, exclusion and intolerance in later grades. In an early lesson of the
combined fourth grade textbook, for example, standard definitions of polytheism are established:
Whoever believes that Allah is the one who created and blessed him, but does not worship Allah alone,
but also worships other entities than him, is a mushrik…
Monotheism and Jurisprudence, Grade 4 (Term I), 2009-2010, p28

The textbook continues along this theme, reinforcing the prohibition against idolatry:
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…worship must not be directed except towards Allah, so if the worshiper does so he is performing an act
of monotheism, but if he addresses them to other than Allah he is not performing an act of monotheism,
but falls into shirk and the denial of Allah.
Monotheism and Jurisprudence, Grade 4 (Term I), 2009-2010, p34

In the second term textbook, the issue of idolatry is revisited, taking a sterner tone. Lessons in the
textbook define the meaning of idol.
Anything that is worshipped without being Allah and accepts this worship from a worshiper or follower
or servant other than obeying Allah and the Prophet is an idol.
Monotheism and Jurisprudence, Grade 4 (Term II), 2009-2010, p100

Finally, the textbook completes the lesson by associating Jesus with other unacceptable objects of
worship (including the devil). Mainstream Islam contends that Jesus, as an Islamic prophet does not
“accept worship.”78 This would seem to exonerate Jesus Christ from the ‘idol’ designation in the
above lesson, as it clearly states that the idol must accept the worship. However, the authors of the
textbooks string together the lessons and then offer a leading question which subverts them,
implying that Christians are mushrikeen:
Exercise: identify the entities that were worshipped other than Allah and as such became idols: the
angels, the pharaohs, Issah (Jesus), the devil.
Monotheism and Jurisprudence, Grade 4 (Term II), 2009-2010, p106

This direct association of the central figure of Christianity with general idolatry, polytheism, and
even the devil, without any qualification related to Christian practice, creates a specific environment
of misrepresentation and intolerance. The progressive line of reasoning results in the student
ultimately understanding Jesus not as a key prophet in Islam, but rather as an idol on par with the
devil; and Christians are not People of the Book as portrayed in the Qur’an, but rather polytheistic
mushrikeen that worship the idol Jesus, thereby negating any protections under Qur’anic edict. This
sets up the entire community as legitimate targets for jihad.
Fourth Grade, Monotheism and Jurisprudence, 2011-2012 (Revised)
Although the revised editions of the fourth grade textbook omit the direct associations of Jesus with
idolatry and references to Satanic motives for polytheistic practice, the revisions are not entirely
successful. This is particularly disconcerting, as the prevalence of intolerance in the fourth grade
textbooks was far short of the levels found in later grades even before their revisions.
Only one statement remains to be found in the 2011-2012 Jurisprudence textbook that demonstrates
direct intolerance toward people of other religious faiths:
Guide us in the path of those who walked in your Grace, and they are the prophets, martyrs, and the
righteous and not those who have been shown the truth but abandoned it, like the Jews, or those whose
who substituted truth with ignorance and delusion like the Christians.
Jurisprudence, Grade 4 (Term II), 2011-2012, p37
78

Interestingly, this would also invalidate the application of the label of idol to the Buddha.
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As previously noted, this statement seems to make reference to the opening verse of the Qur’an, which does
not name Christians or Jews specifically.

The monotheism textbook, however, is riddled with additional objectionable statements targeting
Jews, Christians and minority Muslims such as Shi’a and Sufis, either by name or deed. Most Saudi
students would recognize references to grave worship as the most apparent ‘sin’ of Shi’a and Sufi
theology, furthering the Salafist argument that Shi’a and Sufis are actually polytheists and infidels:
The position of Infidels concerning the monotheism of worship: the unification of worship: Mushrikeen
recognized that Allah is the Lord of everything but they do not unify God in worship but associate idols,
or graves or the sun or the jinn or other gods to worship along with God.
Monotheism, Grade 4 (Term I), 2011-2012, p16

The first term monotheism textbook goes on to assert that any positive action by a mushrik is
invalid. This is a hallmark of intolerant education, discouraging cooperative behavior with nonSalafists that might in some way erode the prejudice of a student that witnesses their good behavior.
It actually presumes that students would likely have their bigotry challenged, and seeks to pre-empt
any humanization of the ‘other’ by invalidating any altruistic or noble behavior:
All deeds by men are refused if they do not believe in monotheism. Proof from Qur’an: “But it has
already been revealed to thee and to those before thee, if you were to join gods with Allah, your work in
life will be fruitless and you will surely be among the losers.”
Monotheism, Grade 4 (Term I), 2011-2012, p19

The continued intolerance against the practices of Shi’a and Sufis, in particular, casts a negative
light on the revision process. The following lesson takes misrepresentation of the practices and
beliefs of Islamic minorities to a new level by equating them with the original enemies of Islam that
persecuted the Prophet. Such an association exposes Shi’a and Sufis to the hostility found in the
Qur’an that is supposedly reserved for the polytheist tribes that violently opposed the Prophet and
his companions.
Some phenomena of shirk: Shirk that was exercised in old times is the same that is exercised today:
1. Praying to the dead as in saying to the dead: my master, save me;
2. Kneeling to someone or something other than God, like kneeling to graves of prophets, the righteous
men and the greats;
3. Sacrificing to other than Allah, like sacrificing for the graves of the righteous and saints.
4. Magic, because of what is in it of devil worship.

Monotheism, Grade 4 (Term II), 2011-2012, p28

5.2

Seventh Grade Revisions

The results of the recent seventh grade revisions are also mixed. While several instances of religious
tolerance have been included in the curriculum, a disturbing degree of intolerance appears to have
survived the reform process.
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Seventh Grade, Monotheism, Hadith, Tafsir, 2009-2010
Of the three seventh grade textbooks evaluated in the 2009-2010 curriculum, the Hadith textbook
contained the lowest level of intolerance. While it firmly established the supremacy of shirk among
sins, it appears to have avoided the accusatory language more commonly found in the Monotheism
curriculum towards People of the Book and Islamic minorities.
Polytheism is a major sin, and if a person dies a polytheist, Allah does not forgive his polytheism and he
deserves to burn eternally in hell.
Hadith, Grade 7 (Term I), 2009-2010, p15

The seventh grade Monotheism textbook from 2009-2010 is rife with condemnations of the
practices of Islamic minorities. While Sufis are called out by name elsewhere in the curriculum as
mushrikeen, the Shi’a are not. By contrast, this textbook contains direct attacks upon Shi’a beliefs.
The purpose of the textbook is explicit, to condemn shirk in the Islamic community.
The three lessons that follow do not mention either Sufi or Shi’a by name, however, the first two are
direct condemnations of Shi’a and Sufi practices, while the third references Ali, who is venerated by
all Shi’a:
Be warned against all types of shirk, which includes: What some people who identify as Muslims fall
into, like ghulu of the prophets and the righteous, by asking them for relief, sacrificing to them, and
asking for intercession. The Prophet warned against all these things…deeds should be done for Allah
alone. Whoever dies in a state of shirk will dwell in hell.
Monotheism, Grade 7, 2009-2010, p33
Some Muslims worship Allah with partners from the dead, like sacrificing on their grave sites, and
roaming around it… they have fallen in the trap of great shirk… A person has to commit to Allah only…
Monotheism, Grade 7, 2009-2010, p49
This hadith shows the virtue of Ali, and does not mean exaggeration in him, or elevating him above his
status by praying to him for this is a great shirk which God has forbidden.
Monotheism, Grade 7, 2009-2010, p44

In addition to the multitude of admonishments against shirk, the textbook presents a warning that
again implicates People of the Book as mushrikeen. This promotes a common line of reasoning in
the Saudi curriculum that Islamic minorities, by committing shirk, are merely doing so in imitation
of Jews and Christians. Such reasoning seems designed to further delegitimize Islamic minorities
while simultaneously demonstrating the toxic corruption that results from relating to Jews and
Christians:
The Prophet said that shirk will fall on this ummah like the previous ummahs of Jews and Christians,
who partnered or asked for gods with Allah. He said this as a warning…
Monotheism, Grade 7, 2009-2010, p77
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Also in the monotheism textbook is a lesson titled ‘The necessity of distancing oneself from the
mushrikeen.’ This is a direct call for the social exclusion of the Shi’a minority.
The Tafsir (Qur’anic interpretation) textbook from 2009-2010 is extremely negative, presenting
numerous, and sometimes graphic, depictions of the hell that awaits non-believers. However, it
typically falls short of direct intolerance. The notion of non-believers being damned to hell is a
common doctrinal element in both Islam and Christianity, and the Saudis cannot be expected to
omit this fundamental principle, despite how stark this theme is for inclusion in the studies of
children at this age. However, there also persist isolated instances of intolerance in the textbook.
The following statement is in direct opposition to the Qur’an. The Qur’an states that People of the
Book need not fear hell; however, in this textbook there are more than 20 different passages clearly
stating that non-believers will go to hell. This lesson is an example of the Salafist belief that
criticisms against the Christians and Jews essentially nullify the Qur’anic protections provided for
People of the Book.
Allah makes clear in the beginning of this surah the disbelief of the Jews, Christians, and mushrikeen…
…Those of the People of the Book who do not believe in the Prophet are disbelievers.
Tafsir, Grade 7, 2009-2010, p118-119

The textbook also specifically refers to the unrelenting hostility of non-believers toward Muslims
motivated only by hatred of Islam. This directly promotes two views: (1) that non-believers and
Muslims can never live in peace (and should therefore not bother trying), and (2) that aggression by
Muslims against non-believers is merely an act of self-defense. The following passage demonstrates
the blanket presumption that being non-Muslim is equivalent to hatred of Islamic faith and
manifests in aggression:
The non-believers’ persistence of hostility towards the Muslims, and defeating them, is for no reason
other than their belief in Allah.
Tafsir, Grade 7, 2009-2010, p58

Finally, the Tafsir textbook repeats the lesson in the Monotheism text calling for the social
exclusion of the broadly categorized mushrikeen:
Topic of the surah: Disassociating one's self from shirk and its people.
Tafsir, Grade 7, 2009-2010, p142

Seventh Grade, Monotheism, Hadith, Tafsir, 2011-2012, (Revised)
The revised seventh grade textbooks contain some of the same intolerance found in previous
editions, as well as several new lessons on religious tolerance.
As previously noted, the 2009-2010 Hadith textbook from this grade was not a major source of
direct intolerance, and the revised edition continued this trend. In the revised edition, however, two
new themes emerge. On the one hand, the textbook contains several lessons that appear to challenge
the narrative found elsewhere in the curriculum advocating intolerance toward Islamic minorities, as
this statement from the second term textbook demonstrates:
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The religion of Islam is keen on the existence of love and affinity between all Muslims.
Hadith, Grade 7 (Term II), 2011-2012, p22

While the text seems to promote exclusivity in some respects, as other religious minorities are not
mentioned, the reconciliatory message toward fellow Muslims is repeated throughout the textbook.
This is an exceptionally positive transformation, considering the depth of aggression demonstrated
in earlier texts. For example, the following lesson directly contradicts previous themes of
intolerance toward Shi’a and Sufi minorities:
Islam is the religion of love and brotherhood. It demanded a relationship among Muslims based on these
principles. Islam warned against issues that might cause hatred and animosity between Muslims.
Hadith, Grade 7 (Term II), 2011-2012, p43

Another lesson conveys a critical prohibition in Islam against oppression that was not included in
previous textbooks. This text specifically directs students to confront oppression, even when the
perpetrator happens to be a fellow Muslim. These passages may be seen to subvert terrorist
messages that appeal to Muslims to support one another in any act against the infidels:
The Prophet said: “Support your brother whether he is an oppressor or oppressed.” So one of his
companions asked him why he should support an oppressor even if he is a Muslim, the Prophet
answered: “you support him by demanding him to stop the oppression.”
Hadith, Grade 7 (Term II), 2011-2012, p42

On the other hand, the revised Hadith textbook still calls for violent jihad. This is another example
of conflict in the Saudi curriculum, as the same textbook that describes Islam as a religion of love
and brotherhood also offers high praise for violence:
“Jihad in the name of Allah is considered to be the pinnacle of Islam…”
Hadith, Grade 7 (Term I), 2011-2012, p38

Lest the student confuse the term with the promotion of the inner or personal jihad the statement is
preceded by the qualifier:
The Prophet was asked, "Which acts/deeds does God love the most? And he answered: Praying on time,
then honoring your parents and jihad for the sake of Allah". And the explanation of Jihad in this context
is making an effort to obey Allah by fighting the infidels to elevate the words of Allah.
Hadith, Grade 7 (Term I), 2011-2012, p38

The revised monotheism textbook does not exhibit the same level of intolerance towards Islamic
minorities that can be found in the 2009-2010 edition, but still contains several intolerant messages.
In one instance a lesson contains a similar allegation regarding the People of the Book that was
previously found in the 2009-2010 Tafsir textbook. Here Jews and Christians are accused of
polytheism rather than disbelief, but the concept remains, the deference of the Qur’an towards Jews
and Christians is invalidated by a selective presentation of Islamic doctrine.
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The violation of monotheism by Jews and Christians: they have raised their scholars and monks to the
status of Gods when they obeyed them in forbidding what God Himself had made permitted.
Monotheism, Grade 7 (Term I), 2011-2012, p54

A positive outcome of the revisions of the seventh grade Monotheism text is the broad removal of
negative references to grave worship. There remains only a single direct denigration of Islamic
minorities in the book, which is embedded in a biographical sketch of Sheikh Muhammad ibn
Abdul Wahhab:
The Islamic world at the time of Sheikh Imam Muhammad ibn Abdul Wahhab was living in deteriorating
condition in terms of religious and worldly matters. Islam had been misguided through different
manifestations:
1. The spread of innovation and polytheism like placing domes in cemeteries... and raising living and
dead people to the level of saints;
2. The alienation of Ahl-Al-Sunnah who avoided these innovations and who are the people of
righteousness and truth…
Monotheism, Grade 7 (Term I), 2011-2012, p8

More subtle and nuanced understandings of relationships with the People of the Book emerge in the
revisions. The framing of this particular passage serves as evidence that dialogue and religious
tolerance do not suggest a departure from Islam:
Say, “O People of the Scripture, come to a word that is equitable between us and you - that we will not
worship except Allah and not associate anything with Him and not take one another as lords instead of
Allah.” But if they turn away, then say, “Bear witness that we are Muslims [submitting to Him].”
Monotheism, Grade 7 (Term II), 2011-2012, p32

Perhaps the most resounding testament to the progress of the reform effort is demonstrated in the
following lesson, which is deeply rooted in Islam, tolerance and non-violence.
The reason behind the call for Monotheism: when the Prophet used to preach Islam, he did not use force
or seek violence to show people the right path of guidance. The Prophet made sure they knew that this
was for their own good that they were being guided to find this path...
Monotheism, Grade 7 (Term II), 2011-2012, p36

Moving to the revised Tafsir textbook, however, opens the reform process up to more criticism.
While there does appear to be one sincere instance of religious tolerance, there remain a number of
objectionable lessons in the book. A cause for celebrating progress is found in the following
passage, which actually moves beyond simple tolerance and reminds Muslims of the shared basis
for the religious faith of Muslims, Christians and Jews:
We believed in what has been revealed to us and that is the Qur’an and what has been revealed to you,
the Torah and the Bible, and we believe in One God, which is the same as your God, there is no other
but Him, and to Him we submit (especially the Muslims).
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Tafsir, Grade 7 (Term II), 2011-2012, p31

In another example of inconsistency, however, a scathing attack follows the previous example of
tolerance with what can only be understood as a direct accusation of blasphemy being intrinsic to
Christian theology.
The worst kind of injustice is slandering God and His Prophet such as when one attributes a partner or
son to God…
Tafsir, Grade 7 (Term II), 2011-2012, p46

In several instances, such as those presented below, the Tafsir textbook simply descends into
argumentative confusion under a barrage of petty insults.
…condemn the mushrikeen for they are ignorant and have lost their minds…
Tafsir, Grade 7 (Term II), 2011-2012, p80
…disobedience is a characteristic of Jews…
Tafsir, Grade 7 (Term II), 2011-2012, p132
They (infidels) can’t believe that because of their ignorance, stubbornness and weakness.
Tafsir, Grade 7 (Term II), 2011-2012, p120

A final example of the incomplete nature of the reforms is a capstone quotation. It is the kind of
suggestion that leaves students corralling all of the prejudices they hear into a frame of national
identity and security. The material directly implies that religious minorities present a threat to the
peace and prosperity of the Kingdom.
KSA enjoys security, stability, prosperity, cooperation between its citizens and their support of their
rulers; all that is by virtue of Allah because of its commitment to Islamic guidelines and teachings like
monotheism and refusing all kinds of other worship.
Tafsir, Grade 7 (Term I), 2011-2012, p34
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6.

CURRICULUM REVIEW: 2011-2012 BASELINE

The primary purpose of Saudi education seems to be to create pious, Salafist adults with a
comprehensive understanding of the physical, cultural and religious threats to Saudi society and
Islam. Through the curriculum, the student learns to strictly align his cultural identity with his
religious identity, and to protect both from the corruption of non-Salafist practices, perceptions and
ideologies. While the religious and cultural concerns of an independent nation fall well within their
sovereign right to determine, when the policies that emerge from them produce a climate of wideranging intolerance, both at home and abroad, those policies should be reevaluated. In the case of
Saudi Arabia, this will be greatly facilitated by the staunch commitment of the current government
to removing such material.
The Saudi education system is found to promote intolerance over the course of a student’s career in
two primary ways: it creates a climate of general prejudice against non-Salafist and non-Muslim
groups, and it contains direct discriminatory calls to action – both violent and non-violent. This
intolerance is supported through a web of misrepresentation, complicated and contrived identity
associations, and the misapplication of selective interpretations of scripture. Such prejudice is not
conducive to stability, cooperation and prosperity in a society that includes a large number of
foreign residents and workers. In this context, direct calls for violence are simply unacceptable.

6.1

Key Themes of the Saudi Curriculum

The main sub-text of the religious content in the curriculum seems to be the conviction that the
Salafist religious and Saudi national identity are under simultaneous and complementary threats,
both internal and external; and that the only true protection lies in the Salafist control of Saudi
religious life. The social science curriculum emphasizes the moral decline of various Islamic states
and gives multiple examples of vulnerability due to spiritual weakness in the face of aggressive
European colonialism. It asserts that the prosperity and stability of the Kingdom owes itself to the
purity of Islamic faith and adherence to shari’a law.
Many textbooks including the earliest grades promote a conditional atmosphere of respect. Simple
acts of courtesy such as greetings and smiling are reserved for Muslims or ‘believers,’ as are more
serious matters of esteem such as friendship, loyalty and love. More disconcerting is the exclusivity
of prohibitions on violence, which, in some parts of the curriculum, is only forbidden against fellow
Muslims.
The religious curriculum supports the narrative of Salafist security through the constant generation
of categories of the mushrikeen out-group, in essence creating a new interpretation of Islamic
doctrine that advocates overt hostility towards the Shi’a minority. The Shi’a are often considered by
the monarchy to be agents of neighboring Iran, and Sufis, the traditional enemies of Salafism.
The People of the Book are also frequently identified as mushrikeen (enemies of Islam bound for
hellfire) and afforded little deference, seemingly against the will of the Prophet himself.79 Lessons
repeated throughout the curriculum reference Hadith chastising Christians and Jews for ‘elevating
79

For an Islamic analysis of the treatment of the People of the Book in the Qur’an, please see Addendum B.
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their clergy to the status of gods,’ refusing Islam out of stubbornness, idolatry, and building grave
sites for the righteous (an accusation that also conveniently indicts Shi’a and Sufis).
The story of Christ, venerated in Islam as a Prophet and Messiah, is told as a cautionary tale against
the worship of prophets (or idols, as one textbook calls him). The Jews are portrayed in a
particularly derogatory manner, as the eternal enemies of both monotheism and Islam. They are
accused of historic betrayal and disobedience, and depicted in the stereotype as greedy and deceitful
parasites. A variety of claims are made regarding the Jews and Zionism that include the promotion
of hoaxes and conspiracy theories, such as the Protocols of the Elders of Zion, and their sinister
manipulation of international groups like the Lions and Rotary Clubs.
Islamic minorities such as Sufis and Ahmadhiyya are identified by name as mushrikeen and
described as the products of European conspiracies. The Shi’a are seldom named, but their beliefs
and practices are described often and in some detail as polytheistic and otherwise heretical, typically
as imitations of People of the Book.
Overall the Saudi curriculum seems to accomplish its objectives of identifying purity of practice
with Salafism, and the Salafist identity with Saudi national identity. All the while students are
inculcated with fear and hostility toward what conservative Salafist clerics deem to be threats to
Islam. Discriminatory and occasionally violent calls to action are scattered throughout the
curriculum, and are supported by a litany of charges against the targets. Everything from avoidance
to hatred and murder is advocated.
While previous studies have exposed the prevalence of intolerance in the Saudi textbooks, this
analysis attempts to gauge its depth. Insinuated intolerance is explored, such as embedded
assumptions that betray an intrinsic dislike toward non-Salafists. An example is the admonishment
against attending sporting events, because of the risk of developing a loving friendship with a nonbeliever or a competitive one with a Salafist due to overarching allegiance to an athletic team.
Other examples of tenuous textual exegesis are used to excuse direct prejudice and the incitement of
intolerance. Descriptions of Jews and Christians as apes and swine are excused with weak
extrapolation of references to passages in the Qur’an and the Hadith, as demonstrated in an 8th
Grade Monotheism textbook from the 2010 curriculum80. After specific mention in critical reports,
a more recent reform initiative launched by the Ministry of Education removed this content from the
8th grade textbooks, which is laudable. However, review of the entire curriculum demonstrates that
the same material is still taught in the 10th grade religious curriculum,81 casting some doubt on the
thoroughness and effectiveness of these reform efforts.
The following content is extracted from the most recently published Saudi textbooks. It serves as
not only a baseline for observing future reform efforts, but a critical analysis of the potential impact
and intention of the material, based on the aforementioned methodology. Regional subject matter
experts, Saudi nationals and Muslim scholars conducted the analysis. While examples of egregious
intolerance, calls to violence and deceptive categorization of out-groups make up the bulk of what is

80
81

Monotheism, Grade 8, 2010-2011, p.42.
History of the Prophets, Biographies and the spread of Islam, Grade 10, 2011-2012, p.31

International Center for Religion and Diplomacy
The State of Tolerance in the Curriculum of the Kingdom of Saudi Arabia | Page 36

included below, several Addenda to this report contain more exhaustive results of both the textbook
material extraction and the analysis with respect to specific categories of intolerance.

6.2

Intolerant Content by Target Group
Table 6.1: Jews and Zionism

#

1

2

Translation and Textbook
The Protocols of the Elders of Zion
The protocols are a secret agreement, which aims to
fulfill world domination by the Jews. It is
speculated that it was made for the Basel conference
and it was discovered in the 19th century. The Jews
have tried to deny it, even though the evidence
shows and proves that it was written by the Elders
of Zion.
Hadith and Islamic Civilization, Grade 10, 20112012, p116
One of the tools used by the Zionists is the creation
of organizations, which employs people of different
nationalities, so that the Jews don’t become the sole
face of these organizations. These clubs work on
charities and humane activities but the underlying
goal is to achieve the goals of the Zionist
movement. Some of the organizations are:
a. Masonism…
b. Lions Clubs: …have spies all over the world
c. B’nai…
d. Rotary Clubs
Hadith and Islamic Civilization, Grade 10, 20112012, p116

Explanation
The lesson presents the Protocols of
the Elders of Zion as an authentic
document. The ‘Protocols’ have long
been proven to be a hoax designed to
promote hostility against Jews. The
inclusion of such material degrades the
quality of education.

This lesson contains claims that have
no basis in fact, nor are there attempts
to present factual evidence. This
inhibits the receptivity of Islamic
countries educated with Saudi material
to cooperative partnerships for the
benefit of their own population. This
also serves to perpetuate suspicion
against the West and insulate Salafism
from legitimate criticism.
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3

All Jewish claims to Palestine are false. The truth is
the Jews have always been without a homeland and
they were hated and persecuted wherever they
resided. They had no attachment to any society
except for material gains and personal benefit
through blackmail, bribes and conspiracies.
History of the KSA, Grade 9, 2011-2012, p119

History courses are a key component
to academic education as they provide
the foundation for the students’
perception of international relations,
group identities and behaviors, shaping
their understanding of current
interactions and future states of affairs.
The topic of the creation,
development, and legitimacy of the
state of Israel is a serious point of
contention in many countries;
therefore, quotations disputing Israel’s
legitimacy and presenting the state’s
actions and those of its people in a
pejorative light, while biased, may not
be considered false. The
misrepresentation of actual historical
facts, however, is intolerant.

4

Palestine is part of the Islamic world and is itself a
Holy land. Al Aqsa mosque is at a threat of being
destroyed by the evil Zionists and there have been
numerous Muslim conferences to show the real
malicious intentions of the Zionists, the purpose of
these conferences was to unite the Muslims against
the Zionist threat that persistently targets Islam and
Muslims.
History of the KSA, Grade 9, 2011-2012, p128129

The ‘evil’ label is an emotional
response to a perceived opponent.
While arguments can be put forth
against the actions and tenets of
Zionism, the blanket labeling of a
people as evil implies that this
ideological statement is a descriptive
fact.

There is no doubt that Zionism is a movement
targeted against Islam, Arabs and Muslims in
Palestine and the rest of the world.
History of the KSA, Grade 9, 2011-2012, p 119

This lesson commits the logical fallacy
of ‘false consensus.’ The Kingdom has
every right to criticize the actions or
policies advocated by Zionism, where
they can be supported by evidence, but
the curriculum crosses the line when it
applies unsubstantiated motives such
as global dominance (as alleged in the
10th grade Hadith and Islamic
Civilization texts).

5
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6

Jews throughout their history have never given any
attention to peace because they believe that it
pertains to the Jewish nation only, as for other
nations, building peace with them is impossible
because they believe that the other nations must live
in internal struggle that prevents them from
obtaining stability so that it may not confront it, and
maybe that explains the Jewish adamancy towards
the spread of corruption and chaos through different
means even with the countries that acknowledge its
existence by signing a peace treaty with it.
Islamic World Studies, Grade 12 (Term II),
2011-2012, p118

7

The Jews don’t have deep faith and have an
inclination towards kufr (disbelief).
The Jews are occupied by materialism. The sole
reason for the distortion of the Torah by the Jews
was for the sake of getting material gains.
The Jews are eager about life, even if it means
living under humiliation, and they refuse to fight.
Feelings of arrogance and superiority inhabit the
Jews. They claim they are the chosen people even
though God himself has denied that, humiliated
them, misled them and made them into swine and
apes.
History of the Prophets, Biographies, and the
Spread of Islam, 10th Grade, 2011-2012, p31

This is an emblematic example of
religious and ethnic intolerance,
cloaked in extrapolated historical and
religious narrative attributing only
negative characteristics to Jews and
justifying any injustice they have
suffered as ordained by God.

8

Give some of the lessons learned about the traits of
the Jews, which require us to be careful and avoid
dealing with them in present times.
History of the Prophets, Biographies, and the
Spread of Islam, 10th Grade, 2011-2012, p40

This statement essentially asks
students to memorize a list of reasons
why Jews are corrupt and teaches them
to be distrustful of all Jews.

This statement presents biased
assumptions, conspiracy theories and
opinions as historic facts, discouraging
the student from considering the
potential of a peaceful solution in
Palestine.
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9

The Goals of the Zionist Movement
The Zionist movement has one main goal: and that
is Jewish world domination and the control of its
fate. They aim to reach this goal through various
sub-goals, which are:
1. Stirring the warring spirit of the Jews through
religious and national extremism…
2. Instigating powers against each other,
promoting feuds and wars between countries so
that their country rises at the disadvantage and
weakening of others.
Hadith and Islamic Civilization, Grade 10, 20112012, p115

10

Show the dangers of Zionism through these
strategies:
 Dissemination of obscenity, immorality and
usury
 Stirring up sedition (fitnah) and plots throughout
history
 Encouraging and supporting deviant trends in
literature and art
Hadith and Islamic Civilization, Grade 10, 201112, p118

As mentioned in the analysis of a
previous lesson, the Kingdom has
every right to criticize the actions or
policies of Zionism, where they can be
supported by evidence. However, the
curriculum makes no effort to do so,
and crosses the line when it makes
such unsubstantiated accusations.

11

How did Allah show the lies of the Jews in their
claims that they were His loved people?
Tafsir, Grade 8, 2011-2012, p21

This question furthers the unbalanced
portrayal of Jews and again asks
students to view members of other
faiths in a negative light.

Those Jews will not wish for death, ever, because of
what they have committed of disbelief and
oppression, so they are scared of punishment.
12

13

If you claim, oh Jews - falsely - that you are loved
by Allah, and others are not, so wish for death, if
you are being truthful in your claims…
Tafsir, Grade 8, 2011-2012, p20
Palestine is a Muslim land, owned by whoever has
submitted himself to Allah, and the Jews have
strayed from the true religion of Moses, and have
distorted the Torah, and they are the source of
corruption.
Islamic World Studies, Grade 12, 2011-2012,
p105

This statement presents ethnically
intolerant conspiracy theory as fact.

This quotation refers to a theological
argument in the Qur'an that points out
that we should all be uncertain of our
fate on the Day of Judgment. The
selective presentation of doctrine is
used here to demean an entire faith and
argue that their desire to live is
somehow a demonstration of their
sacrilege.
Statement makes blanket, accusations
against Jews that are unfounded and
pejorative.
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14

15

16

The Jews came to Palestine with Yusha ibn Nun
after continually disobeying the Prophets from
Moses to David. After prophet Solomon died, the
Jews were divided and their disobedience was
intensified so Allah sent them to neighboring
Assyrian and Chaldean empires and others to target
them and disperse them. After the Jews were gone,
many empires occupied Palestine from the Persians
to the Romans to the Greeks, each of whom made
sure to kick out the Jews from the land and disperse
them for their wrong-doings and maliciousness.
History of the Kingdom of Saudi Arabia, Grade
9, 2011-2012, p118
[…] the danger of a Jewish presence in Palestine as
a threat to the religion of Islam, for Jews have been
the enemies of Islam and our Prophet Mohammad
since the dawn of Islam, and still are the
predominant combatants against it, and the danger
of their control over Palestine and Jerusalem in
particular, which they have declared as their capital,
is represented by their determination to destroy the
Aqsa Mosque and build their alleged synagogue on
its ruins, Allah forbid, for they have burnt it and
repeatedly attacked it, but they will not, succeed in
eliminating its features.
Islamic World Studies, Grade 12 (Term II),
2011-2012, p98
[…] Zionism does not seek to obtain the affection of
others because it does not seek to draw them to
Judaism, thus the relations of Jews with the
countries they have lived in have been tense and
unstable which has led many peoples to act against
them and turn aggressive against them and kick
them out. For ever since the Jews were fragmented
communities in different countries they have not
known peace with any nation because of their
tendency towards cunningness, deceit, and
conspiracy, and there is no better example of this
than the Muslim experience with them in the city
that the Prophet kicked them out of, and called for
their expulsion from the Arabian peninsula in the
same way that occurred to them in other countries
like Germany, Poland, Spain, and others.
Islamic World Studies, Grade 12 (Term II),
2011-2012, p117-118

This lesson furthers the unbalanced
portrayal of Jews, attributing only
negative characteristics to them and
justifying any injustice they have
suffered as ordained by God.

The statement stereotypes all Jews and
attributes only negative intentions and
goals to them.

This is extremely intolerant of Jews,
presenting assumptions,
misinformation, stereotypes and
opinion as facts.
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Table 6.2: People of the Book (Jews and Christians)
#

1

2

3

82

Translation and Textbook
Guide us to the “straight path”, which is the religion
of Islam, which has been bestowed upon us by
Muhammad. Guide us in the path of those who
walked in your Grace, and they are the Prophets,
martyrs, and the righteous and not those who have
been shown the truth but abandoned it, like the
Jews, or those whose who substituted truth for
ignorance and delusion like the Christians.
Jurisprudence and Manners, Grade 4 (Term II),
2011-2012, p37
Exercise:
Put a tick or cross in front of the following
sentences and correct the wrong statements:
a. Those who have angered Allah are: the
Christians and all those who have wronged the
true path, so they worshiped God but not on His
own terms. ( )
b. Those who have gone astray are: the Jews, and
everyone who Allah has directed His anger against
for they have corrupted and spread nonbelief
(kufr) on the earth ( )
Tafsir, Grade 11, 2011-2012, p14

Satisfaction of the Jews and Christians with the
Muslims is impossible until they abandon Islam and
follow their void religions.
Tafsir, Grade 11, 2011-2012, p37

Explanation

This quote is insulting to both Jews
and Christians. The Qur’an and the
Prophet Muhammad warn Muslims
clearly and repeatedly to speak to nonMuslims with kind words and not to
belittle their faiths.82

This material impugns the entire
communities of both Jews and
Christians. The Qur’an and the
Prophet Muhammad warn Muslims
clearly and repeatedly to speak to nonMuslims with kind words and not to
belittle their faiths. The impact of the
entire course of study, replete with
such material, is to instill in children
an extremely negative view of Jews
and Christians.
With no specific theological debate,
and in some conflict with Islamic
teachings as understood by other
Muslims, Judaism and Christianity are
described as "void." This material also
stereotypes all Jews and Christians as
not accepting of Muslims unless they
convert.

See Addendum B relating to an Islamic refutation of intolerance toward the People of the Book.
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4

Conclusion:
…The Jewish and Christian scholars among the
people of the Book know that the message of Islam
is clearly the truth, based on what was found in their
books. But they oppose it out of stubbornness and
arrogance. God sees them, and will not forget their
actions for they will be punished.
Tafsir, Grade 11, 2011-2012, p46

This conclusion is an
oversimplification. It accuses Jews and
Christians of consciously following
false religions and promises that they
will all be punished by God.

5

The human being either is an original kafir like the
Jews, Christians, and the pagans, as in the words of
Allah: "Those who disbelieve among the people of
the Book and among the polytheists will dwell in
hellfire. They are the worst of creatures.” The act of
“takfeer” against these people is a responsibility.
And whoever doesn’t is a kafir himself because the
person is denying what was brought to us by Allah
and His Prophet. Or a person could be a Muslim,
and in this case, the act of takfeer can’t be
committed against him unless the conditions of
takfeer are met and those who make the ruling
should be the religious scholars.
Monotheism, Grade 12, 2011-2012, p30

The Qur'anic quote that is referenced
as support for this material does not
specify that all Jews and Christians are
disbelievers. The textbook, however,
tells students that they must see all
Christians and Jews as disbelievers,
equal to pagans, and if they don't, then
they themselves are disbelievers. This
is directly subversive to other Qur’anic
material regarding the People of the
Book.

Table 6.3: Christians
#

Translation and Textbook

1

The Christians were divided into numerous factions
after Jesus, the most notable factions are:
Jacobians: Believe Jesus was god.
Al-Nostouriya: Believe Jesus was the son of God.
Monotheists: Believe that Jesus was a worshipper of
God and His Messenger.
The two other infidel groups mentioned persecuted
the Muslim one and were able to wipe them out.
Only few monotheists remained to the day
Mohammed was sent as a messenger.
History of the Prophets, Biographies and the
Spread of Islam, Grade 10, 2011-2012, p36

Explanation

The lesson here is that true Christians
were largely wiped out by polytheists,
and those who remained were among
the first Muslims. The implication is
that no Christian remaining is a
monotheist, and they are therefore not
afforded any protections.
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2

Christianization is a form of attack against the
civilization of Muslim people, and the objectives of
that being breaking the Muslims' will, and achieving
control over them after the failure of the Crusades.
History of Islamic Civilization and Politics,
Grade 11 (Term II), p139

3

Most Christians agree on the fact that education is
the best means of transforming the Muslims into
followers of Christ, that is why many of the foreign
schools in Arab countries were linked to Christian
missions, and as the Jesuits say: the first missionary
is the school and the schoolbooks that the
Missionaries use to attack Islam, and forge the
history of Muslims and accuse them of blind racism,
and that Islam does not spread without the
sword…and the girls' missionary schools are also
very important to the missionaries, particularly the
boarding schools, because they make prayers
personal among the students and take them away
from the religious effects of the Muslims homes.
History of Islamic Civilization and Politics,
Grade 11 (Term II), 2011-2012, p. 141

This loose reference to history portrays
Christianity as seeking control over
Muslims, encourages students to hold
a sense of righteous persecution as
Salafist Muslims, and to view any
interaction between Christian and
Muslim countries negatively.

This lesson is designed to deter
students from pursuing Western
education. The same blanket assertions
could just as easily be made about
Islamic schools.
The pejorative and presumptive
statement ‘most Christians agree…’
again falls into the deception of ‘false
consensus’ on the part of the textbook
author, who is likely not an expert on
Christian opinion.

Table 6.4: Islamic Minorities
#

1

Translation and Textbook
Women are forbidden from visiting graves and
following funeral processions. And the Prophet
curses those who do. It is also forbidden for women
to visit graves for the purpose of praying or to be
blessed, for it is a bid'ah [innovation], which leads
to shirk. And when she goes for the purpose of
sacrificing something, it is an act of Major Shirk
(polytheism), which takes her out of the folds of
Islam.
Jurisprudence, Grade 7 (Term II), 2011-2012,
p96-97

Explanation

In Islam, declaring that a Muslim is
not a Muslim is an extremely serious
accusation. This statement is directed
toward certain Muslim minorities that
do visit graves and essentially
denigrates them and pronounces them
non-Muslims.
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2

3

4

5

[False callings against Islam] are of two types: First
type: distorted religious types: like the Qadianis and
the Baha'i, and the non-religious or secular: like
nationalism, socialism and others.
History of Islamic Civilization and Politics,
Grade 11 (Term II), 2011-2012, p103
Qadian today is one of the main strongholds for
spreading aberration and deviation in the name of
religion, and from within Islamic countries. This is
how the Qadianism movement, in our current time
has become a destructive and corruptive force in the
Islamic world.
History of Islamic Civilization and Politics,
Grade 11 (Term II), 2011-2012, p105
These were all factors that contributed to pushing
Islamic literature to stand against what emerged
from the blasphemy and societal and ethical
corruption, such as the Sufi tariqas and what they
had adopted from witchcraft and sorcery, and what
it had engrained in the spirit of the people in terms
of a tendency towards dependence and a lack of
motivation and other such aspects of weakness. In
addition to other concepts such as the belief in
saints and the righteous, and the visiting of the
graves and the call for intercession.
Arabic Literature, Grade 12 (Term II), 20112012, p17
The Prophet blocked all paths that lead to shirk:
1. He warned against venerating the righteous and
saints because that will lead to their worship…
2. The Prophet also warned against building
structures over graves….
3. The Prophet also warned against praying at
graves…
Monotheism, Grade 12, 2011-2012, p49
Innovation in worship:
Includes the chants or zikr innovated by Sufis for
they are contradictory to the permitted forms of
zikr.

6
Building on graves, building mosques, and visiting
them for the purpose of seeking blessings or
pleading to the dead and other polytheist actions…
Monotheism, Grade 12, 2011-2012, p133

The lesson is an oversimplification
that describes the broadest range of
non-Islamic identity markers as antiIslamic.

This lesson portrays religious
minorities as destructive and corrupt.
The usage of Qadian to refer to
Ahmadiyya is considered pejorative.

The statement dismisses the beliefs of
the Sufi Islamic minority. The text also
contains a reference to witchcraft and
sorcery, a crime considered punishable
by death elsewhere in the curriculum,
which conjures up a dangerous
association between the two.

This statement is critical of the beliefs
and practices of Islamic minorities,
setting the stage for persecution of
Shi’a and Sufi minorities, in particular.

Together with earlier material and
references to the beliefs of Sheikh
Abdul Wahhab, this material directly
links innovation (of which the Sheikh
was extremely critical, dismissing as
polytheism) with the beliefs and
practices of Islamic minorities.
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Table 6.5: Infidels
#

Translation and Textbook

Explanation

1

This statement insults all non-Muslims
Conditions for Zakat (charity) 1.Being a Muslim: an
and claims that their acts of charity are
infidel's Zakat cannot be accepted for Allah rejects
illegitimate. This kind of material
all their acts.
creates obstacles to seeing outsiders in
Jurisprudence, Grade 8 (Term I), 2011-2012, p12
a positive light.

2

The non-believers hate the spread of Islam, and put
forth all of their effort to block people from it, and
they do not want from us except for us to follow
their religions.
Give proof for the following: …The mushrikeen
hate of the spreading of Islam
Tafsir, Grade 8, 2011-2012, p217

This is an accusation leveled at all
non-Muslims. These kinds of leading
questions prejudice students toward
hatred and fear of those who don't
share their faith. There are, of course,
profligate examples both historically
and throughout the contemporary
world that would directly undermine
this characterization.

3

Avoid supporting a team against another for it may
lead to conflicts and hate… and it may lead to what
God has not authorized like loving a Kafer and
hating a believer.
Jurisprudence, Grade 11, 2011-2012, p173

This statement claims that if students
are avid sports fans they may be in
danger of breaking God's law. It also
views feeling love for a non-Muslim
as being a sin.

4

5

6

The conditions and regulations for fighting the
Kuffar and the polytheists:
1. If they refuse the invitation to Islam and to pay
the jizya.
2. Muslims have to be powerful enough and have
the ability to fight.
Monotheism, Grade 12, 2011-2012, p13
Forbidden loyalty:
Being loyal, loving and advocating for the Kuffar
and disregarding Muslims. “Let not the believer
take the nonbelievers as friends or helpers, if they
do then they shall have no relation to Allah except
by way of precaution, that you guard yourselves
from them” It is forbidden by Allah for believers to
be loyal to Kuffar.
Monotheism, Grade 12, 2011-2012, p105
Permissible hostility:
Islam permits hating whatever Allah hates of

This material portrays all Muslim
relationships with non-Muslim as
being governed by conflict, and gives
the impression that Muslim must
demand that non-Muslims convert.

This oversimplifies the interpretation
of a Qur'anic reference, arguing that
God does not allow Muslims to be
friends with non-Muslims.

This lesson promotes hatred and
intolerance. This is an emblematic
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7

8

9

10

corruption, kufr, and sins and whoever commits any
of these, then a Muslim is ordered to disown and
hate everything that Allah and His Messenger hate
as He said: : “ Allah hates corruption” and “Allah
does not permit kufr worship.”
Monotheism, Grade 12, 2011-2012, p113

example of how earlier material, such
as tangential suggestions that certain
practices draw the wrath of God,
matures through the course of the
curriculum to result in divine calls for
exclusion, hatred and even violence.

The hatred and disowning of Kuffar, and hostility
towards them because of their state of kufr and
shirk…
Monotheism, Grade 12, 2011-2012, p113

This is another statement directly
encouraging youth to hate and be
hostile to non-Muslims.

The reasons for hostility toward Kuffar:
1. The Kuffar are enemies of Allah…
2. Being loyal to the Kuffar means one is satisfied
with their state of kufr and this is contradictory
with being satisfied with Allah as a God, Islam as
a religion and Mohammed as a messenger.
3. Kuffar are the enemies of Islam and its people
4. Being loyal to Kuffar means one is willing to
advocate for them, and this causes the discontent
of Allah and His punishment is due.
Monotheism, Grade 12, 2011-2012, p105
The effects of imitating the Kuffar:
There is great danger to Muslim doctrine, worship,
interests and ethics
1. Imitating them is an act which goes against
Allah and His Prophet
2. Imitating them might lead to loving them.
3. Imitating them shows a sign of admiration.
4. Imitating them leads to the deviation of
Muslims away from their own religion by coming
up with innovations and other superstitions.
Monotheism, Grade 12, 2011-2012, p118
“And they will not stop killing you until they return
you from your religion if they can.” [Surat alBaqara: 217]
Hadith, Grade 12 (Term I), 2011-2012, p43

This statement contradicts the Qur'an
and pronounces all non-Muslims as
enemies of Islam. As a twelfth grade
text, this is the culmination of years of
justifications put forward about
unacceptable behavior, polytheism and
external persecution. Ultimately it
comes right out and claims that any
cooperative relationship is justification
for God’s wrath.

Non-Muslims are portrayed as having
no qualities or characteristics that
Muslims can learn from.

Another statement in which the
textbook authors imply that Muslims
and non-Muslims are destined to fight
and that any effort at peacemaking is
futile.
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Table 6.6: Enemies of Islam
#

1

2

Translation and Textbook
The Islamic world suffers from an ideological flaw
that stems from a weakness in adhering to the
values and teachings of Islam. This flaw […] is due
to the foreign attacks against it that aim at fighting
Islam and its believers and weakening Islamic creed
in the spirit of its youth. [...] So are you aware my
student brother of the threat and plots that the
enemies of the nation are aiming at you?
National Studies, Grade 10, 2011-2012, p22-23
Islamic poetry is a means to respond to the mushrik
poets...and is a form of literature that will put terror
in the souls of the mushrikeen.
Arabic Literature, Grade 12 (Term II), 20112012, p12

Explanation

This passage perpetuates a xenophobic
narrative attributing all of the
problems in the Muslim world to nonMuslims.

This statement asserts that the virtue of
Islamic poetry is to ‘terrorize
polytheists.’

Table 6.7: Calls for Violence and Jihad
#

1

2

Translation and Textbook
The Apostate will be punished in two ways:
In this life: by killing if the apostate does not repent.
The Prophet said: “Kill the person who changes his
religion.”
In the afterlife: He will spend [eternity] in hell.
Jurisprudence, Grade 10, 2011-2012, p82

This religion is forgiving for it gave the apostates
time to repent and to evaluate their actions. The
apostate will be jailed for three days for selfevaluation, if he/she continues with their thinking;
they should be killed for walking away from their
true religion, for there is no benefit in keeping them
alive.
Jurisprudence, Grade 10, 2011-2012, p86

Explanation
There is a wide range of views among
Islamic scholars on the subject of
punishment for apostasy in Islam. This
statement ignores the complexity of
the issue and presents students with
only one view--the most extreme one.
As above, there is a wide range of
views among Islamic scholars on the
subject of punishment for apostasy in
Islam. This lesson makes the claim
that a three-day waiting period prior to
execution for embracing the freedom
of religious worship is somehow a
tolerant characteristic of the Salafi
interpretation of Islam. It presents the
extremism of that view as moderation,
thereby preemptively undermining
criticism.
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3

It is permissible to kill a sorcerer as declared by
three of the Prophet's companions…
Jurisprudence, Grade 10, 2011-2012, p89

This statement needs to be put in
historical and theological context. As
stated, it gives the impression that
someone performing harmless magic
tricks can be put to death.

4

The ruling against sorcery and sorcerers:
- The first type [of sorcery]: The one that utilizes
the devils by worshipping them and sacrificing to
them […] This is an act of polytheism, and its
perpetrator should be killed for apostasy.
- The second type [of sorcery]: The magic of
sorcery and deceit with the use of potions, smoke,
drugs and spells… the perpetrator should be
punished in order to stop the evil from spreading,
even if that means killing the perpetrator. The
punishment should be executed by the perpetrators’
guardians or their delegates.
Monotheism, Grade 12, 2011-2012, p41

This lesson is a direct call for violence
based on individual perception.

5

Major shirk is a good enough reason to fight its
people.
Monotheism, Grade 12, 2011-2012, p16

6

The Prophet was asked, "Which acts/deeds does
God love the most? And he answered: Praying on
time, then honoring your parents and jihad for the
sake of Allah". And the explanation of Jihad in this
context is making an effort to obey Allah by
fighting the infidels to elevate the words of Allah.
Hadith, Grade 7 (Term I), 2011-2012, p37

7

Jihad in the name of Allah is considered to be the
pinnacle of Islam and is the reason for the glory of
Islam.
Hadith, Grade 7 (Term I), 2011-2012, p38

Here, students are told that they are
free to fight anyone who does not
practice monotheism in the way their
textbooks define it. The texts spend the
earlier years putting nearly everyone
other than Salafis into that category.
This passage interprets a teaching of
the Prophet Muhammad in the most
extreme manner possible, excluding a
major portion of the quote and
attributing the most violent
interpretation of jihad to the Qur'an. It
claims Allah has ordered Muslims to
fight non-Muslims and that it is an act
worthy of great praise. It is an
egregious call for violence.
This statement is not incorrect, but the
textbooks we examined only portray
jihad as a militant action with the
purpose of killing infidels. If this quote
appears in a context explaining the full
content of the idea of jihad as a
personal and social struggle to create
justice and peace, it would be more
acceptable.
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8

Who deserves our zakat? …. Mujahideen who have
committed their lives for the sake of Allah. They
should be given enough weapons, food and others to
continue their jihad and sustain themselves.
Jurisprudence, Grade 8 (Term I), 2011-2012, p40

This text encourages children to view
the giving of weapons to mujahedeen
as an act of charity. The danger is that
the term "mujahedeen" has been
misapplied to terrorists so often that
children may think arming terrorists is
an Islamic act.

9

Jihad for Allah's cause is one of the strongest
reasons for the survival of the ummah, with a strong
authority, with safety over its nations, and the
spreading of its religion to defeat the enemies, and
conquering countries and spreading the religion.
Tafsir, Grade 8, 2011-2012, p220

This quote gives credence to
prejudicial critics of Islam, who claim
violence is the primary mechanism by
which Islam is spread.

10

11

“Whoever fights so that the word of Allah could be
the highest, has killed for the sake of Allah… And
they will not stop fighting you until they return you
from your religion if they can.”
Hadith, Grade 12 (Term I), 2011-2012, p43
Jihad for Allah's cause is a winning trade and form
of salvation from painful suffering, and aims at
spreading Islam and defending it and correcting
people's beliefs and orientations towards the
worship of God. It also aims at stopping darkness
and corruption, and obliterating their roots from the
earth.
National Studies, Grade 12 (Term I), 2011-2012,
p26

This message gives elevated praise for
violence against non-Muslims.

This text suggests the need for militant
action against non-Muslims to force
them to accept Islam.

12

The Understanding of Jihad: there are two
understandings of Jihad, the first […] and a special
meaning which is: putting effort and energy towards The language used to describe jihad in
fighting for Allah's sake to spread Islam and defend this statement once again focuses on
it…
militancy as a tool for spreading Islam.
National Studies, Grade 12 (Term I), 2011-2012,
p26

13

In addition to ignoring the elements of
jihad that address internal
improvement through spiritual effort,
this statement features imagery related
to fighting non-Muslims as the
appropriate response to their existence.

(Definition of Jihad) Specific definition: putting
effort into fighting the Kuffar...
Hadith, Grade 12 (Term I), 2011-2012, p39
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7.

RECOMMENDATIONS

Despite the clear progress to date in reforming the Saudi education system, as has been
demonstrated above, it continues to create a climate that fosters exclusivity, intolerance, and calls to
violence that put religious and ethnic minorities at risk. The stated goal of the Saudi government, as
expressed by the Ministry of Education, is to remove intolerant content from the education
curriculum at the primary, intermediate, and high school levels. Some reforms have shown a great
deal of promise, but significant work remains to be done. In truth, transforming a climate of
educational intolerance has to extend beyond the classroom, and should ultimately include the
societal roots of intolerance as well. The following recommendations are meant to inform,
encourage, and support that effort, while acknowledging the core values and identity of the Saudi
state, especially in its role as custodian of the two holiest sites of Islam, which serve as the religious
center of gravity for more than a billion adherents.
Some of these recommendations are of an immediate nature that can be facilitated by third-party
actors who are familiar with the cultural and religious environment of Saudi Arabia and are able to
interact with Islamic scholars. Others would require pressure from (and cooperation at) the
governmental level. Finally, some recommendations may simply be a bridge too far in light of
current Saudi realities. In this latter case, it is hoped that other cooperative initiatives with the
Saudis might alter the climate sufficiently to open the way for a truly tolerant system of education.

7.1
Encourage the Kingdom to enhance the academic rigor of curriculum
development
7.1a Require a higher degree of scholarship for teachers of Islamic studies
The kingdom should encourage the highest-ranking students from the public schools to pursue
teaching careers in Islamic studies. Currently, a large number of students who demonstrate
inadequate academic performance are channeled in this direction. If more academically capable
students are given the proper incentives, such as scholarship and exchange opportunities, a
better prepared demographic will be drawn into the vocation, creating a ripple effect among
students as they experience a high level of intellectual rigor.
7.1b Base critiques of intolerance on Qur’anic principles
The spirit and intention of the holy Qur’an bears a message of tolerance and coexistence by
which many Muslim societies maintain pluralistic peace. The textbooks analyzed for this study
largely neglect this Qur’anic enjoinder, especially in the religious and history curriculums. The
textbook writers frequently use dubious and non-empirical evidence, selective quotations, and
non-Qur’anic references in an effort to depict other faiths and cultures as malevolent and
untrustworthy. However, as has already been pointed out, there are increasing examples of
reforms that point in the opposite direction. Accordingly, it is recommended that:


The 8th grade Hadith textbook, which was revised for 2011 – 2012 year, be used as a
model of positive reforms going forward;
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A robust program of professional development be initiated for textbook writers in their
respective fields of expertise, especially writers of history and Islamic studies, to
provide guidance on how to reduce bias and undue conjecture relating to other world
cultures and religions;



Remove the non-empirical and non-factual information highlighted in the baseline of
this report.

Textbooks studied for this report include significant material that portrays other faiths as
enemies, when the Qur’an itself provides numerous positive and celebratory verses. It is
recommended that all discriminatory content be assessed for its consistency with the Qur’an and
that religious scholars having higher education credentials (Doctorates in Theology, etc.) be
appointed to oversee this process.
7.1c Develop functional partnerships with other Muslim countries on issues relating to
religious education
Many countries with the greatest concern for the state of intolerance in the Kingdom’s
curriculum are the least qualified to engage the Saudi religious community. High-profile
coordination between the Kingdom and selected Muslim countries on issues relating to religious
education could prove helpful.

7.2

Continue to monitor the progress of textbook reform on a periodic basis
7.2a Include teaching methodology in future studies
While removing intolerance from textbooks is a positive development, teachers who themselves
were subjected to an intolerant curriculum are more likely to maintain and transmit those same
biases, even in the absence of overtly prejudicial material in the texts. An examination of
teaching materials and classroom behavior should also be conducted, ideally in conjunction with
reform-minded Ministry officials.
The study found that the student workbooks associated with the texts rely heavily on passages
pulled directly from texts, asking only that students recite what they have read, inclusive of any
discriminatory content. It is recommended that the Kingdom focus on creating workbook
questions that require students to think critically about the content of what they have read.
7.2b Track the international distribution of the textbooks and ensure that the latest
revised versions are being used
Saudi textbooks are used throughout the world. ICRD is currently conducting an analysis of the
distribution of these texts, but much more should be done to analyze the local influence of this
material in cultures that have broadly different norms and characteristics than those of the
Kingdom. For example, some content in the texts advocates extra-judicial violence, bigotry and
lawlessness, which could have a potentially destabilizing effect in countries outside the
Kingdom that are using these materials, particularly in those with pluralistic societies.
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It would be helpful to conduct a thorough evaluation of the context within which texts are being
taught outside the Kingdom, which texts are used, where teachers are trained, how and when
revised books reach remote countries and areas, and their local impact, particularly if social
unrest is endemic.

7.3

Accommodate Saudi realities in providing recommendations

Concerned government actors, especially in the West, often fail to appreciate the Kingdom’s
domestic challenges to reform. Religious tolerance is not necessarily a popular concept in a country
without religious freedom. Textbook reform is a sensitive subject that the monarchy is not always
well-positioned to address.
7.3a Conduct a meeting of Western and Saudi scholars to discuss educational reform
strategies
ICRD has already secured a degree of support from the Saudi government for this initiative.
Such a meeting would involve scholars from the West and Saudi Arabia who are experts in
education and well-informed on the religious and cultural context of Islam and the West. The
goal would be to come together in an atmosphere of cooperative reform to find acceptable
cultural and theological support for the drafting of new language to replace existing intolerant
content in their respective texts. It is expected that this effort would require a series of meetings.
All education systems grapple with bias and struggle with identity, tolerance and critical
thinking, as illustrated by the recent debate over the Texas Republican Party’s 2012 platform,
which states:
“The party opposes the teaching of ‘higher order thinking skills’ because it believes the purpose is to
challenge a student’s ’fixed beliefs’.”83

While this might seem tangential to public education, Texas school board members (with a
disproportionately powerful religiously conservative religious membership) are chosen in a
controversial and politically questionable manner, and the books that they approve have a
lopsided influence on public educational nationally.84
7.3b Present findings of curricular reviews privately
Public denouncements of Saudi religious education only empower the opponents of reform and
provide them grounds for depicting textbook reform as an imperialistic effort to westernize the
Kingdom. Reform-minded Saudi leaders need to be discreetly engaged in this effort.
There is a willingness at high levels within the Saudi government to engage in a quiet dialogue
with the United States on these matters. The Kingdom is ready to modernize, including its
textbooks, but needs to do so at a measured pace. A comment was made that every time there is

83

Valerie Strauss. “Texas GOP rejects critical thinking skills.” Washington Post online edition. (9 July 2012)
http://www.washingtonpost.com/blogs/answer-sheet/post/texas-gop-rejects-critical-thinking-skillsreally/2012/07/08/gJQAHNpFXW_blog.html
84
http://www.nybooks.com/articles/archives/2012/jun/21/how-texas-inflicts-bad-textbooks-on-us/?pagination=false
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news of the United States conducting studies like this, the champions of modernizations get
sidelined as the ultra conservatives dig in their heels.
In summary, as with any religion, many of the concerns in question are a matter of emphasis or
context (or both), i.e. which passages of one’s Holy Book are given greater credence, those that tend
to promote conflict or those that tend to promote peace, and determining what a particular passage
actually means when considered in its proper literary and historical context. The principal
conclusion of this study is that a great deal of progress has been made. However, just as there is
cause for celebration, so too is there continuing cause for concern.
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GLOSSARY
Ahl al-Kitab: The “People of the Book;” Islamic term referring to followers of prophets identified
as predecessors of Muhammad, such as Jews and Christians, but has also been applied to other
religious groups like Zoroastrians. Denotes religious groups that are deserving of protection and
certain rights under Islamic rule, provided they pay a special tax (See: Jizya). Contrast with
polytheists (ahl al-shirk, see: shirk), atheists, and groups founded after the lifetime of the Prophet
Muhammad.
Al-Aqsa Mosque: The third holiest site in Sunni Islam and the central mosque in Jerusalem. It was
built upon the Temple Mount in the Old City of Jerusalem.
Ahl ash-Sheik: The family of Sheikh Muhammad ibn Abdul Wahhab. The Ahl ash-Sheik remain
pivotal players in the modern Saudi state’s religious establishment (See: Ulema).
Ahmadiyya/Qadianism: An Islamic reform movement begun in British India in the 19th century by
Mirza Ghulam Ahmad (1835-1908), whose followers take him to be the promised Redeemer (See:
Mahdi) sent to restore pure Islam. This claim, among several others, is taken as heresy by many
Muslims. The kingdom of Saudi Arabia labels the Ahmadiyya as heretical and terms them a creation
of the British to pacify the Muslim subjects of British India. They are severely persecuted in several
Islamic countries.
Al-Dar’iyah: The ancestral oasis town of the House of Saud, in Najd. (See: Najd)
Al-Shabaab: Militant Salafist group centered in Somalia. (See: Salafi)
Al-Walaa’ Wal Baraa: Literally “loyalty and disownment;” this Islamic term refers to the practice
of drawing close to what God loves and distancing oneself from what God hates. In Saudi Arabia,
this doctrine is invoked to justify the stance that non-Muslims should not be loved or taken as
friends.
Awliya: The “friends of Allah.” Typically used to denote Islamic saints and holy figures.
Venerating the awliya or worshipping at their graves is strongly condemned by the Saudi Arabian
Salafist ulema.
Ayat: Arabic term meaning “sign.” A verse from the Qur’an (See: Sura).
Baraa: Enmity to that which God hates. (See: Al-Walaa’ Wal Baraa)
Bayah: An oath of allegiance that a Muslim subject swears to his ruler.
Bid’ah: Literally “innovation.” Religiously, it carries the connotation of heresy and involves
inventing a new way of worshipping God that is not justified in the Qur’an or in the sayings and
ways of the Prophet Muhammad. When something is condemned as “bid’ah” it means that that
something is considered a heretical addition to Islamic belief, practice, or lifestyle. Many Islamic
practices, especially those of Shia Muslims (See: Shia), are condemned as bid’ah by the Saudi
ulema (See: Ulema).
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Dhimmi: Islamic term referring to members of other religions that are recognized as possessing
certain rights of autonomy when under Islamic rule (traditionally these included Judaism and
Christianity, but the term has also been applied to other religions that pre-date Islam, see Ahl alKitab) provided they pay a tax (See: Jizya). Dhimmi may be either be classified as musta’min, in
treaty with Muslims and therefore entitled to protection, or harbi, at war with Muslims and
therefore unprotected.
Fedayeen: An Arabic word used to refer to armed struggle against tyranny and oppression.
Fitnah: An Arabic word connoting strife and chaos, fitnah has both a historical and contemporary
meaning. Used historically, it refers to the civil wars that marked the early history of the Islamic
Caliphate. Now, it can refer to the fragmentation of the Muslim community (See: Ummah), discord
between Muslims, anarchy caused by the lack of strong Islamic rule, or even just causing problems
between people. As such, fitnah has a very negative connotation. In certain instances, fitnah may
also refer to a man being seduced by a woman.
Hadith: Reports of the statements, actions, and judgments of the Prophet Muhammad. They are
classified according to the reliability of the chain of oral transmission (Isnad) that preceded them
being written down and the compatibility of their content (matn) with Islamic tradition. Hadith form
the basis of Islamic law (See: Shari’a). Sunni and Shia Muslims generally recognize competing
canons of hadith.
Hanbali: One of the four major schools of jurisprudence in Sunni Islam, founded by Ahmad ibn
Hanbal. Saudi Arabia’s ulema are usually classified as Hanbalis. (See: Math’hab)
Hudud: Islamic legal term referring to the punishments (often corporal) for crimes that are spelled
out in the Qur’an or the Sunna (See: Sunna).
Ijtihad: the act of interpreting Islamic law or doctrine through personal judgment rather than
through adherence to a school of jurisprudence (See: Math’hab). Contrasted with taqlid, meaning
obeying the judgments or examples of others without question.
Ikhwan: Arabic term meaning “Brotherhood,” can refer to numerous Islamic associations
throughout history, used in this paper to refer to the Bedouin warriors that made up Abdul Aziz alSaud’s army in the 1920s and eventually revolted against him in 1929.
Jahiliyyah: Originally a theological term referring to the “state of ignorance” that existed before the
advent of Islam, jahiliyyah usually referred to the practices of the pagan Arab tribes preMuhammad. It became a political term in the 20th century in the writings of Muslim Brotherhood
intellectual Sayyid Qutb. In this sense, it refers to present day communities of so-called Muslims
who do not live by proper Islamic law, and is used to condemn secular or (supposedly) heretical
regimes.
Jihad: This Islamic term literally means “struggle” and is a religious duty of all Muslims who are
called to commit themselves to the path of God. Thusly, it can refer to the personal struggle of
believers to live their faith, the communal struggle to build an Islamic society, or the defense of
Islam through the use of force (if necessary). Jihad can either be considered a collective duty (fard
kifaya), which can be satisfied if just some from the community undertake it, or a personal
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obligation incumbent on all able Muslims (fard ay’n) depending on the circumstances. Mujahid (pl.
mujahedeen) is the term used to refer to those who participate in a jihad.
Jizya: A special tax levied on certain members of particular non-Islamic communities under the
rule of an Islamic state (See: Dhimmi). Paying the jizya guaranteed non-Muslims a measure of
religious and communal autonomy, as well as the Islamic state’s protection from aggression.
Ka’aba: A black cuboid building, traditionally held by Muslims to have been built by Adam, the
first human and first Prophet, and rebuilt by Abraham and his son (and father of the Arabs) Ismail
during a sojourn to Arabia. It is the most sacred site in Islam. Muslims are to face the Ka’aba when
praying, and it is the focal point of the hajj. (See: Masjid el Haram)
Kufr/Kuffar: Kufr refers to disbelief in the truth of the one God and Kuffar (alt. sp. Kafer, Kafir)
refers to the disbeliever. These terms can also reference the refusal to accept the dominion and
authority of God. It is increasingly viewed as a derogatory term for acts, beliefs, or people outside
of Islam.
Mahdi: In Islamic eschatology, the Mahdi is the awaited redeemer whose appearance and rule will
usher in the end times.
Masjid: Arabic term for mosque.
Masjid el Haram: The Grand Mosque in Mecca, home of the Ka’aba (See: Ka’aba) and
pilgrimage site for the hajj. (See: hajj)
Math’hab: Islamic school of legal thought (See: Fiqh). In Sunni Islam, it typically refers to one of
the four main schools of Sunni Islamic jurisprudence: Hanbali (favored in Saudi Arabia), Shafi’i,
Maliki, or Hanafi. Most Sunni Muslims follow one particular school, with different ones dominant
in different geographical areas. All four schools typically accept each other.
Mushrik/Mushrikeen: One who commits shirk (idolatry or polytheism) is a mushrik (pl.
mushrakeen), and shirk is widely considered to be an unforgivable crime in Islam. In Saudi Arabia,
Shia veneration of saints is often condemned as shirk, just as other beliefs like the Christian Trinity
or atheism are condemned.
Mustashriqin: This Arabic term denotes Western scholars of Islam, Arabic, and/or other Eastern
religions, languages, and cultures. (See: Orientalism/Isteshraq)
Mutaween: The colloquial name given to the religious policemen associated with the Commission
for the Promotion of Virtue and the Prevention of Vice. Formed in 1926, they are charged with
enforcing moral laws that deal with, among other things, the segregation of men and women,
women’s clothing, prayer, the illegal consumption of alcohol, etc.
Najd: This term literally means “highland,” and today refers to the central region of the Arabian
Peninsula, the ancestral homes of the Ahl ash-Sheik and the House of Saud.
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Orientalism/Isteshraq: The study of Eastern religions, languages and cultures by scholars from
Western countries. Condemned in Saudi textbooks and elsewhere as a tool of colonialism. Isteshraq
is the Arabic term for Orientalism, and an Orientalist is termed a mustashriqin. (See: Mustashriqin)
Protocols of the Elders of Zion: An infamous 20th century forgery that first appeared in Russia,
long used by anti-Semites to “prove” that Jews are conspiring to take over the world.
Quboriya: Possibly pejorative name for minority Islamic sect condemned as an innovator group
(See: bid’ah) by Saudi Arabian school textbooks.
Sabeans: A religious group mentioned in the Qur’an along with the Jews and Christians as People
of the Book (See: Ahl al-Kitab). There is still substantial scholarly debate over the identity of the
Sabeans, and whether they still exist today.
Salaf: The Salaf (literally meaning “predecessor”) are those Muslims who lived within three
generations of the Prophet Muhammad. Many Islamic scholars, including those of the modern Saudi
religious ulema, see the Salaf as those who practiced the ideal Islam in its purest form (See: Salafi).
Salafi: An Islamic movement that seeks to respond to the challenges and sinfulness of the modern
age by returning to the form of Islam most closely resembling that practiced by the Prophet
Muhammad and the Salaf. Salafism condemns many Islamic practices as either heretical
innovations or heretical holdovers from before Islam. Many regard Sheikh Muhammad ibn Abdul
Wahhab to be the foundational figure of the modern Salafi movement.
Saleheen: “The pious ones.” Typically used to refer to the “salaf-e-saleheen” or “pious
predecessors.” (See: Salaf) The Saudi Arabian ulema warns against worshipping at the graves of the
saleheen or the awliya (See: Awliya) in reference to certain Shia or Sufi practices.
Sahwah: This term refers to the recent (1970s) revival of Islamic piety and practice throughout the
Muslim world: The Islamic Awakening. The Sahwah had a strong effect on Saudi Arabia, leading to
the Saudi Arabian ulema gaining tremendous power in the social sphere. Much of the controversial
content in Saudi textbooks came about as a result of the Sahwah.
Shari’a: Islamic law. The primary sources of shari’a are the Qur’an and the Sunna (See: Sunna).
As divine law, it is distinct from human jurisprudence (See: Fiqh).
Shia: Shia Islam makes up between 10-15% of the Islamic world’s population and is the secondlargest Islamic sect after the Sunni. Shia Muslims make up around 10% of Saudi Arabia’s
population and face discrimination due to their distinct practices and beliefs.
Shirk: Shirk roughly translates to mean idolatry or polytheism, but more specifically refers to
associating things with God that are not of God, or the worship of anything other than the one God.
Sufism: Islamic mysticism. Sufis typically are organized into loose, non-exclusive schools or
brotherhoods. (See: Tariqah) Sufism describes a method of Islam rather than a sect of Islam.
Sunna: The practice and example of the Prophet Muhammad, as described in the Qur’an and
hadith. The Sunna is the second source of Islamic law after the Qur’an.
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Sunni: Sunni Islam is the dominant denomination in Islam and in Saudi Arabia. It takes its name
from the Sunna. (See: Sunna)
Sura/Surat: A chapter in the Qur’an, of which there are 114. Each sura has a unique name, either
referring to the theme, the first word, or some other special characteristic found within the sura.
Suras are broken down into ayat (verses) and organized according to length. Reciting suras is seen
as an inherently efficacious act by Islamic tradition.
Tafsir: An Arabic term meaning interpretation. Typically used in the context of the exegesis of the
Qur’an. Tafsir (of the Qur’an) is one of the five core courses of the Saudi religious curriculum.
Takfir: Takfir (or takfeer) refers to a Muslim calling another Muslim an unbeliever (See: Kufr). It
may only be made with extreme care, to avoid sowing unnecessary discord (See: Fitna) in the
community.
Tariqah: Arabic term meaning “way” or “path.” This term refers to an Islamic religious order, and
was typically applied to the different Sufi (See: Sufism) schools or brotherhoods.
Tatweer: Arabic term meaning “reform.”
Tawheed: Monotheism; the doctrine of Islam stressing the oneness and unity of God, and
forbidding associating anything not of God with God (See: Shirk). It is one of the five core classes
in the Saudi religious curriculum.
Ulema: The community of Islamic scholars qualified to rule on matters of Islamic law (See:
Shari’a). In Saudi Arabia the ulema advise the King and guide social policy.
Ummah: The global Muslim community, it can also refer to specific Muslim communities under
certain circumstances.
Wahhabism: The branch of Saudi Salafist Islam founded by Sheikh Muhammad ibn Abdul
Wahhab. It stresses absolute adherence to monotheism (See: Tawheed) and forbids all thoughts or
actions that could lead to the violation of that ideal. Followers of Sheikh Wahhab typically disavow
this moniker, claiming that Sheikh Wahhab did not introduce any new sect into Islam but only
sought to restore the original Islam of the Salaf.
Walaa: Loyalty to that which God loves. (See: Al-Walaa’ Wal-Baraa)
Waseelah: Intercessor. Praying through an intercessor is common to Sufism and Shia Islam.
Zikr: Literally the “remembrance of God,” zikr refers to the devotional practice of repeating the
names of God, either aloud or silently. Sufi practices of zikr are often condemned as heretical
innovations by the Saudi ulema.
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ADDENDUM A:
BENCHMARKS FOR REFORM
1.

INTRODUCTION

The Saudi Ministry of Education is in the midst of an ambitious revision of textbooks for grades 112. Six grades have been revised and new textbooks have been distributed. Textbooks for the
remaining six grades are expected to be released by 2014. This addendum identifies more than 60
statements and lessons from current unrevised textbooks (2011-12) that should be used as
benchmark indicators to evaluate the progress of the upcoming revisions of the curriculum.
While the most egregious examples of intolerance recommended for immediate removal, are
presented in the body of the report, the following selections are intolerant textual elements that
create a general climate of intolerance in the education system.
Every effort was made to identify and highlight content that supports religious or ethnic tolerance.
While the intolerant messages clearly overwhelm the tolerant throughout the curriculum, there is
some content that should be credited with promoting tolerance and used as positive examples of
what is possible.
Statements such as the following are recognized as tolerant and might serve as a constructive model
for addressing sensitive religious issues:
We must caution against imitating the kuffar in the way they host their dinner parties, for in that
there is a loss of Islamic identity, and the risk of falling into practical imitation, including: mixing
the two sexes in the dinner, hosting the dinners to music and singing, and photography. And this is
similar to what some people do in introducing the husband and his peers to the women while they
are fully adorned, as a result of which might occur something larger than what Sharia approves
of.
Hadith, Grade 12 (Term I), 2011-2012, p61
While this lesson clearly prohibits imitating non-Muslims, it is also intrinsically tolerant. The
scenario is presented in a relatively accurate manner without making outlandish claims or
disparaging non-Muslim culture or traditions. The message is one of condemning non-believers for
their debauchery, but one of guiding Muslims away from a doctrinally problematic situation.
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The next lesson takes another, far less tolerant approach when cautioning students against imitating
non-Muslim practices:
The effects of imitating the kuffar: There is great danger to Muslim doctrine, worship, interests
and ethics.
1. Imitating them is an act that goes against Allah and his Prophet;
2. Imitating them might lead to loving them;
3. Imitating them shows a sign of admiration;
4. Imitating them leads to the deviation of Muslims away from their own religion by coming up
with innovations and other superstitions.
Monotheism, Grade 12, 2011-2012, p118
In this lesson there are several examples of overt intolerance. The first point takes a more dramatic
tone about the threat supposedly posed by non-Muslims. The second and third points go beyond
discussing doctrine and social norms, and directly discourage friendship and kindness, noting that
the risk of these emotional bonds is legitimate grounds for avoidance. This suggests a grave moral
danger in engaging in these positive attitudes. The final point invokes the oft-repeated argument
against Islamic minorities that denigrates and dismisses the beliefs and practices of Shi’a and Sufis,
condemning them as mere imitations of other religions.
As the difference in these lessons illustrates, there are ways to discourage the imitation of ‘unIslamic’ practices without falling into overt prejudice. Ongoing textbook reforms would benefit
from attention to these nuances, and need not transgress fundamental Islamic precepts to achieve a
state of tolerance.
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2.

UNREVISED TEXTBOOKS (PRIMARY AND INTERMEDIATE)

Religious Curriculum in Unrevised Grades (Grades 3, 6 and 9)
Many of the unrevised textbooks from the primary and intermediate grades were difficult to obtain.
For this reason the following evaluation does not include sixth grade religious textbooks. The third
grade monotheism text was among the more tolerant of the textbooks that were studied, lending
credence to the assertion that early grade revisions are an important, but unambitious undertaking.
The following table outlines a benchmark for evaluating future progress in the upcoming revision of
the ninth grade religious curriculum.

Table A1: Recommended for Removal in Grades 9 Textbooks
(Benchmark for Evaluating 2012-2013 Revisions)

1

Pointing a gun at a Muslim is forbidden because it shows a will
to kill a Muslim or hurting him, even it is for fun or a joke it is
also forbidden for it scares a Muslim. …imagine the fate of
someone who kills innocent people, terrorizes/scares believers
and commits mischief, he has committed a great and horrible sin
and this person is in grave danger.
Hadith, Grade 9 (Term II), 2011-2012, p25

2

Building mosques over graves, or burying the dead in mosques,
or planning to visit the grave for the purpose of praying there for
that is an act of Major Shirk and heresy, and shows the
attachment to graves. The Prophet warned us against it and told
us that it is the way of the past nations, which strayed away from
the righteous path.
Monotheism, Grade 9 (Term I), 2011-2012, p23

Lesson is
unnecessarily
conditional

Intolerant of Islamic
minorities

3

Belief in blessing oneself by touching a grave and
circumambulating it: It is an innovation and a pathway to shirk,
if a grave was visited for the purpose of sacrificing for Allah. It
is a an act of Major Shirk if a grave was visited for the purpose
of sacrificing to the person buried in it and glorifying this person
or visiting for pilgrimage.
Monotheism, Grade 9 (Term I), 2011-2012, p24
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4

The Jews came to Palestine with Yusha ibn Nun after
continually disobeying the Prophets from Moses to David. After
prophet Solomon died, the Jews were divided and their
disobedience was intensified so Allah sent them to neighboring
Assyrian and Chaldean empires and others to target them and
disperse them. After the Jews were gone, many empires
occupied Palestine from the Persians to the Romans to the
Greeks, each of whom made sure to kick out the Jews from the
land and disperse them for their wrong-doings and
maliciousness.
History of the Kingdom of Saudi Arabia, Grade 9, 20112012, p118
Anti-Semitic

5

All Jewish claims to Palestine are false. The truth is the Jews
have always been without a homeland and they were hated and
persecuted wherever they resided. They had no attachment to
any society except for material gains and personal benefit
through blackmail, bribes and conspiracies. Their interaction
with Prophet Muhammad in Medina shows their maliciousness,
even their Telmud book incites hatefulness towards anything
non-Jewish. The Quran describes them as the most aggressive of
all people, in the words of Allah: "You will find that the most
hostile group to the believers are the Jews and the polytheists"
History of the Kingdom of Saudi Arabia, Grade 9, 20112012, p119

6

There is no doubt that Zionism is a movement targeted against
Islam, Arabs and Muslims in Palestine and the rest of the world.
History of the Kingdom of Saudi Arabia, Grade 9, 20112012, p119

Conspiracy theory

7

Palestine is part of the Islamic world and is itself a Holy land. Al
Aqsa mosque is at a threat of being destroyed by the evil
Zionists and there have been numerous Muslim conferences to
show the real malicious intentions of the Zionists, the purpose of
these conferences was to unite the Muslims against the Zionist
threat that persistently targets Islam and Muslims.
History of the Kingdom of Saudi Arabia, Grade 9, 20112012, p128-129

Promotes hostility
against Jews and Israel
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Positive Statements

1

Meaning of the tenet "believing in all the prophets": To believe
in all of the prophets from Noah to Muhammad, believe that
they were sent to convey God’s words and completed their
mission. The Quran told us their stories: “The Messenger
believes in what has been revealed to him by Allah as do the
men of faith who believe in Allah, his angels, His books, and His
messengers. We make no distinctions between the messengers.”
Monotheism, Grade 3 (Term II), 2011-2012, p20

2

Righteousness and committing to good deeds requires personal
jihad and battling the devil…
Hadith, Grade 9 (Term I), 2011-2012, p52

References personal
jihad, as opposed to
jihad against others

3

When you visit a grave, pray to all the dead Muslims and Ask
God to forgive them.
Monotheism, Grade 9 (Term I), 2011-2012, p22

Inclusive of Islamic
minorities

Mentions the equality
of the Abrahamic
prophets
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3.

HIGH SCHOOL RELIGIOUS TEXTBOOKS

The high school curriculum is still imbued with a climate of intolerance and outright hostility
against the People of the Book (Jews in particular) and Islamic minorities – Shi’a are identified
through practice, Sufi and Ahmadiyya by name.
Given that the Kingdom expects to have thoroughly revised editions of these books published in
2013, the following table contains suggestions for removal and examples of positive content found
in the religious curriculum. While the current revision program process focuses primarily on the
religious textbooks, the tables below are specifically inclusive of social science and liberal arts
textbooks to demonstrate the need for complete curricular overhaul.

Table A2: Recommended for Removal in Grade 10 Textbooks
(Benchmark for Evaluation of 2013 Revisions)
The Apostate will be punished in two ways:
In this life: by killing if the apostate does not repent…
1

…The apostate will be jailed for three days for self-evaluation, if
he/she continues with their thinking; they should be killed for
walking away from their true religion, for there is no benefit in
keeping them alive.
Jurisprudence, Grade 10, 2011-2012, p86

2

It is permissible to kill a sorcerer as declared by three of the
Prophet's companions…
Jurisprudence, Grade 10, 2011-2012, p89

3

The Goals of the Zionist Movement
The Zionist is aiming for one main goal and that is Jewish world
domination and the control of its events. They aim to reach this
goal through various sub-goals, which are:
1. Stir the warring spirit of the Jews through religious and
national extremism…
2. Instigating powers against each other, promoting feuds and
wars between countries…
Hadith and Islamic Civilization, Grade 10, 2011-2012, p115

Direct calls to
violence

Conspiracy theory
presented as fact
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4

The Protocols of the Elders of Zion
The protocols are a secret agreement, which aims to fulfill world
domination by the Jews. It is speculated that it was made for the
Basel conference and it was discovered in the 19th century. The
Jews have tried to deny it, even though the evidence shows and
proves that it was written by the Elders of Zion.
Hadith and Islamic Civilization, Grade 10, 2011-2012, p116

5

Destructive movements used by Zionism to reach its goals:
One of the tools used by the Zionists is the creation of
organizations, which employs people of different nationalities,
so that the Jews don’t become the sole face of these
organizations. These clubs work on charities and humane
activities but the underlying goal is to achieve the goals of the
Zionist movement. Some of the organizations are:
1. Masonism: a secretive Jewish organization working
secretively to achieve the major Jewish interests. Masonism is
a deceptive word, which means masonry, and its slogan is:
freedom, fraternity and equality.
2. Bna’i…
3. Lions Clubs: Masonist clubs, centered in the United States,
and has spies all over the world
4.Rotary Clubs
Hadith and Islamic Civilization, Grade 10, 2011-2012, p116

6

Show the dangers of Zionism through these strategies:
- Dissemination of obscenity, immorality and usury
- Stirring up sedition (fitnah) and plots throughout history
- Encouraging and supporting deviant trends in literature and art
Hadith and Islamic Civilization, Grade 10, 2011-2012, p118

7

Allah blessed the World with Muhammad’s presence and the
Ummah witnessed the best of its times under him. But then in
recent times, intrusions from other religions pushed shirk back
into this Ummah due to the spread of the advocates of error and
ghulu of the righteous, by building shrines on their graves and
turning them into idols to be worshipped before Allah, praying
to them, asking for help and offering sacrifices.
Monotheism, Grade 10, 2011-2012, p14

Historic inaccuracy
(The document was a
hoax)

Conspiracy theory
presented as fact

Portrays Islamic
minorities as enemies
of Islam
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8

9

Reasons for deviation from the right doctrine:
Ghulu [extremism] of all kinds: ghulu in the righteous and
elevating their statuses whereby some people sanctify them or
seek them for blessings, or believe that they possess abilities that
only Allah himself enjoys: knowledge of the unknown, warding
off harm, and bringing benefits. Others take them as
intercessors, sometimes reaching the extremity of worshipping
these people, blessing themselves with their shrines, getting
close to them by offering sacrifices, praying to them and asking
for help.
Monotheism, Grade 10, 2011-2012, p15

Intolerant of Islamic
minorities

In the 16th century, heresies, disunity and Sufism were
widespread. Infidel philosophers took over the lands of Muslims.
Allah sent them Salahiddine Al-Ayoubi then Ibn Taymiyyah,
who through his words and education fought the heretic acts of
philosophers and Sufis and fought with his words and his sword
the infidels of the Christian Crusaders. He refuted acts and
doctrines of the heretic people. His writings are still used…
against heretic people.
Monotheism, Grade 10, 2011-2012, p21

Some people might deviate from monotheism because of bad
upbringing and a pagan environment as the Prophet said: “All
babies are born with the instinct "fitrah"; his parents turn him
10
into a Jew, a Christian or a Magian (Zoroastrian).” Islam was not
mentioned because Islam comes before deviation.
Monotheism, Grade 10, 2011-2012, p34

Prejudicial against
People of the Book

Types of heresy: …When Allah is given a name other than what
11 he has named himself like calling Him Father by Christians.
Monotheism, Grade 10, 2011-2012, p57

Describes Christianity
as heresy

Whoever draws similarities between the traits of God and his
creations is not a true worshipper and is a worshipper of Idols
12
which is similar to the Christians who worship Christ…
Monotheism, Grade 10, 2011-2012, p58

Describes Christianity
as heresy

Many countries sought the formation of blocs to protect its
interests. The enemies of the Islamic Ummah seek the
disintegration of the Islamic world and the prevention of Islamic
13
unity by trying to influence some of the Islamic countries to join
their own blocs.
National Studies, Grade 10, 2011-2012, p12

Portrays multinational
organizations as
enemies of Islam
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The Islamic world suffers from an ideological flaw that stems
from a weakness in adhering to the values and teachings of
Islam. This flaw […] is due to the foreign attacks against it that
aim at fighting Islam and its believers and weakening Islamic
14
creed in the spirit of its youth. [...] So are you aware my student
brother of the threat and plots that the enemies of the nation are
aiming at you?
National Studies, Grade 10, 2011-2012, p22-23

Promotes narrative of
conflict between the
Islamic and NonIslamic world

Lessons learned from the story of Moses:
1. The Jews did not obey Allah's orders, neither did they accept
His ways or thank Him for His blessings but they were always
opposing all orders and all messengers. They denied Moses and
his efforts.
2. The Jews don’t have deep faith and have an inclination
towards kufr (disbelief).
3. The Jews are occupied by materialism. The sole reason for the
distortion of the Torah by the Jews was for the sake of getting
15 material gains.
4. The Jews are so eager about life, even if it means living under
humiliation, and they refuse to fight.
5. Feelings of arrogance and superiority inhabit the Jews. They
claim they are the chosen people even though God himself have
denied that, humiliated them, misled them and made them of
swine and apes.
6. The Jews distorted the Torah read today.
History of the Prophets, Biographies and the Spread of
Islam, Grade 10, 2011-2012, p31

Religious justification
of intolerance;
extremely antiSemetic

The Christians were divided into numerous factions after Jesus,
the most notable factions are:
Jacobians: who believe Jesus was god
Al-Nostouriya: who believe Jesus was the son of God
Monotheists: who believe that Jesus was a worshipper of God
16 and His Messenger. The two other infidel groups mentioned
persecuted the Muslim one and were able to wipe them out.
Only few monotheists remained to the day Mohammed was sent
as a messenger.
History of the Prophets, Biographies and the Spread of
Islam, Grade 10, 2011-2012, p36

Invalidates modern
Christianity

International Center for Religion and Diplomacy
The State of Curricular Reform in the Kingdom of Saudi Arabia | Page 72

Give some of the lessons learned about the traits of the Jews,
which require us to be careful and avoid dealing with them in
17 present times.
History of the Prophets, Biographies and the Spread of
Islam, Grade 10, 2011-2012, p40

Religious justification
of intolerance

Positive Statements
Any type of aggression committed by individuals, groups or
countries: by scaring, causing harm, threatening, unlawful
killing, and any other act of violence, any individual or group
crime aiming to scare or harm people, or to put their life or
security in jeopardy, like: damaging the environment or any
public spaces or private property, or any national or natural
resources. All these are images of corruption that Allah himself
have forbid us to for He said: “Do not seek mischief in the land
for Allah loves not those who do mischief.”
1

And Allah has ordered a penalty against terrorism, aggression
and corruption for He considers it an act of war against him and
the Prophet. He said: “The punishment of those who wage war
against Allah and His Messenger and commit mischief through
the land is execution or crucifixion or the cutting off of hands
and feet from opposite sides or exile from the land”. No human
law exists which is harsher than this.

This is a clear
prohibition against
terrorism.

Terrorism is a form of corruption that was forbidden by Allah.
Corrupting the land is strictly forbidden regardless of who the
perpetrator is. You should know that terrorism is not a form of
Islamic Jihad.
Jurisprudence, Grade 10, 2011-2012, p142
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Table A3: Recommended for Removal in Grade 11 Textbooks

1

2

3

4

5

6

(Benchmark for Evaluation of 2013 Revisions)
Avoid supporting a team against another for it may lead to
conflicts and hate… and it may lead to what God has not
Promotes religious
authorized like loving a Kafer and hating a believer.
intolerance
Jurisprudence, Grade 11, 2011-2012, p173
In the end of time, Jesus will be sent down to earth, as has been
revealed in the Quran and the Sunnah, and he will destroy the
crosses and kill the pig, and he will refuse any religion other
than Islam and will rule according to Mohammed's laws and not
Intolerant towards
his own.... and Jesus's arrival will be a refutation against the
People of the Book
Jews who claimed they killed him and a response to the
Christians who have elevated his status.
Monotheism, Grade 11, 2011-2012, p80
“Other than those who you directed your wrath against” do not
let us go on the path of those who have angered you, those who
have known the truth but did not abide by it and they are the
Jews, and those who have done similar things, “and those who
had gone astray” those who have not been rightly guided and
those who have strayed out, and they are the Christians and
whoever followed their way.
Tafsir, Grade 11, 2011-2012, p12
A believer searches for truth and teaches himself about its
benefits and then works by it, as opposed to the Jews that have
known the truth but did not abide by it, and as opposed to the
Promotes religious
Christians who worship Allah based on ignorance.
intolerance
Tafsir, Grade 11, 2011-2012, p13
Put a tick or cross in front of the following sentences and correct
the wrong statements:
a. Those who have angered Allah are: the Christians and all
those who have wronged the true path, so they worshiped God
but not on his own terms. ( )
b. Those who have gone astray are: the Jews, and everyone who
Allah has directed his anger against for they have corrupted and
spread nonbelief (kufr) on the earth ( )
Tafsir, Grade 11, 2011-2012, p14
Satisfaction of the Jews and Christians in the Muslims is
impossible until they abandon Islam and follow their void
religions.
Tafsir, Grade 11, 2011-2012, p37

Promotes religious
hostility

International Center for Religion and Diplomacy
The State of Curricular Reform in the Kingdom of Saudi Arabia | Page 74

7

The Jewish and Christian scholars among the people of the Book
know that the message of Islam is clearly the truth of what was
found in their books. But they oppose it out of stubbornness and
arrogance. God sees them, and will not forget actions for they
will be punished.
Tafsir, Grade 11, 2011-2012, p46

Personal attack levied
against an entire faith

8

…God’s law does not change. Jews and other Kuffar will beget
what happened to the Pharaoh and his people and the reason is
their kufr/disbelief… God promised defeat to the infidels and the
victory of believers
Tafsir, Grade 11, 2011-2012, p93

Promotes religious
hostility

9

[False callings against Islam] are of two types: religious and
distorted like the Qadianis and the Baha'i, and the non-religious
or secular like nationalism, socialism and others.
History of Islamic Civilization and Politics, Grade 11 (Term
II), 2011-2012, p103

Qadian today is one of the main strongholds for spreading
aberration and deviation in the name of religion, and from within
Islamic countries. This is how the Qadianism movement, in our
10 current time has become a destructive and corruptive force in the
Islamic world.
History of Islamic Civilization and Politics, Grade 11 (Term
II), 2011-2012, p105
Christianization is a form of attack against the civilization of
Muslim people, and the objectives of that being breaking the
Muslims' will, and achieving control over them after the failure
11
of the Crusades.
History of Islamic Civilization and Politics, Grade 11 (Term
II), 2011-2012, p139
(The harmful effects of medicine): [the doctors' true intentions
of] using this profession for Christianization. The Christian Aid
Harris said: the doctor must use the opportunity to reach the ears
12
and hearts of the Muslims.
History of Islamic Civilization and Politics, Grade 11 (Term
II), 2011-2012, p141

Intolerant of Islamic
minorities

Promotes religious
hostility
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Most Christians agree on the fact that education is the best
means of transforming the Muslims into followers of Christ.
That is why many of the foreign schools in Arab countries were
linked to Christian missions, and as the Jesuits say: the first
missionary is the school and the schoolbooks that the
Missionaries use to attack Islam, and forge the history of
Muslims and accuse them of blind racism, and that Islam does
13
not spread without the sword. And the girls' missionary schools
are also very important to the missionaries, particularly the
boarding schools, because they make prayers personal among
the students and take them away from the religious effects of the
Muslims homes.
History of Islamic Civilization and Politics, Grade 11 (Term
II), 2011-2012, p141

Promotes religious
conspiracy theories

Positive Statements
(199) “and certainly there are among the People of the Book
those who believe in Allah” some groups from the People of the
Book are prone to goodness and believe in Allah and worship
Him only.
“In the revelation to you” the Quran which was revealed to you.
“And in the revelation to them” the Torah and the Bible which
were revealed to them.
1

“Bowing in humility to Allah” surrendering to Allah.
“They will not sell the Signs of Allah for a miserable gain” They
do not conceal what was revealed to them by Allah nor distort it
like other People of the Book in exchange for material gains.

This lesson challenges
the blanket slanders,
condemnations and
attacks in the
curriculum.
While the bulk of
contradictory material
mutes this message, it
is still tolerant.

“For them there is a reward from their Lord” Allah will reward
these people on judgment day “God is swift in account” Allah is
swift in judgment and will not get tired of judging and
evaluating all your actions.
Tafsir, Grade 11, 2011-2012, p117
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Table A4: Recommended for Removal in Grade 12 Textbooks
(Benchmark for Evaluation of 2013 Revisions)
1

2

3

4

5

6

The Islamic literature instigates urges for the Jihad and will
diminish the value of blasphemy.
Arabic Literature, Grade 12 (Term II), 2011-2012, p11
Islamic literature is a means to respond to the mushrik poets, and
is a form of literature that will put terror in the souls of the
mushrikeen.
Arabic Literature, Grade 12 (Term II), 2011-2012, p12
These were all factors that contributed to pushing Islamic
literature to stand against what emerged from the blasphemy and
societal and ethical corrupting, such as the Sufi ways and what
they had adopted from witchcraft and sorcery, and what it had
engrained in the spirit of the people in terms of a tendency
towards dependence and a lack of motivation and other such
aspects of weakness. In addition to other concepts such as the
belief in saints and the righteous, and the visiting of the graves
and the call for intercession.
Arabic Literature, Grade 12 (Term II), 2011-2012, p17
Jihad for Allah's cause is a winning trade and form of salvation
from painful suffering, and aims at spreading Islam and
defending it and correcting people's beliefs and orientations
towards the worship of God. It also aims at stopping darkness
and corruption, and obliterating their roots from the earth.
National Studies, Grade 12 (Term I), 2011-2012, p26
The Understanding of Jihad: there are two understandings of
Jihad, the first […] and a special meaning which is: putting
effort and energy towards fighting for Allah's sake to spread
Islam and defend it…
National Studies, Grade 12 (Term I), 2011-2012, p26
[…] the danger of a Jewish presence in Palestine as a threat to
the religion of Islam, for Jews have been the enemies of Islam
and our Prophet Mohammad since the dawn of Islam, and still
are the predominant combatants against it, and the danger of
their control over Palestine and Jerusalem in particular which
they have declared as their capital, is represented by their
determination to destroy the Aqsa Mosque and build their
alleged synagogue on its ruins, heaven forbid, for they have
burnt it and repeatedly attacked it, but they will not, even if they
don't stop, succeed in eliminating its features.
Islamic World Studies, Grade 12 (Term II), p98

Promotes literature as
a weapon for religious
conflict

Intolerant of Islamic
minorities

Promotes aggression

This ignores
significant periods of
history during which
Jews and Muslims coexisted peacefully
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7

8

9

Palestine is a Muslim land, owned by whoever has given himself
to Allah, and the Jews have strayed from the true religion of
Moses, and have distorted the Torah, and they are the source of
corruption.
Islamic World Studies, Grade 12 (Term II), p105
(Definition of Jihad) Specific definition: putting effort into
fighting the kuffar.
Hadith, Grade 12 (Term I), 2011-2012, p39
“Whoever fights so that the word of Allah could be the highest,
has killed for the sake of Allah… And they will not stop fighting
you until they return you from your religion if they can.”
Hadith, Grade 12 (Term I), 2011-2012, p43

Religious justification
for bias

Promotes violence

“Indeed, those who disbelieve in Our verses - We will drive
them into a Fire. Every time their skins are roasted through We
10 will replace them with other skins so they may taste the
punishment. Indeed, Allah is ever Exalted in Might and Wise.”
Tafsir, Grade 12, 2011-2012, p11
...and do not kill whom God has forbidden you from killing such
as Muslims and infidels who have a pact with Muslims, except
11
those whose killing is rightful such as apostates.
Tafsir, Grade 12, 2011-2012, p44

Direct call to violence

Surat al-Anam Verse 165: “Indeed, those who have divided their
religion and become sects.” The text states: “these are the Jews
12 and the Christians and other infidels who changed the upright
creed of Abraham […]”
Tafsir, Grade 12, 2011-2012, p49

Promotes religious
intolerance

[…] Zionism does not seek to obtain the affection of others
because it does not seek to draw them to Judaism, thus, the
relations of Jews with the countries they have lived in have been
tense and unstable which has led many peoples to act against
them and turn aggressive against them and kick them out. For
ever since the Jews were fragmented communities in different
countries they have not known peace with any nation because of
Uses religion to justify
13 their tendency towards cunningness, deceit, and conspiracy, and
intolerance
there is no better example of this than the Muslim experience
with them in the city that The Prophet kicked them out of, and
called for their expulsion from the Arabian peninsula in the same
way that occurred to them in other countries like Germany,
Poland, Spain, and others.
Islamic World Studies, Grade 12 (Term II), 2011-2012, p117118
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Jews throughout their history have never given any attention to
peace because they believe that it pertains to the Jewish nation
only, as for other nations, building peace with them is
impossible because they believe that the other nations must live
in internal struggle that prevents them from obtaining stability so
14
that it may not confront it, and maybe that explains the Jewish
adamancy towards the spread of corruption and chaos through
different means even with the countries that acknowledge its
existence by signing a peace treaty with it.
Islamic World Studies, Grade 12 (Term II), 2011-2012, p118
It was in these days that Abdul Aziz said his great and deep
words: “America and Britain have to decide between an Arab
15
land filled with peace, or a Jewish land drowning in blood.”
Reading Comprehension, Grade 12, 2011-2012, p85

Promotes the
perception of an
eternal conflict
between Islam and
Jews
Message does not
allow for any embrace
of a peaceful
relationship

Extremely hostile
towards Israel

Shirk is a reason to fight its people and commit Jihad against
16 them (mujahadatihim).
Monotheism, Grade 12, 2011-2012, p13
The conditions and regulations for fighting the Kuffar and the
polytheists:
17 1. If they refuse the invitation to Islam and to pay the jizya.
2. Muslims have to be powerful enough to […] fight
Monotheism, Grade 12, 2011-2012, p13
18

Direct call to violence

The great shirk is a good enough reason to fight its people…
Monotheism, Grade 12, 2011-2012, p16

The human being either is an original kafir like the Jews,
Christians, and the pagans, as in the words of Allah: "Those who
disbelieve among the people of the Book and among the
polytheists will dwell in hellfire. They are the worst of
19 creatures.” The act of “takfeer” against these people is a
responsibility. And whoever doesn’t is a kafir himself because
the person is denying what was brought to us by Allah and His
Prophet.
Monotheism, Grade 12, 2011-2012, p30

Dismissive of the
concept of the People
of the Book
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The ruling against sorcery and sorcerers:
- The first type [of sorcery]: The one that utilizes the devils by
worshipping them and sacrificing to them […] This is an act of
polytheism, and its perpetrator should be killed for apostasy.
- The second type [of sorcery]: The magic of sorcery and deceit
20 with the use of potions, smoke, drugs and spells… the
perpetrator should be punished in order to stop the evil from
spreading, even if that means killing the perpetrator. The
punishment should be executed by the perpetrators’ guardians or
their delegates.
Monotheism, Grade 12, 2011-2012, p41

Direct call to violence

The Prophet blocked all paths that lead to shirk:
1. He warned against venerating the righteous and saints because
that will lead to their worship…
21 2. The Prophet also warned against building structures over
graves….
3. The Prophet also warned against praying at graves…
Monotheism, Grade 12, 2011-2012, p49

Intolerant of Islamic
minorities

Forbidden loyalty:
Being loyal, loving and advocating for kuffar and disregarding
Muslims. “Let not the believer take the nonbelievers as friends
22 or helpers, if they do then they shall have no relation to Allah
except by way of precaution , that you guard yourselves from
them” It is forbidden by Allah for believers to be loyal to kuffar.
Monotheism, Grade 12, 2011-2012, p105
The reasons for hostility towards kuffar:
1. The kuffars are enemies of Allah […]
2. Being loyal to the kuffar means one is satisfied with their
state of kufr […]
23
3. Kuffar are the enemies of Islam and its people.
4. Being loyal to kuffar means one is willing to advocate for
them, and this causes the discontent of Allah and His
punishment is due.
Monotheism, Grade 12, 2011-2012, p105

Directly advocates for
intolerance against
non-Muslims
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Permissible hostility:
Islam authorized hating whatever Allah hates from corruption,
kufr, and sins and whoever commits any of these, then a Muslim
is ordered to disown and hate everything that Allah and His
24 Messenger hate as He said: : “ Allah hates corruption” and
“Allah does not permit the kufr worship…”
…The hatred and disowning of Kuffar, and hostility towards
them because of their state of kufr and shurk…
Monotheism, Grade 12, 2011-2012, p113
The effects of imitating the kuffar… great danger to Islam
1. imitating them is an act which goes against Allah…
2. …might lead to loving them
25
3. …shows a sign of admiration
4. …deviation of Muslims away from their own religion…
Monotheism, Grade 12, 2011-2012, p118
Innovation in worship:
Includes the chants or zikr innovated by Sufists for they are
contradictory to the authorized zikr
Building on graves, building mosques, and visiting them for the
26
purpose of seeking blessings or pleading the dead and other
polytheist actions… Women visiting graves, for the Prophet
cursed them.
Monotheism, Grade 12, 2011-2012, p133

Directly advocates for
intolerance against
non-Muslims

Promotes religious
intolerance

Promotes intolerance
of Islamic minorities

Positive Statements

1

Humans enjoy an important standing in Islam for 14 centuries
ago, human rights were legalized to organize humanity's
relationship with God and the relationship between Muslims and
non-Muslims, to protect the dignity of humans, and to promote
principles of social, economic and political rights and freedoms.
The Prophet declared the principles of human rights in his
farewell speech and last sermon in which he said “Oh people,
your God is one, All mankind comes from Adam and Eve,
therefore an Arab has no superiority over a non-Arab”
Library and Research, Grade 12, 2011-2012, p35

Religious support for
ethnic tolerance
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2

The Qur'an commands to treat parents well and with respect,
regardless of whether they are Muslims or non-Muslims.
Tafsir, Grade 12, 2011-2012, p104

3

Military security is a part of national security, and Islamic
teachings calls to Jihad for Allah’s cause, to raise his word up
high. However, Islam does not call for beginning the aggression,
in fact it stresses peacefulness.
Reading Comprehension, Grade 12, 2011-2012, p72

Restricts use of
violence

4

We must caution against imitating non-Muslims in the way they
host their dinner parties, for in that there is a loss of Islamic
identity, and the risk of falling into practical imitation, including:
mixing the two sexes in the dinner, hosting the dinners to music
and singing, and photography. And this is similar to what some
people do in introducing the husband and his peers to the women
while they are fully adorned, as a result of which might occur
something larger than what Sharia approves of.
Hadith, Grade 12 (Term I), 2011-2012, p61

Tolerant warning
against violation of
Islamic law

5

There is a difference between forbidden loyalty to kuffar and
charity and goodness… treating a peaceful kuffar kindly… is not
considered to be forbidden loyalty…
Monotheism, Grade 12, 2011-2012, p109

6

Errors:
…To say that all kinds of loyalty to kuffar is forbidden is not
true, but there are many provisions and conditions which were
previously mentioned, and not all may lead to expulsion… To
believe that a natural love for a kafer relative is forbidden.
To love someone’s parents, wife and children is natural but does
not entail loving their religion or accepting it. Natural love
should be accompanied with hate to their faith because of their
kufr…supporting an unjust Muslim against a kafer. This is
wrong because Allah forbade injustice even against enemies.
Therefore, support the Muslim by stopping his injustice…
Monotheism, Grade 12, 2011-2012, p110

Religious support for
religious tolerance

Conditions religious
intolerance
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ADDENDUM B:
QUR’ANIC SOURCES RELATED TO PEOPLE OF
THE BOOK
1.

INTRODUCTION

This study found that the most biased, intolerant and inflammatory quotations in Saudi textbooks
were in relation to statements made about Jews and Christians. This could lead many in the West to
assume that biases against non-Muslims emanate directly from the Qur’an. An assessment by
Muslim scholars for this report refutes that idea. A review of verses from the Qur’an and teachings
of the Prophet Muhammad show that these biased and intolerant statements about Jews and
Christians largely run counter to the fundamental teachings of Islam. The main problem is not that
Saudi textbooks reflect an Islamic view of non-Muslims, but that they present a selective
interpretation of the Islamic doctrine.
Muslims believe that the source of the Qur’an is the same God that sent prophets to other nations
and peoples since the beginning of time. This is clearly reflected even in the early teachings in the
Saudi education system, as seen in this passage from the newest edition of the Grade 3 Monotheism
text:
What does the tenant "believing in the Holy books" mean? - It means believing in all the Holy books that
God had sent upon the prophets to guide their people.
The books are:
 Quran which was sent to Muhammad
 Torah which was sent to Moses
 The Bible which was sent to Jesus.
The proof is in God's words: “The Messenger believes in what has been revealed to him by Allah as do
the men of faith who believe in Allah, his angels, His books, and His messengers. We make no
distinctions between the messengers”

The stories in the Qur’an about Jews, Christians, and other communities of faith, whether positive
or negative, are essentially narratives that God uses to instruct Muslims (and at times admonish
Jews and Christians about not following the path given by God through their prophets and
scriptures) about what he expects from them in terms of belief and practice. Much of this material
highlights cases related to these faith communities that are designed to help Muslims avoid
repeating their mistakes while simultaneously finding inspiration in the good that they achieved.
Overwhelmingly, however, the agency for action against these communities for wrongdoing is
reserved to God, and not given to the Muslim community. Take this verse from Sura Baqra 133 as
an example:
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‘The Jews said that the Christians follow nothing (i.e. are not on the right religion); and the Christians
said that the Jews follow nothing (i.e. are not on the right religion); though they both recite the
Scripture. Like unto their word, said (the pagans) who know not. Allah will judge between them on the
Day of Resurrection about that wherein they have been differing.’

The Saudi textbook writers, however, seem to take a different view. God’s criticism of these nonMuslim faith communities is consistently interpreted as giving them broad license to attack Jews
and Christian, through criticism, exclusion and violence. These attacks, it should be noted, are
generally not based on verses from the Qur’an, but are typically political propaganda and historical
anger based on perceived injustices. The logic behind them has often simply been lost and distilled
down to direct racism. In fact, however, even in cases of polytheism, among the most egregious
crimes in the world view of Sheikh Abdul Wahhab, the Qur’an explicitly reserves punishment to
God:
Verily, those who believe (in Allah and in His Messenger Muhammad), and those who are Jews,
and the Sabians, and the Christians, and the Magians, and those who worship others besides Allah,
truly, Allah will judge between them on the Day of Resurrection. Verily! Allah is Witness over all
things. (Al Hajj, Chapter 22, Verse 17)

In some instances the Qur’an, in fact, orders Muslims only to engage in constructive criticism or
arguments with People of the Book:
And argue not with the people of the Scripture (Jews and Christians), unless it be in (a way) that is
better (with good words and in good manner, inviting them to Islamic Monotheism with His
Verses), except with such of them as do wrong, and say (to them): “We believe in that which has
been revealed to us and revealed to you; our Ilah (God) and your Ilah (God) is One (i.e. Allah),
and to Him we have submitted (as Muslims).” (Al-Ankaboot, Chapter 29, Verse 46)

The warning against conflict and inhospitable behavior toward non-Muslims is not one that only
comes from God, however. The Prophet Muhammad issued his own severe warnings, such as:
"Whoever oppresses any Dhimmi (non-Muslim citizen of the Islamic state), I shall be his prosecutor
on the Day of Judgment." (Ajlouni, Kashf al-Khafa’ II, 218)

A selection of quotes from the Qur’an about the Ahl-e-Kitab, or People of the Book, follows. Both
cooperative and critical quotes are included, in an effort to inspire reflection on the breadth of
Qur’anic teaching with respect to these faith traditions, versus how it has been represented by
Salafism, as demonstrated in the textbook review and analysis. These quotes demonstrate that, far
from a sweeping indictment of the People of the Book in the Qur’an or the teachings of the Prophet
Muhammad, there exists a great deal of nuance. On balance, the supportive and cooperative
material outweighs the negative, and undermines efforts to base extreme prejudice toward nonMuslims in Islamic doctrine.
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Table B1: Verses about Ahl-e-Kitab, (Jews or Christians)
Original

English Translation

1.

ب َو ََل
ِ َما يَ َو ُّد الَّ ِذينَ َكفَرُوا ِم ْن أَ ْه ِل ْال ِكتَا
ْال ُم ْش ِر ِكينَ أَ ْن يُنَ َّز َل َعلَ ْي ُك ْم ِم ْن َخي ٍْر ِم ْن َربِّ ُك ْم
َّ َّللاُ يَ ْختَصُّ بِ َرحْ َمتِ ِه َم ْن يَشَا ُء َو
َّ َو
َّللاُ ُذو ْالفَضْ ِل
ْ
 )ال َع ِظ ِيمBaqara V#105

It is never the wish of those without faith among
the People of the Book nor the polytheists, that
any good be sent down upon you from your
Lord. But Allah with His mercy chooses whom
He pleases, for Allah is the Possessor of great
grace.

2.

ب لَوْ يَ ُر ُّدونَ ُك ْم ِم ْن بَ ْع ِد
ِ َو َّد َكثِي ٌر ِم ْن أَ ْه ِل ْال ِكتَا
َ
ُ
ْ
ْ
ْ
إِي َمانِ ُك ْم ُكفَّارًا َح َسدًا ِم ْن ِعن ِد أنف ِس ِه ْم ِمن بَ ْع ِد َما
َّ ق فَا ْعفُوا َواصْ فَحُوا َحتَّى يَأْتِ َي
ُّ تَبَيَّنَ لَهُ ُم ْال َح
َُّللا
َّ  بِأ َ ْم ِر ِه إِ َّنBaqara
َي ٍء قَ ِدي ٌر
ْ َّللاَ َعلَى ُك ِّل ش
109

Many of the People of the Book wish if they
could turn you back into unbelievers after you
have believed, out of envy proceeding from their
souls, even though the Truth has become clear to
them. But forgive and overlook until Allah gives
his command for He has power over all things

3.

َي ٍء
ْ صا َرى َعلَى ش
َ َّت الن
ِ ت ْاليَهُو ُد لَ ْي َس
ِ ََوقَال
ْ
َ
َ
ُ
ْ
َي ٍء َوهُ ْم
ش
ى
ل
ع
د
ُو
ه
ي
ال
ت
س
ي
ل
ى
ر
ا
ص
َ
ْ
َ ِ َ
َ َ َّت الن
ِ ََوقَال
ْ
ْ
َّ
َ
َ
ك قَا َل ال ِذينَ ََل يَ ْعل ُمونَ ِمث َل
َ َِاب َكذل
َ يَ ْتلُونَ ال ِكت
َّ َقَوْ لِ ِه ْم ف
اَّللُ يَحْ ُك ُم بَ ْينَهُ ْم يَوْ َم ْالقِيَا َم ِة فِي َما َكانُوا فِي ِه
ُ
ْ
َ
ف
ل
ت
خ
ي
Baqara
113
ََ ِ ون

The Jews say: “The Christians follow nothing
(true), and the Christians say: “the Jews follow
nothing (true); yet they both are readers of the
scripture. Likewise those who know nothing
make similar statements. Allah will judge
between them on Judgment Day in that wherein
they differ

4.

صا َرى َحتَّى
َ ضى َع ْن
َ َّك ْاليَهُو ُد َو ََل الن
َ َْولَ ْن تَر
َّ تَتَّبِ َع ِملَّتَهُ ْم قُلْ إِ َّن هُدَى
َّللاِ هُ َو ْالهُدَى َولَئِ ِن
ك
َ َك ِمنَ ْال ِع ْل ِم َما ل
َ اتَّبَعْتَ أَ ْه َوا َءهُ ْم بَ ْع َد الَّ ِذي َجا َء
َّ َ ِمنBaqara 120
ير
ِ ََّللاِ ِم ْن َولِ ٍّي َو ََل ن
ٍ ص

Never will the Jews or Christians be pleased with
you (O Muhammed) until you follow their
religion. Say: Surely, Allah’s guidance is the
(real) guidance. Were you to follow their desires
after the knowledge which has come to you, then
you shall have no protection nor any help from
Allah

5.

ب تَ َعالَوْ ا إِلَى َكلِ َم ٍة َس َوا ٍء بَ ْينَنَا
ِ قُلْ يَا أَ ْه َل ْال ِكتَا
َّ
ك بِ ِه َش ْيئًا َو ََل
َ َوبَ ْينَ ُك ْم أَ ََّل نَ ْعبُ َد إِ ََّل َّللاَ َو ََل نُ ْش ِر
َّ ضنَا بَ ْعضًا أَرْ بَابًا ِم ْن دُو ِن
َّللاِ فَإ ِ ْن تَ َولَّوْ ا
ُ يَتَّ ِخ َذ بَ ْع
َ
ُ
ُ
ْ
َّ
َ
َ فقولوا اشهَدُوا بِأنا ُم ْسلِ ُمونAl Imran 64

(O Mohammed) Say: “O people of the Book: Let
us come to common terms between us, that we
worship none but Allah and that we associate no
partners with Him, and that none of us shall take
others as Lords besides Allah. Then, if they turn
away, say: “Bear witness that we are Muslims”

6.

ب لِ َم تُ َحاجُّ ونَ فِي إِ ْب َرا ِهي َم َو َما
ِ يَا أَ ْه َل ْال ِكتَا
َ
ْ
َّ
اْل ْن ِجي ُل إَِل ِم ْن بَ ْع ِد ِه أفَ ََل
ِ َأُ ْن ِزل
ِ ت التَّوْ َراةُ َو
) هَا أَ ْنتُ ْم هَؤ ََُل ِء َحا َججْ تُ ْم فِي َما لَ ُك ْم56( َتَ ْعقِلُون
َّللا
ُ َّ ْس لَ ُك ْم بِ ِه ِع ْل ٌم َو
َ بِ ِه ِع ْل ٌم فَلِ َم تُ َحا ُّجونَ فِي َما لَي
َ
ْ
َ يَ ْعلَ ُم َوأنتُ ْم ََل تَ ْعلَ ُمونAl Imran 65

O People of the Book, why do you argue about
Abraham while the Torah and the Gospel were
not revealed until after him? Then will you not
reason?

International Center for Religion and Diplomacy
The State of Curricular Reform in the Kingdom of Saudi Arabia | Page 85

7.

ْ َو َّد
ضلُّونَ ُك ْم َو َما
ِ ُب لَوْ ي
ِ ت طَائِفَةٌ ِم ْن أَ ْه ِل ْال ِكتَا
َضلُّونَ إِ ََّل أَ ْنفُ َسهُ ْم َو َما يَ ْش ُعرُون
ِ ُ يAl Imran
69

A faction of the People of the Book wish they
could mislead you. But they do not mislead
except themselves, and they perceive it not.

8.

َّ ت
َّللاِ َوأَ ْنتُ ْم
ِ ب لِ َم تَ ْكفُرُونَ بِآَيَا
ِ يَا أَ ْه َل ْال ِكتَا
ْ
َ تَشهَ ُدونAl Imran 70

O People of the Book, why do you disbelieve in
the verses of Allah while you witness (to their
truth)?

9.

َّ ب لِ َم ت َْلبِسُونَ ْال َح
ق بِ ْالبَا ِط ِل
ِ يَا أَ ْه َل ْال ِكتَا
َ
ْ
َّ  َوتَ ْكتُ ُمونَ ال َحAl Imran 71
َق َوأ ْنتُ ْم تَ ْعلَ ُمون

O people of the Book, why do you confuse the
truth with falsehood and conceal the truth while
you know (it)?

10.

ْ ََوقَال
ب آَ ِمنُوا بِالَّ ِذي أُ ْن ِز َل
ِ ت طَائِفَةٌ ِم ْن أَ ْه ِل ْال ِكتَا
َّ
َ
َ
ُار َوا ْكفُرُوا آ ِخ َره
ِ ََعلَى ال ِذينَ آ َمنُوا َوجْ هَ النَّه
َ لَ َعلَّهُ ْم يَرْ ِجعُونAl Imran 72

And a faction of the People of the Scripture say
(to each other), “Believe in that which was
revealed to the believers at the beginning of the
day and reject it at its end then perhaps they will
abandon their religion

11.

ْ
ار يُ َؤ ِّد ِه
ِ َو ِم ْن أَ ْه ِل ْال ِكتَا
ٍ َب َم ْن إِ ْن تَأ َم ْنهُ بِقِ ْنط
ْ
ك إِ ََّل
َ َار ََل يُؤَ ِّد ِه إِلَ ْي
َ إِلَ ْي
ٍ ك َو ِم ْنهُ ْم َم ْن إِ ْن تَأ َم ْنهُ بِ ِدين
َ
ُ
َّ
َ
َ
َ
َ
َ
َ
ْس َعل ْينَا
َ َِما ُد ْمتَ َعل ْي ِه قائِ ًما ذل
َ ك بِأنهُ ْم قالوا لي
َّ فِي ْاْلُ ِّميِّينَ َسبِي ٌل َويَقُولُونَ َعلَى
ب َوهُ ْم
َ َّللاِ الْ َك ِذ
َ يَ ْعلَ ُمونAl Imran 75

And among the People of the Book is he who, if
you entrust him with a great amount (of wealth),
he will return it to you. And among them is he
who, if you entrust him with a (single) silver
coin, he will not return it to you unless you are
constantly standing over him (demanding it).
That is because they say, “there is no blame upon
us concerning the unlearned.” And they speak
untruth about Allah while they know it.

12.

َّ َّللاِ َو
َّ ت
َُّللا
ِ ب لِ َم تَ ْكفُرُونَ بِآَيَا
ِ قُلْ يَا أَ ْه َل ْال ِكتَا
َ َش ِهي ٌد َعلَى َما تَ ْع َملُونAl Imran 98

Say: “O People of the Book, why do you
disbelieve in the verses of Allah while Allah is
Witness over what you do?”

13.

َّ ص ُّدونَ ع َْن َسبِي ِل
َّللاِ َم ْن
ُ َب لِ َم ت
ِ قُلْ يَا أَ ْه َل ْال ِكتَا
َ
َّ
آَ َمنَ تَ ْب ُغونَهَا ِع َوجًا َوأ ْنتُ ْم ُشهَدَا ُء َو َما َّللاُ بِغَافِ ٍل
َ َع َّما تَ ْع َملُونAl Imran 99

Say: O People of the Book, why do you avert
from the way of Allah those who believe,
seeking to make it seem deviant, while you are
witnesses (to the truth). And Allah is not
unaware of what you do.”

14.

ْ ُك ْنتُ ْم َخ ْي َر أُ َّم ٍة أُ ْخ ِر َج
َاس تَأْ ُمرُون
ِ َّت لِلن
َُِّوف َوتَ ْنهَوْ نَ َع ِن ْال ُم ْن َك ِر َوتُ ْؤ ِمنُونَ بِاَّلل
ِ بِ ْال َم ْعر
ب لَ َكانَ َخ ْيرًا لَهُ ْم ِم ْنهُ ُم
ِ َولَوْ آَ َمنَ أَ ْه ُل ْال ِكتَا
ْ
َ
ُ
ْ
َ
َ
ُ
ق
س
ا
ف
ال
م
ه
ر
ُ
ث
ك
أ
و
َِ ون
ُ
َ َ ْال ُم ْؤ ِمنُونAl Imran 110

You are the best nation produced (as an example)
for mankind. You enjoin what is right and forbid
what is wrong and believe in Allah. If only the
People of the Book had believed, it would have
been better for them. Among them are believers,
but most of them are defiantly disobedient.
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َب أُ َّمةٌ قَائِ َمةٌ يَ ْتلُون
ِ لَ ْيسُوا َس َوا ًء ِم ْن أَهْ ِل ْال ِكتَا
َّ ت
)111( ََّللاِ آَنَا َء اللَّ ْي ِل َوهُ ْم يَ ْس ُج ُدون
ِ آَيَا
ْ
ْ
ْ
َّ ِي ُْؤ ِمنُونَ ب
َ
ْ
ُوف
ِ اَّللِ َواليَوْ ِم اْل ِخ ِر َويَأ ُمرُونَ بِال َم ْعر
ْ
ْ
ت
ِ ار ُعونَ فِي ال َخ ْي َرا
ِ َويَ ْنهَوْ نَ َع ِن ال ُم ْن َك ِر َويُ َس
َك ِمنَ الصَّالِ ِحين
َ ِ َوأُولَئAl Imran 113, 114

They are not all the same; among the People of
the Book is a community standing (in
obedience), reciting the verses of Allah during
periods of the night and prostrating in prayer
(113) They Believe in Allah and the Last day,
and they enjoin what is right and forbid what is
wrong and hasten to good deeds. And those are
among the righteous.

16.

َّ ِب لَ َم ْن ي ُْؤ ِمنُ ب
اَّللِ َو َما أُ ْن ِز َل
ِ َوإِ َّن ِم ْن أَ ْه ِل ْال ِكتَا
َإِلَ ْي ُك ْم َو َما أُ ْن ِز َل إِلَ ْي ِه ْم خَا ِش ِعينَ ِ ََّّللِ ََل يَ ْشتَرُون
َّ ت
ً َِّللاِ ثَ َمنًا قَل
ك لَهُ ْم أَجْ ُرهُ ْم ِع ْن َد َربِّ ِه ْم
َ ِيَل أُولَئ
ِ بِآَيَا
ْ
َّ
ب
ِ  إِ َّن َّللاَ َس ِري ُع ال ِح َساAl Imran 199

And indeed, among the People of the Book are
those who believe in Allah and what was
revealed to you and what was revealed to them,
being humbly submissive to Allah. They do not
exchange the verses of Allah for a small price.
Those will have their reward with their Lord.
Indeed, Allah is swift in account

17.

ْب َم ْن يَ ْع َمل
َ لَي
ِ ْس بِأ َ َمانِيِّ ُك ْم َو ََل أَ َمانِ ِّي أَ ْه ِل ْال ِكتَا
َّ
ً
َ
سُو ًءا يُجْ َز بِ ِه َو ََل يَ ِج ْد لهُ ِم ْن دُو ِن َّللاِ َولِيا َو ََل
صيرًا
ِ َ نNisaa 123

Paradise is not obtained by your wishful thinking
nor by that of the People of the Book. Whoever
does a wrong will be recompensed for it, and he
will not find besides Allah a protector or a
helper.

18.

َب أَ ْن تُنَ ِّز َل َعلَ ْي ِه ْم ِكتَابًا ِمن
َ ُيَسْأَل
ِ ك أَ ْه ُل ْال ِكتَا
َ
َ
ُ
ُ
ْ
ك فَقَالوا
َ ِال َّس َما ِء فَقَ ْد َسألوا ُمو َسى أكبَ َر ِم ْن َذل
َّ أَ ِرنَا
َّللاَ َج ْه َرةً فَأ َ َخ َذ ْتهُ ُم الصَّا ِعقَةُ بِظُلْ ِم ِه ْم ثُ َّم
ْ
ْ
ُ
َ
َ
ْ
ْ
ْج
اتَّ َخ ُذوا ْال ِع َل ِمن بَع ِد َما َجا َءتهُ ُم البَيِّنَات ف َعفوْ نَا
ك َوآَتَ ْينَا ُمو َسى س ُْلطَانًا ُمبِينًا
َ ِ ع َْن َذلNisaa
153

The People of the Book ask you to bring down to
them a book from the heaven. But they had asked
of Moses even greater than that and said, “show
us Allah outright”, so the thunderbolt struck
them for their wrongdoing. Then they took the
calf (for worship) after clear evidences had come
to them, and We pardoned that. And we gave
Moses a clear authority.

19.

ب إِ ََّل لَي ُْؤ ِمن ََّن بِ ِه قَبْ َل َموْ تِ ِه
ِ َوإِ ْن ِم ْن أَ ْه ِل ْال ِكتَا
ُ
َ
َ
ُون
َعل ْي ِه ْم ش ِهيدًا
 َويَوْ َم ْالقِيَا َم ِة يَكNisaa 159

And there is none of the people of the book, but
must believe in Jesus before his death. And on
the Day of Judgment, he will be a witness against
them.

15.
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20.

21.

22.

O People of the Book, commit no excesses in
your religion nor say of Allah aught but the truth.
The Messiah, Jesus, the son of Mary, was no
ْ
َ
ْ
ب ََل تَ ْغلُوا فِي ِدينِ ُك ْم َو ََل تَقُولُوا
َا
ت
ك
ال
ل
ه
أ
ا
ي
more than a Messenger of Allah and His Word
َ
ِ ِ َ
ْ
ْ
َّ
َّ
َّ
َ
َّ َعلى َّللاِ إَِل ال َح
ق إِن َما ال َم ِسي ُح ِعي َسى ابْنُ َمرْ يَ َم
(“BE!” and he was) which He directed to Mary
َّ َرسُو ُل
َُّللاِ َو َكلِ َمتُهُ أَ ْلقَاهَا إِلَى َمرْ يَ َم َورُو ٌح ِم ْنه
and a soul/spirit (Ruh) created by Him. So
َّ ِ فَآ َ ِمنُوا بbelieve in Allah and his Messengers. Say not:
اَّللِ َو ُر ُسلِ ِه َو ََل تَقُولُوا ثَ ََلثَةٌ انْتَهُوا َخ ْيرًا
َّ “ لَ ُك ْم إِنَّ َماThree” (trinity), Cease! (it is) better for you. For
َُّللاُ إِلَهٌ َوا ِح ٌد ُس ْب َحانَهُ أَ ْن يَ ُكونَ لَهُ َولَ ٌد لَه
َ
َِّض َو َكفَى بِاَّلل
Allah is but one God, Glory be to Him (far
ِ َما فِي ال َّس َما َوا
ِ ْت َو َما فِي ْاْلر
ً  َو ِكNisaa 171
يَل
Exalted is He) above having a son. To Him
belongs all that is in the heavens and all that is in
the earth. And Allah is All-Sufficient as a
Disposer of affairs
O People of the Book! Our Messenger has come
ْ
َ
ْ
ب قَ ْد َجا َء ُك ْم َرسُولُنَا يُبَيِّنُ لَ ُك ْم َكثِيرًا
َا
ت
ك
ال
ل
ه
أ
ا
ي
َ to you, making clear to you much of what you
ِ ِ َ
ْ
ُ
ُ
ْ
ْ
ُ
ُ
ُ
ْير قَد
ْ
َ
concealed of the Book and passing over much.
ِ ِم َّما كنت ْم تخفونَ ِمنَ ال ِكتَا
ٍ ِب َويَ ْعفو عَن كث
َّ َ َجا َء ُك ْم ِمنMaida 15
ٌ َِّللاِ نُو ٌر َو ِكتَابٌ ُمب
ين
Indeed, there has come to you (a new) light and a
clear book from Allah

َّ صا َرى نَحْ نُ أَ ْبنَا ُء
َ َّت ْاليَهُو ُد َوالن
َِّللا
ِ ََوقَال
َوأَ ِحبَّا ُؤهُ قُلْ فَلِ َم يُ َع ِّذبُ ُك ْم بِ ُذنُوبِ ُك ْم بَلْ أَ ْنتُ ْم بَ َش ٌر
َ َِم َّم ْن َخل
ِق يَ ْغفِ ُر لِ َم ْن يَشَا ُء َويُ َع ِّذبُ َم ْن يَشَا ُء َو ِ ََّّلل
َ
ُ ُم ْل
ض َو َما بَ ْينَهُ َما َوإِلَ ْي ِه
ِ ك ال َّس َما َوا
ِ ْت َو ْاْلر
صي ُر
ِ  ْال َمMaida 18

23.

ب قَ ْد َجا َء ُك ْم َرسُولُنَا يُبَيِّنُ لَ ُك ْم َعلَى
ِ يَا أَ ْه َل ْال ِكتَا
َ
ُ
ُ
ْ
ْ
َ
ير
ٍ فَ ْت َر ٍة ِمنَ الرُّ ُس ِل أن تقولوا َما َجا َءنَا ِمن بَ ِش
َّ ير فَقَ ْد َجا َء ُك ْم بَ ِشي ٌر َونَ ِذي ٌر َو
َّللا ُ َعلَى ُك ِّل
ٍ َو ََل نَ ِذ
َي ٍء قَ ِدي ٌر
ْ  شMaida 19

24.

صا َرى
َ َّيَا أَ ُّيهَا الَّ ِذينَ آَ َمنُوا ََل تَتَّ ِخ ُذوا ْاليَهُو َد َوالن
ْض َو َم ْن يَتَ َولَّهُ ْم ِم ْن ُك ْم
ُ أَوْ لِيَا َء بَ ْع
ٍ ضهُ ْم أَوْ لِيَا ُء بَع
َّ
ْ
َّ
ْ
َ
َ
َّ
َفَإِنَّهُ ِمنهُ ْم إِن َّللاَ َل يَ ْه ِدي القوْ َم الظالِ ِمين
Maida 51

25.

ب هَلْ تَ ْنقِ ُمونَ ِمنَّا إِ ََّل أَ ْن آَ َمنَّا
ِ قُلْ يَا أَ ْه َل ْال ِكتَا
ُ
َ
َّ ِب
اَّللِ َو َما أُ ْن ِز َل إِلَ ْينَا َو َما أ ْن ِز َل ِم ْن قَبْ ُل َوأ َّن
َ أَ ْكثَ َر ُك ْم فَا ِسقُونMaida 59

And (both) the Jews and Christians say: We are
the children of Allah and His loved ones”, they
say: “why then does He punish you for your
sins? “Nay you are human beings from among
those He has created. He forgives whom He
wills, and He punishes whom He wills. And to
Allah belongs the dominion of the heavens and
the earth and all that is between them, and to
Him is the final destination.
O People of the Book! Our Messenger has come
to you making (things) clear to you after a break
in (the series of) Messengers, lest you say: “there
came unto us no bringer of good tidings and no
warner”. So indeed there has come to you a
bringer of glad tidings and a warner, and Allah
has the power over all things.
O you who have believed, do not take the Jews
and the Christians as Auliya’ (friends, protectors,
helpers, etc.), they are but Auliya’ to one another.
And if any amongst you takes them as Auliya’,
then surely he is one of them. Verily, Allah
guides the unjust and wrongdoing people.
Say: “O People of the Book! Do you disapprove
of us for no other reason than that we believe in
Allah, and the revelation that has come to us and
that which came before us, and that most of you
are fasiqun (rebellious and disobedient to
Allah)?”
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26.

َّ ت ْاليَهُو ُد يَ ُد
ْ ََّّللاِ َم ْغلُولَةٌ ُغل
ت أَ ْي ِدي ِه ْم َولُ ِعنُوا
ِ ََوقَال
ُ ِبِ َما قَالُوا بَلْ يَدَاهُ َم ْبسُوطَتَا ِن يُ ْنف
ق َك ْيفَ يَشَا ُء
ك
َ ِّك ِم ْن َرب
َ َولَيَ ِزيد ََّن َكثِيرًا ِم ْنهُ ْم َما أُ ْن ِز َل إِلَ ْي
ْ
ضا َء
َ طُ ْغيَانًا َو ُك ْفرًا َوأَ ْلقَ ْينَا بَ ْينَهُ ُم ْال َعدَا َوةَ َوالبَ ْغ
ْ َب أ
طفَأَهَا
ِ ْإِلَى يَوْ ِم ْالقِيَا َم ِة ُكلَّ َما أَوْ قَدُوا نَارًا لِ ْل َحر
َّ ض فَ َسادًا َو
َّ
َ
َُّّللاُ َل يُ ِحب
ِ َّْللاُ َويَ ْسعَوْ نَ فِي ْاْلَر
ْ
ْ
َ ال ُمف ِس ِدينMaida 64

And the Jews say, “The Hands of Allah is
chained (tied up)”. Chained are their hands, and
cursed are they for what they say. Rather, both
His hands are extended. He spends (of His
Bounty) as He wills. And that which has been
revealed to you from your Lord will surely
increase in many of them their rebellion and
disbelief. And We have cast among them
animosity and hatred until the Day of
Resurrection. Every time they kindled the fire of
war (against you), Allah extinguished it and they
strive to do mischief on earth. And Allah does
not like the Mufsidun (mischief-makers).

27.

ب آَ َمنُوا َواتَّقَوْ ا لَ َكفَّرْ نَا َع ْنهُ ْم
ِ َولَوْ أَ َّن أَ ْه َل ْال ِكتَا
ْ
َ
َّ
َّ
ت الن ِع ِيم
ِ  َسيِّئَاتِ ِه ْم َو َْل ْدخَلنَاهُ ْم َجناMaida 65

And if only the People of the Book had believed
and feared Allah, We would have removed their
evil deeds and we would have admitted them to
the Gardens od Paradise

28.

َي ٍء َحتَّى تُقِي ُموا
ْ ب لَ ْستُ ْم َعلَى ش
ِ قُلْ يَا أَ ْه َل ْال ِكتَا
ُ
اْل ْن ِجي َل َو َما أ ْن ِز َل إِلَ ْي ُك ْم ِم ْن َربِّ ُك ْم
ِ ْ التَّوْ َراةَ َو
ُ
ْ
ْ
َ
ْ
ك
َ ِّك ِمن َرب
َ َولَيَ ِزيد ََّن َكثِيرًا ِمنهُ ْم َما أن ِز َل إِل ْي
ْ
َس َعلَى ْالقَوْ ِم ال َكافِ ِرين
َ ْطُ ْغيَانًا َو ُك ْفرًا فَ ََل تَأ
Maida 68

Say: “O People of the Book, you are standing on
nothing until you act according to the Torah and
the Gospel, and what has (now) been revealed to
you from your Lord. It is the revelation which
has come to you from your Lord that increases in
most of them rebellion and disbelief. So do not
grieve over the people who disbelieve

29.

ِّ ب ََل تَ ْغلُوا فِي ِدينِ ُك ْم َغ ْي َر ْال َح
ق
ِ قُلْ يَا أَ ْه َل ْال ِكتَا
ضلُّوا
َ َضلُّوا ِم ْن قَبْ ُل َوأ
َ َو ََل تَتَّبِعُوا أَ ْه َوا َء قَوْ ٍم قَ ْد
ُّ
ْ
ضلوا عَن َس َوا ِء ال َّسبِي ِل
َ  َكثِيرًا َوMaida 77

Say: “O People of the Book, do not exceed limits
in your religion beyond the truth and do not
follow the inclinations of a people who had gone
astray before and who misled many and went
astray from the Right Path”

30.

اس َعدَا َوةً لِل َّ ِذينَ آَ َمنُوا ْاليَهُو َد
ِ َّلَتَ ِجد ََّن أَ َش َّد الن
َ
َّ
ْ
ََوالَّ ِذينَ أَ ْش َر ُكوا َولَتَ ِجد ََّن أق َربَهُ ْم َم َو َّدةً لِل ِذين
ك بِأ َ َّن ِم ْنهُ ْم
َ ِصا َرى َذل
َ َآَ َمنُوا الَّ ِذينَ قَالُوا إِنَّا ن
َ
ْ
َّ
َ
َ
ْ
ر
ب
ك
ت
س
ي
َل
م
ُ
ه
ن
أ
و
َ قِسِّي ِسينَ َو ُر ْهبَانًا َ ْ َ ِ ُونMaida
82

You will find the most intense of people in
animosity towards the believers are the Jews and
those who associate others with Allah. And you
will certainly find the nearest of them in affection
to the believers those who say “we are Christians
“That is because among them are priests and
monks and because they are not arrogant.
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31.

َّ ُت ْاليَهُو ُد ُع َز ْي ٌر ابْن
صا َرى
َ َّت الن
ِ ََّللاِ َوقَال
ِ ََوقَال
َ
َّ
ْ
ُ
ُ
َ
َ
َضا ِهئون
َ ِْال َم ِسي ُح ابْنُ َّللاِ ذل
َ ُك قوْ لهُ ْم بِأف َوا ِه ِه ْم ي
َ
َّ
قَوْ َل الَّ ِذينَ َكفَرُوا ِم ْن قَ ْب ُل قَاتَلَهُ ُم َّللاُ أنَّى
) اتَّ َخ ُذوا أَحْ بَا َرهُ ْم َو ُر ْهبَانَهُ ْم أَرْ بَابًا13( َي ُْؤفَ ُكون
َّ ِم ْن دُو ِن
َّللاِ َو ْال َم ِسي َح ا ْبنَ َمرْ يَ َم َو َما أُ ِمرُوا إِ ََّل
لِيَ ْعبُدُوا إِلَهًا َوا ِحدًا ََل إِلَهَ إِ ََّل هُ َو ُس ْب َحانَهُ َع َّما
َ يُ ْش ِر ُكونTawba 30, 31

And they Jews say: Uzair is the son of Allah, and
the Christians say: the Messiah is the son of
Allah; these are the words of their mouths. They
imitate the saying of those who disbelieved. May
Allah destroy them, how they are deluded away
from the Truth (30) They took their rabbis and
their monks to be their lords besides Allah, and
also Messiah, the son of Mary. And they were
not commanded except to worship one God;
there is no deity except Him. Exalted is He above
whatever they associate with Him.

32.

ب إِ ََّل بِالَّتِي ِه َي أَحْ َسنُ إِ ََّل
ِ َو ََل تُ َجا ِدلُوا أَهْ َل ْال ِكتَا
ْالَّ ِذينَ ظَلَ ُموا ِم ْنهُ ْم َوقُولُوا آَ َمنَّا بِالَّ ِذي أ ُ ْن ِز َل إِلَينَا
َُوأُ ْن ِز َل إِلَ ْي ُك ْم َوإِلَهُنَا َوإِلَهُ ُك ْم َوا ِح ٌد َونَحْ نُ لَه
َ ُم ْسلِ ُمونAnkaboot 46

And do not dispute with the People of the Book
except by what is best, except those of them who
act unjustly, and say: “we believe in that which
has been revealed to us and revealed to you, and
our Allah and your Allah is one, and to Him we
submit.”

33.

ب ِم ْن
ِ َوأَ ْن َز َل الَّ ِذينَ ظَاهَرُوهُ ْم ِم ْن أَ ْه ِل ْال ِكتَا
ًب فَ ِريقا
َ صي ِه ْم َوقَ َذفَ فِي قُلُوبِ ِه ُم الرُّ ْع
َ
ِ صيَا
 تَ ْقتُلُونَ َوتَأْ ِسرُونَ فَ ِريقًاAhzaab 26

And those of the People of the Book who backed
them (the disbelievers) Allah brought them down
from their fortresses and cast terror into their
hearts, so that a group (of them) you killed, and a
group you made captives

34.

َي ٍء ِم ْن
ْ ب أَ ََّل يَ ْق ِدرُونَ َعلَى ش
ِ ئ َََّل يَ ْعلَ َم أَ ْه ُل ا ْل ِكتَا
َّ
َّ فَضْ ِل
َّللاِ َوأَ َّن ْالفَضْ َل بِيَ ِد َّللاِ ي ُْؤتِي ِه َم ْن يَشَا ُء
َّ  َوHadeed 29
َّللاُ ُذو ْالفَضْ ِل ْال َع ِظ ِيم

So that the People of the Book may know that
they have no power whatsoever over the Grace of
Allah, and that His Grace is entirely in His Hand
to bestow it on whomever He wills. And Allah is
the Owner of Great Bounty.
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35.

ب
ِ هُ َو الَّ ِذي أَ ْخ َر َج الَّ ِذينَ َكفَرُوا ِم ْن أَ ْه ِل ْال ِكتَا
ار ِه ْم ِْلَ َّو ِل ْال َح ْش ِر َما ظَنَ ْنتُ ْم أَ ْن يَ ْخ ُرجُوا
ِ َِم ْن ِدي
ََُّّللاِ فَأَتَاهُ ُم َّللا
َّ ََوظَنُّوا أَنَّهُ ْم َمانِ َعتُهُ ْم ُحصُونُهُ ْم ِمن
ُ ِم ْن َحي
ب
َ ْث لَ ْم يَحْ تَ ِسبُوا َوقَ َذفَ فِي قُلُوبِ ِه ُم الرُّ ْع
ْ
َ
َ
ْ
ْ
َ
ْ
ْ
ن
م
ؤ
م
ال
ي
د
ي
أ
و
م
ه
ي
د
ي
أ
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َ  فَا ْعتَبِرُوا يَا أولِي اْل ْبHashar 2
ِ ص

It is He who expelled the disbelievers among the
People of the Book (i.e. the Jews of the tribe of
Bani An-Nadir) from their homes at first
gathering. You did not think that they would get
out. And they thought that their fortresses would
defend them from Allah. But Allah’s torment
reached them from a place whereof they
expected it not, and He cast terror into their
hearts, so that they destroyed their own dwellings
with their own hands and the hands of the
believers, therefore take warning, O people of
vision.

36.

َأَلَ ْم تَ َر إِلَى الَّ ِذينَ نَافَقُوا يَقُولُونَ ِ ِْل ْخ َوانِ ِه ُم الَّ ِذين
ب لَئِ ْن أُ ْخ ِرجْ تُ ْم لَن َْخ ُر َج َّن
ِ َكفَرُوا ِم ْن أَ ْه ِل ْال ِكتَا
َُم َع ُك ْم َو ََل نُ ِطي ُع فِي ُك ْم أَ َحدًا أَبَدًا َوإِ ْن قُوتِ ْلت ْم
َّ ص َرنَّ ُك ْم َو
ُ  لَنَ ْنHashar
ََّللاُ يَ ْشهَ ُد إِنَّهُ ْم لَ َكا ِذبُون
11

Have you (o Mohammed) not observed the
hypocrites who say to their friends who have
disbelieved among the People of the Book: “If
you are expelled, we too will go out with you,
and we shall never obey any one against you, and
if you are attacked, we shall indeed help you”.
But Allah is witness that they are indeed liars.

37.

َب َو ْال ُم ْش ِر ِكين
ِ ْم يَ ُك ِن الَّ ِذينَ َكفَرُوا ِم ْن أَ ْه ِل ْال ِكتَا
ُ ُم ْنفَ ِّكينَ َحتَّى تَأْتِيَهُ ُم ْالبَيِّنَةBayina 1

Those who disbelieve from among the People of
the book and among the mushrikeen , were not
going to leave (their disbelief) until there came to
them clear evidence

38.

ب َو ْال ُم ْش ِر ِكينَ فِي
ِ إِ َّن الَّ ِذينَ َكفَرُوا ِم ْن أَ ْه ِل ْال ِكتَا
ْ
ك هُ ْم شَرُّ البَ ِريَّ ِة
َ َِار َجهَنَّ َم خَالِ ِدينَ فِيهَا أُولَئ
ِ ن
Bayina 6

Indeed, those who disbelieve from among the
People of the Book and among the mushrikeen
will be in the Hellfire, abiding there eternally.
Those are the worst of people
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ADDENDUM C:
TOLERANT MATERIAL IN THE SAUDI
CURRICULUM
1.

INTRODUCTION

The intolerance found in the Saudi textbooks has been well documented, perhaps to the neglect of
the many tolerant messages in the curriculum. Education in the Kingdom must be understood in its
proper context as a vehicle for both moral and religious development, as well as academic learning.
In nearly every case, religious education is based on material written hundreds of years ago, before
the modern concepts of human rights and religious tolerance had been described, and could hardly
be expected to adhere to contemporary standards. Islam is no exception.
The modern Saudi curriculum is based on a puritanical interpretation of Islam that emphasizes
imitation of the behavior of the Prophet and early Muslims. Thus any effort to evaluate it against
modern standards of tolerance will admittedly be imperfect. The very question of whether or not the
Saudi curriculum promotes religious and ethnic tolerance in the modern era could itself be seen as
intrinsically biased, as it does not consider the state of tolerance in the time of the Prophet, from
which the material originated.
The Islamic doctrine abounds with lessons of tolerance that are in many ways as ground-breaking
today as they were in the time of the Prophet. While the Saudi curriculum seems to emphasize the
more pejorative aspects of Islam over the messages of peace and tolerance, it does not entirely
ignore them. As the table below demonstrates, the Saudi curriculum is not exclusively focused on
hatred and condemnation, but rather exists in a certain degree of tension within itself. The informed
reader may note that the positive content found in the table is refuted elsewhere in the curriculum,
but the Kingdom may argue that the reverse is true, that the lessons below actually prevent the
student from developing an intolerant perspective.
This study and others clearly contend that such positive messages are drowned out by the
prevalence and depth of prejudice in Saudi textbooks and must be dramatically amplified, but a
condemnation of the curriculum that wholly ignores these positive aspects would be selective and
incomplete. The lessons that follow are examples of Islamic tolerance and, if amplified and
expanded, could form a basis of a generalized tolerance for the entire curriculum.
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Table C1: Tolerant Material in the Saudi Curriculum
#

English Translation/Citation

Analysis

1

My religion teaches me to improve our treatment of the
help (maids and workers).
Jurisprudence, Grade 2 (Term II), 2011-2012, p14

Foreign workers are often the
Saudi student’s first exposure
to a religious minority

2

The Prophet denies that a person has reached the
necessary faith if he does not love his/her Muslim
brethren…
Hadith, Grade 4 (Term II), 2011-2012, p60

Challenges the messages of
intolerance in other textbooks
towards Islamic minorities

3

“People of the book, let us come to common terms
between us that we worship no one other than Allah, that
Strikes a conciliatory tone.
we associate no partners with Him, that we choose no Recognizes the commonalities
one from among ourselves as patrons and lords, say that between People of the Book
we bear witness that we are believers.”
and Muslims
Monotheism, Grade 5 (Term II), 2011-2012, p12

4

The Prophet said: “Support your brother whether he is an
oppressor or oppressed.” So one of his companions asked
him why should he support an oppressor even if he is a
Muslim, the Prophet answered: “you support him by
demanding him to stop the oppression.”
Hadith, Grade 7 (Term II), 2011-2012, p42

Specifically prohibits Muslim
oppression

5

Islam is the religion of love and brotherhood. It
demanded a relationship among Muslims based on these
principles. Islam warned against issues that might cause
hatred and animosity between Muslims.
Hadith, Grade 7 (Term II), 2011-2012, p47

Challenges the messages of
intolerance in other textbooks
towards Islamic minorities

6

The reason behind the call for Monotheism: when the
Prophet used to preach Islam, he did not use force or
seek violence to show people the right path of guidance.
The Prophet made sure they knew that this was for their
own good that they were being guided to find this path…
Monotheism, Grade 7 (Term II), 2011-2012, p36

Uses the Prophet as an
example of religious
tolerance. Forbids force or
violence

7

Is justice during dealing with people for Muslims only?
Reinforces Islamic prohibition
[being just] Explain this.
on mistreating non-Muslims
Hadith, Grade 8 (Term II), 2011-2012, p20

International Center for Religion and Diplomacy
The State of Curricular Reform in the Kingdom of Saudi Arabia | Page 93

8

Oppression is a bad characteristic, and a big sin, that the
Prophet warns you of, and tells you the punishment of
the oppressor. Of his punishment is: He will be in hell on
the day of Judgment. …Be careful of oppressing your
classmate, children, servants, and others. Because the
prayers of the oppressed are answered… The prayer of
the oppressed, be he Muslim or non-Muslim, is answered
and not rejected.
Hadith, Grade 8 (Term II), 2011-2012, p39-40

Specifically states that God
will protect non-believers
when they are oppressed by
Muslims

9

Clarify if this statement is wrong or right: It is permitted
to oppress the non-believer.
Hadith, Grade 8 (Term II), 2011-2012, p56

Reinforces the above lesson

10

The true strength that a Muslim should be praised for: 1.
His ability of self-control [referring to anger].
Hadith, Grade 8 (Term II), 2011-2012, p57

Highlights the virtue of
restraint

Any type of aggression committed by individuals, groups
or countries: by scaring, causing harm, threatening,
unlawful killing, and any other act of violence, any
individual or group crime aiming to scare or harm
people, or to put their life or security in jeopardy, like:
damaging the environment or any public spaces or
private property, or any national or natural resources. All
these are images of corruption that Allah himself has
forbid us to for He said: “Do not seek mischief in the
land for Allah loves not those who do mischief.”

11

And Allah has ordered a penalty against terrorism,
aggression and corruption for He considers it an act of
war against him and the Prophet. He said: “The
punishment of those who wage war against Allah and His
Messenger and commit mischief through the land is
execution or crucifixion or the cutting off of hands and
feet from opposite sides or exile from the land.” No
human law exists which is harsher than this.

Explicitly states that terrorism
is both un-Islamic and
illegitimate as a form of jihad
Designates all forms of
aggression as corrupt and
contrary to the teachings of
Islam

Terrorism is a form of corruption that was forbidden by
Allah. Corrupting the land is strictly forbidden regardless
of who the perpetrator is. You should know that
terrorism is not a form of Islamic Jihad.
Jurisprudence, Grade 10, 2011-2012, p142
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12

13

14

(199) “…and certainly there are among the People of the
Book those who believe in Allah” some groups from the
People of the Book are prone to goodness and believe in
Allah and worship Him only. “In the revelation to you”
the Quran which was revealed to you. “And in the
revelation to them” the Torah and the Bible which were
revealed to them. “Bowing in humility to Allah”
surrendering to Allah. “They will not sell the Signs of
Allah for a miserable gain” They do not conceal what
was revealed to them by Allah nor distort it like other
People of the Book in exchange for material gains.
“For them there is a reward from their Lord” Allah will
reward these people on judgment day “God is swift in
account” Allah is swift in judgment and will not get tired
of judging and evaluating all your actions.
Tafsir, Grade 11, 2011-2012, p117
We must caution against imitating non-Muslims in the
way they host their dinner parties, for in that there is a
loss of Islamic identity, and the risk of falling into
practical imitation, including: mixing the two sexes in the
dinner, hosting the dinners to music and singing, and
photography. And this is similar to what some people do
in introducing the husband and his peers to the women
while they are fully adorned, as a result of which might
occur something larger than what Sharia approves of.
Hadith, Grade 12 (Term I), 2011-2012, p61
Humans enjoy an important standing in Islam, for 14
centuries ago, human rights were legalized to organize
humanity's relationship with God and the relationship
between Muslims and non-Muslims, to protect the
dignity of humans, and to promote principles of social,
economic and political rights and freedoms. The Prophet
declared the principles of human rights in his farewell
speech and last sermon in which he said: “Oh people,
your God is one, All mankind comes from Adam and
Eve, therefore an Arab has no superiority over a nonArab.”
Library and Research, Grade 12, 2011-2012, p38

Directly challenges the
validity of blanket statements
against People of the Book
This statement is
unequivocally tolerant of
other religions

This lesson warns against
imitation of non-Muslim
practices in a tolerant manner,
without exaggeration or
judgment

Lesson directly speaks to
ethnic equality and human
rights
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15

16

17

18

19

20

Theorists of education in the Islamic world look to the
Western philosophers of education, who set the theories,
guidelines and rules for this science. Education in the
West is a modern science which started in recent history,
with the Renaissance and scientific advancement. We do
not reject and we do not call Muslims to abandon what
the West has provided in this science.
Library and Research, Grade 12, 2011-2012, p35

Promotes inclusive
perspective towards Western
thought

There is a difference between forbidden loyalty to kuffar
The message distinguishes
and charity and goodness… treating a peaceful kafer between hostile and peaceful
kindly… is not considered to be forbidden loyalty…
non-Muslim and advocates
kindness to the latter
Monotheism, Grade 12, 2011-2012, p109
Errors:
…To say that all kinds of loyalty to kuffar are forbidden
is not true, but there are many provisions and conditions
This statement conditions the
which were previously mentioned and not all may lead to
intolerance found elsewhere
expulsion… To believe that a natural love for a kafer
in the lesson
relative is forbidden.
To love someone’s parents, wife and children is natural
While it derides the faith of
but does not entail loving their religion or accepting it.
the non-believer it also forbids
Natural love should be accompanied with hate to their
the student from siding with
faith because of their kufr…supporting an unjust Muslim
an unjust Muslim over a nonagainst a kafer. This is wrong because Allah forbade
believer
injustice even against enemies. Therefore, support the
Muslim by stopping his injustice…
Monotheism, Grade 12, 2011-2012, p110
Military security is a part of national security, and
Islamic teachings calls to Jihad for Allah’s cause, to raise
Prohibits unwarranted
his word up high. However, Islam does not call for
aggression
beginning the aggression, in fact it stresses peacefulness.
Reading Comprehension, Grade 12, 2011-2012, p72
Pray to Allah and fear him, for Allah hates an aggressor.
And do not corrupt the lands…
Prohibits aggression
Rhetoric and Criticism, Grade 12, 2011-2012, p42
The Qur'an commands us to treat parents well and with
respect, regardless of whether they are Muslims or nonMuslims.
Tafsir, Grade 12, 2011-2012, p104

Encourages peaceful
treatment of non-Muslim
family members
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ADDENDUM D:
SALAFIST HERITAGE AND THE SAUDI
CURRICULUM
1.

INTRODUCTION

In the Salafism of Saudi Arabia, two figures – Sheikh Muhammad Abdul Wahhab and Sheikh
Ahmad ibn Taymiyyah – are the recognized historical authorities on Salafism and jihad. These men
are portrayed as true defenders of Islam.
Ibn Taymmiyyah and Mohammed ibn Abdul Wahhab both responded to the innovator groups
like the Quboriya ("gravers") and Sufis…
Monotheism, Grade 12, 2011-2012, p129
In the 16th century, heresies, disunity and sufism were widespread. Philosophy Infidels took
over the lands of Muslims. Allah sent them Salahiddine Al-Ayoubi then Ibn Taymiyyah, who
through his words and education fought the heretic acts of philosophers and sufists and fought
with his words and his sword the infidels of the Christian Crusaders. He refuted acts and
doctrines of the heretic people.
Monotheism, Grade 10, 2011-2012, p21
The weakness of the Ottoman Empire had a lot of negative effects on the Arab world in general
and the Arab peninsula in specific; where ignorance of religion, heresies and polytheist acts
were spreading until Sheikh Mohammed Abdul Wahhab was able to put an end to these acts,
with the help of Allah.
History of the Kingdom of Saudi Arabia, Grade 6, 2011-2012, p13
Upon the meeting between Sheikh Mohammad and Emir Mohammed bin Saud, they agreed on
the support of Monotheism and jihad against its enemies.
History of the Kingdom of Saudi Arabia, Grade 6, 2011-2012, p20
Sheikh Mohammad and his companions started to destroy all polytheist acts forbidden by Islam,
among which they demolished the suspected grave of Zayd Ibn Khattab and the cutting down of
trees, of which the ignorant of people used for begging.
History of the Kingdom of Saudi Arabia, Grade 6, 2011-2012, p20
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The jihadist ideology of these Salafist heroes is presented in David Aaron’s insightful compilation
and analysis of the evolution of jihadism, In Their Own Words: Voices of Jihad.1 In this book, the
author offers a rare glimpse their respective views. A closer examination reveals a distinct contrast
between the definitions and prosecution strategies of jihad as proffered by these two scholars,
versus that offered in the Qur’an. With respect to the latter, the following passages are
representative of how the Qur’an portrays the concept of jihad as it relates to warfare:
And fight in the Way of Allah those who fight you, but transgress not the limits. Truly, Allah
likes not the transgressors. (Qur’an 2:190)
To those against whom war is made, permission is given (to fight), because they are wronged;
and verily, Allah is most powerful for their aid. (Qur’an 22:39)
But if the enemy incline towards peace, do thou (also) incline towards peace, and trust in Allah:
for He is One that heareth and knoweth (all things). (Qur'an 8:61)
“If anyone killed a person - unless it was for murder or for spreading mischief in the land - it
would be as if he killed the whole people.” (Qur’an 5:32)
Before comparing the teachings of Sheikh Abdul Wahhab and Sheikh ibn Taymiyyah, however, it is
important to understand the historical context with which each of these influential figures was
dealing.
The jihadism of Sheikh ibn Taymiyyah and Sheikh Abdul Wahhab in the context of history is
neither extreme nor unique. During the 13th century, contemporary with Sheikh ibn Taymiyyah,
Christian armies launched six separate crusades (4th through the 9th), while the sons of Genghis
Khan continued their unprecedented conquests into the heart of the Muslim world, culminating in
the 1258 siege of Baghdad. The sacking of what was then the capital of the Abbasid Caliphate and
the cultural and academic bastion of Islam is taken by many modern scholars to be the end of the
Golden Age of Islam. The 18th century environment of Sheikh Wahhab was equally violent. Global
colonization flourished and inspired brutal wars on every continent, including revolutions that
altered the face of modern Europe and the Americas. The African slave trade was thriving and the
foundations for the systematic decimation of Native Americans were being laid. In short, these were
hard times.
The following table illustrates the respective opinions, as gathered by Aaron, of these two men.

1

David Aaron, In Their Own Words: Voices of Jihad, RAND Corporation, 2008 (pp. 46-53)
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Table D1: Jihad According to Sheikh ibn Taymiyyah and Sheikh Abdul Wahhab
Sheikh ibn Taymiyyah
“‘Jihad’ linguistically means to exert one’s utmost
effort in word and action; in the Sharee’ah [shari’a]
it is the fighting of the unbelievers and involves all
possible efforts that are necessary to dismantle the
power of the enemies of Islam including beating
them, plundering their wealth, destroying their
places of worship and smashing their idols.
(ibn Taymiyyah, in al-Banna, undated(a))
“Any group of people that rebels against any single
prescript of the clear and reliably transmitted
prescripts of Islam has to be fought, according to
the leading scholars of Islam, even if the members
of this group pronounce the Islamic Confession of
Faith {i.e., are Muslims}.”
(ibn Taymiyyah, in Faraj, 1979, trans. 1986, p. 170)
“Since lawful warfare is essentially jihad and since
its aim is that religion is entirely for Allah and the
word of Allah is uppermost, therefore, according to
all Muslims, those who stand in the way of this aim
must be fought.” (ibn Taymiyyah, undated)
“Some of them (people before Islam) did not take
up armed struggle at all, and those who did, such as
the Jews, their struggle was generally for the
purpose of driving their enemy from their land, or
as any oppressed people struggles against their
oppressor, and not for sake of calling the people of
the world to guidance and right, nor to enjoin on
them right and to prohibit to them wrong.”
(ibn Taimiya (Taymiyyah), undated)
“If with the Kuffar there are pious people from the
best of mankind (Muslims) and it is not possible to
fight these Kuffar except by killing them, then they
are to be killed as well.”
(ibn Taymiyyah, in Azzam, undated(c))

Analysis

Here Sheikh ibn Taymiyyah appears to
take the concept well beyond what is
permitted in the Qur’an in which selfdefense in emphasized.

This definition advocates jihad against
any group of dissenters, whether Muslim
or non-Muslim.

This opinion admonishes the Jews for
confining warfare to the conditions set
forth in the Qur’an and asserts that jihad is
a lawful means of spreading Islamic law.

This is yet another rationale for exceeding
Qur’anic limits by permitting the
intentional or accidental killing of
Muslims in the prosecution of jihad.
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“As for those who cannot offer resistance or cannot
fight, such as women, children, monks, old people,
the blind, handicapped and their likes, they shall not
be killed, unless they actually fight with words
[e.g., by propaganda] and acts [e.g., by spying or
otherwise assisting in the warfare]. Some [jurists]
are of the opinion that all of them may be killed, on
the mere ground that they are unbelievers, but they
make an exception for women and children since
they constitute property for Muslims.”
(ibn Taymiyyah, undated)
Sheikh Abdul Wahhab
“Those people who ask for intercession from
Prophets and Angels and make du’a through their
waseelah to become closer to Allah, are committing
sins. Due to this crime it is permitted to kill them
and to take their possessions.”
(Wahhab, undated)
“…[one who is] seeking by that [invoking the name
of a saint or prophet] to avert an evil or bring a
good from anything that Allaah ta’aalaa alone is
capable of doing, such as healing the sick, or
granting victory over the enemy, or guarding from a
misfortune, or the like: that he is a mushrik guilty of
major shirk, whose blood may be shed and whose
wealth is lawful, even if he believes that the
ultimate controller of the universe is Allaah.”
(Wahhaab, undated)

This statement directly advocates the
slaughter of non-combatants who ‘fight
with words’ against the warring Muslims.
Importantly, Sheikh ibn Taymiyyah
portrays himself here as a voice of
compassion against other jurists who
advocate the random murder of all but
those non-believers who would become
the property of Muslims.
Analysis

This echoes rejection of the defensive
jihad, extending its legitimacy to include
anyone who seeks intercession.

While the views of these early Salafist scholars were understandable in the environment of their
times, it is difficult to reconcile them with the Cairo Declaration of Human Rights in Islam, which
was endorsed by 45 Muslim countries in 1990, including the Kingdom of Saudi Arabia. Among
other provisions it includes the following two articles:
Article 3(a) In the event of the use of force and in case of armed conflict, it is not permissible to
kill non-belligerents such as old men, women and children.
Article 18(a) Everyone shall have the right to live in security for himself, his religion, his
dependents, his honour and his property.
The Saudi curriculum clearly softens Sheikh ibn Taymiyyah’s definition of jihad, but cites him as
an authority on the subject, and many related stipulations in the texts are far more consistent with
his definition than that of the Qur’an. The curriculum’s treatment of apostasy, shirk and numerous
other prohibitions is similarly harsh and could benefit from the increased adoption of Qur’anic
standards.
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ADDENDUM E:
TEXTBOOKS REVIEWED
The scope of this study is reflected in the selection of the textbooks that were reviewed, which
focused primarily on the core religious curriculum with a secondary priority given to the social
sciences and language arts. The textbook evaluation occurred in two stages:
1. The first stage produced anecdotal data highlighting some of the worst content from selected
2009-2010 and 2010-2011 textbooks
2. The second stage involved a more thorough evaluation of the newly released 2011-2012
curriculum, with a smaller number of older books from the Religious and Social Sciences
curriculums to develop comprehensive benchmarks for future reference.

1.

TEXTBOOKS REVIEWED DURING STAGE ONE

In the first stage of the study, the following textbooks were reviewed for intolerant content. This
initial review was not intended to produce a comprehensive evaluation of the textbooks, but rather
to establish an overview of intolerant content in selected grade levels. A total of thirty books were
reviewed in this process, some of which were also included in the second stage of analysis.

Table E1: Overview of Books Reviewed in Stage One

Primary (1-6)
Intermediate (7-9)
High School (10-12)

Total
Books
2
9
19
30

Current Year
(2011-12)
0
0
9
9

Previous
Years
2
9
10
21

Religious
Studies
1
6
12
20

Social
Science
1
3
5
9

Lang.
Arts
0
0
1
1

The initial review included a total of eleven books from the primary and intermediate grade levels
primarily from the religious curriculum, all published in 2009. One book from the primary and
intermediate grades, ninth grade Hadith and Islamic Culture (2009), was also evaluated in greater
depth in the second phase of the study.
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Table E2: Primary and Intermediate Level Textbooks Evaluated
Textbook Title
Monotheism
History of the Islamic State
Texts
The Prophet’s Life and the History of the Rashidun
Caliphate
Social and National Studies
Hadith
Monotheism
Islamic History
Geography of the Islamic World
Hadith
History of the Kingdom of Saudi Arabia

Grade
5
5
7
7

Year
Published
2009
2009
2009
2009

Included
In Stage II
No
No
No
No

7
8
8
8
8
9
9

2009
2009
2009
2009
2009
2009
2009

No
No
No
No
No
Yes
No

There were nineteen books from the high school curriculum were included in Stage I, with nine
coming from the new 2011-2012 curriculum. All but one book from the 2011-2012 curriculum were
also included in the second stage of the textbook evaluation.

Table E3: High School Textbooks Evaluated
Textbook Title
Jurisprudence
Hadith
Jurisprudence
Monotheism
Hadith
Aspects of Muslim’s Civilization and Political History
Hadith
Jurisprudence
Reading Comprehension
Tafsir
National Upbringing
Studies from the Islamic World
Hadith
Jurisprudence
Monotheism
History of the Kingdom of Saudi Arabia

Grade
10
10
10
10
11
11
11
11
12
12
12
12
12
12
12
12

Year
Published
2009
2011
2011
2011
2009
2009
2011
2011
2009
2009
2009
2009
2011
2011
2011
2011

Included
in Stage II
No
Yes
Yes
Yes
No
No
No
Yes
No
No
No
No
Yes
Yes
Yes
Yes
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2.

TEXTBOOKS REVIEWED DURING STAGE TWO
Chart E1 - Textbooks Evaluated in Stage Two

Books used in Stage Two Evaluation
2011-2012

2010-2011
Primary
Intermediate
2009-2010

High School

1996-2008
0

10

20

30

40

50

The textbooks are disaggregated by primary (grade one – six), intermediate (grade seven – nine)
and high school (grade ten – twelve) levels, in line with the Kingdom’s six-three-three school
model. Great emphasis was placed on including grades where the Ministry of Education (MOE) had
made the greatest revisions. As of June, 2012, the curriculum for grades one, two, four, five, seven
and eight had undergone extensive reform to purge intolerant content with the third, sixth and ninth
grade curriculum to be completed next year.

Table E4: Overview of Books Reviewed in Stage Two

Primary (1-6)
Intermediate (7-9)
High School (10-12)

Total
Books
15
18
36
69

Current Year
(2011-12)
13
11
26
50

Previous
Years
2
7
10
19

Religious
Studies
12
16
21
49

Social
Science
2
2
10
14

Lang.
Arts
1
0
5
6

Regarding nomenclature, the textbook titles on courses such as Jurisprudence and Hadith varied
slightly as they progressed through the grade levels without significant shift in content. Therefore,
in order to avoid confusion, they are listed here according to primary focus. Thus, the first grade
“Jurisprudence and Manners” textbook will be listed simply as “Jurisprudence,” and “Hadith and
Islamic Culture” as “Hadith.” When referenced individually in the report, the books are listed by
their actual title.
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Primary Level Textbooks
The study design prioritized the higher grades over primary school, but still included fifteen
textbooks from grades one through six, primarily from the religious curriculum.
The religious curriculum from grades one and two, which according to the Saudi MOE had
undergone major revision, was revised in order to assess the age appropriateness of the content
revision. Religious curriculum textbooks for grades three and six, which have not been thoroughly
revised yet, were regrettably unobtainable.
As the lower grades were far less likely to contain pejorative content and earlier textbooks were
difficult to acquire, the study was not able to identify historic trends in most of the primary school
curriculum. An exception to this was the fourth grade textbooks from the 2011-2012 curriculum,
which contained enough problematic material to build a comparison with textbooks from the 20092010 school year.

Table E5: Primary School Textbooks Evaluated
Primary School Textbooks
Monotheism (2011)
Jurisprudence (2011)
Dictation (2011)
Hadith (2011)
Geography of the Arab World (2011)
History of the Kingdom of Saudi Arabia (2011)
Monotheism and Jurisprudence (2009)
History – The Biography of the Prophet (2009)

1
X
X

Grade Level
2 3 4 5
X X X X
X
X X
X
X

6

X
X

2

2

2

X
X
5

2

1

Total
5
4
1
1
1
1
1
1
15

Intermediate Level Textbooks
The evaluation of the intermediate level textbooks covered eighteen books. Throughout this study
the full 2011-2012 religious curriculum for seventh and eighth grade, as well as Monotheism,
Hadith, and History of the Kingdom of Saudi Arabia from the ninth grade curriculum were
evaluated.
In light of claims to major revisions performed to the seventh and eighth grade curriculums, the
study emphasized the extensive evaluation of the reform effort for the seventh grade religious
curriculum. The same could unfortunately not be done for the eighth grade religious curriculum due
to the unavailability of textbooks spanning previous years.
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In the ninth grade textbooks, the team was able to evaluate the status of textbooks in 2011-2012
ahead of next year’s scheduled revisions, as well as textbooks from 2009-2010 and 2000-20022.

Table E6: Intermediate Level Textbooks Evaluated
Intermediate Level Textbooks
Monotheism (2011)
Hadith (2011)
Jurisprudence (2011)
Tafsir (2011)
History of the Kingdom of Saudi Arabia (2011)
Monotheism (2009)
Hadith (2009)
Tafsir (2009)
National Upbringing (2009)
Hadith (2000)

Grade Level
7
8
9
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
7
4
7

Total
3
3
2
2
1
2
2
1
1
1
18

High School Textbooks
In the three grades that comprise the Saudi high school system, the evaluation was expanded to
include all four major religious courses – Monotheism, Hadith, Jurisprudence and Tafsir – with the
sole exception of eleventh grade Hadith, which was still unavailable as of June, 2012. Despite the
inability to examine the Hadith Textbook from the eleventh grade, a number of ancillary religious
and history textbooks were examined from the same grade level including Readings of the Seven
Imams, History of the Sunnah and Hadith, and History of Islamic Civilization and Politics. From
the social studies curriculum, National Studies was reviewed for all three high school years and
Arabic Literature was examined for both grades eleven and twelve.
A total of eleven textbooks from the 1996-1997 to 2010-2011 school years were evaluated in order
to establish a historic benchmark. These were selected from the religious and social sciences
curriculums.

2

In 2000 many of the textbooks, including 9th grade Hadith covered two, rather than one year.
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Table E7: High School Textbooks Evaluated
High School Textbooks
Monotheism (2011)
Hadith (2011)
Jurisprudence (2011)
Tafsir (2011)
National Studies (2011)
Arabic Literature (2011)
History of the Kingdom of Saudi Arabia (2011)
History of the Prophets, Biographies and the Spread of Islam (2011)
Readings of the Seven Imams (2011)
History of the Sunnah and the Hadith (2011)
Library and Research (2011)
Studies from the Islamic World (2011)
Reading Comprehension (2011)
Rhetoric and Criticism (2011)
Sociology (2011)
History of Islamic Civilization and Politics (2011)
Hadith (2010)
National Studies (2010)
Monotheism (2010)
History of Islamic Civilization and Politics (2010)
Tafsir (2010)
Jurisprudence (2006)
Hadith (2002)
Jurisprudence (2000)
History of the Islamic State (2000)
Monotheism (1996)

Grade Level
10
11 12
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
6
17 14

Total
3
2
3
3
3
2
1
1
1
1
1
1
1
1
1
1
2
1
1
1
1
1
1
1
1
1
37
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3.

FULL BIBLIOGRAPHY

Arabic Literature, Boys, Grade 11 (Term I), 2011-2012
Arabic Literature, Literary, Scientific and Qur’an Memorization (Girls), Grade 12(Terms I & II),
2011-2012
Dictation, Grade 3 (Term I & II), 2011-2012
Hadith, Grade 4, 2011-2012
Hadith, Grade 7 (Terms I&II), 2009-2010
Hadith, (Girls), Grade 7 (Terms I & II), 2011-2012
Hadith, Girls, Grade 8 (Terms I & II), 2011-2012
Hadith, Girls, Grade 9 (Terms I & II), 2000-2001
Hadith, Grade 9, 2009-2010
Hadith, Boys, Grade 9 (Terms I & II), 2011-2012
Hadith and Islamic Civilization, (Boys), Grade 10, 2011-2012
Hadith, Girls, Grade 11 (Terms I & II), 2002-2003
Hadith, Grade 11, 2010-2011
Hadith, Grade 12, 2010-2011
Hadith and Islamic Culture, Management, Social, Natural and Technological Sciences (Boys),
Grade 12, 2011-2012
History of Islamic Civilization and Politics, Management & Social Sciences, Religious & Arabic
Sciences (Boys), Grade 11, 2011-2012
History of Islamic civilization and politics, grade 11, 2010
History of the Islamic State, Grade 11, 2000
History of the Sunnah and the Hadith, Grade 11, 2011-2012
History of the Prophets, Biographies and the Spread of Islam, (Boys), Grade 10, 2011-2012
History of the KSA, Grade 6, 2011-2012
History of the KSA, Grade 9, 2011-2012
History of the KSA, Grade 12, 2011-2012
History – Biography of the Prophet, Grade 4, 2009
Islamic World Studies, Religious, Arabic, Management & Social Sciences (Boys), Grade 12 , 20112012
Jurisprudence, (Girls), Grade 1(Term I), 2011-2012

International Center for Religion and Diplomacy
The State of Curricular Reform in the Kingdom of Saudi Arabia | Page 107

Jurisprudence, Grade 2 (Terms I & II), 2011-2012
Jurisprudence, (Girls), Grade 4(Term II), 2011-2012
Jurisprudence, (Girls), Grade 5 (Term II), 2011-2012
Jurisprudence, Grade 7, 2011-2012
Jurisprudence, (Girls), Grade 8, 2011-2012
Jurisprudence, (Boys), Grade 10, 2011-2012
Jurisprudence, Grade 11, 2000
Jurisprudence, Management & Social Sciences, Religious & Arabic Sciences (Boys), Grade 11,
2011-2012
Jurisprudence, Grade 12, 2006
Jurisprudence, Management, Social, Natural, and Technological Sciences (Boys), Grade 12, 20112012
Jurisprudence and Manners, (Girls), Grade 4, 2011-2012
Library and Research, Grade 12, 2011-2012
Monotheism, (Girls), Grade 1 (Term I), 2011-2012
Monotheism, (Boys), Grade 2, 2011-2012
Monotheism, (Boys), Grade 3, 2011-2012
Monotheism and Jurisprudence, Grade 4, 2009
Monotheism, (Girls), Grade 4, 2011-2012
Monotheism, (Boys), Grade 5, 2011-2012
Monotheism, (Girls), Grade 7, 2011-2012
Monotheism, Grade 7, 2009-2010
Monotheism, (Boys), Grade 8, 2010-2011
Monotheism, Grade 8, 2011-2012
Monotheism, (Boys), Grade 9, 2011-2012
Monotheism, Grade 9, 2009-2010
Monotheism, Grade 10, 2011-2012
Monotheism, Grade 11, 1996
Monotheism, Grade 11, 2010-2011
Monotheism, Grade 11, 2011-2012
Monotheism, Literary, Scientific and Qur’an Memorization (Girls), Grade 12, 2011-2012
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National Upbringing, Grade 9, 2009
National Studies, Grade 11, 2010-2011
National Studies, (Boys), Grade 10, 2011-2012
National Studies, Grade 11, 2011-2012
National Studies, (Boys), Grade 12, 2011-2012
Reading Comprehension, Literary (Girls), Grade 12, 2011-2012
Readings of the Seven Imams, Grade 11, 2011-2012
Rhetoric and Criticism, Grade 12, 2011-2012
Sociology, Grade 12, 2011-2012
Tafsir, Grade 7, 2009-2010
Tafsir, Grade 7, 2011-2012
Tafsir, (Boys), Grade 8, 2011-2012
Tafsir, Grade 9, 2009
Tafsir, Grade 11, 2010-2011
Tafsir, Management, Social, Natural, and Technological Sciences (Boys), Grade 11, 2011-2012
Geography of the Arab World, Grade 6, 2011-2012
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